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T a t e , Margaret E., 
Sexism: An Examination o f the Role o f the Teacher i n 
Drama i n E d u c a t i o n . 
A b s t r a c t : 
T h i s s t u d y examines t h r e e elements: sexism, drama i n 
e d u c a t i o n and the r o l e o f the t e a c h e r , towards i n c r e a s i n g 
u n d e r s t a n d i n g o f how sexism i s r e i n f o r c e d . I t focusses on 
one c u r r i c u l u m area; drama i n e d u c a t i o n ; and examines the 
unconscious or c o v e r t sexism t h a t i s m a n i f e s t i n everyday-
drama t e a c h i n g . While r e c o g n i s i n g t h a t b o t h t e a c h e r s ' and 
p u p i l s ' assumptions c o n t r i b u t e t o sexism, t h i s study 
focusses on the teacher u s i n g the medium of drama. The 
l e s s o n s d e s c r i b e d and d i s c u s s e d are taken from one o f 
t h r e e sources: v i d e o r e c o r d i n g s , p u b l i s h e d accounts, 
p e r s o n a l o b s e r v a t i o n s i n s c h o o l s . These lessons are 
a n a l y s e d from f e m i n i s t p e r s p e c t i v e s and r e l a t e f i n d i n g s t o 
the b r o a d e r r e s e a r c h on sexism i n e d u c a t i o n . The analyses 
seek t o a) show how an i n d i v i d u a l t e a c h e r ' s assumptions 
and v a l u e s shape s t u d e n t s ' p o t e n t i a l l e a r n i n g i n drama, 
and b) examine t a k e n - f o r - g r a n t e d p e d a g o g i c a l assumptions 
i n h e r e n t i n drama i n e d u c a t i o n ' s p h i l o s o p h y and p r a c t i c e . 
The study reminds drama teachers t h a t they are i n a 
p o w e r f u l p o s i t i o n t o i n f l u e n c e v a l u e s and a t t i t u d e s and 
encourages them f i r s t t o make conscious t h e i r own values i n 
e d u c a t i o n , b e f o r e a d o p t i n g drama methods and s t r a t e g i e s 
w h i c h are themselves i m p l i c i t l y v a l u e - l a d e n . 
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C H A P T E R O N E ; I N T R O D U C T I O N . 
I n t h i s s t udy I i n t e n d t o examine drama i n edu c a t i o n and 
i n p a r t i c u l a r t h e r o l e o f the t e a c h e r t o d i s c o v e r whether 
w o r k i n g i n drama l i b e r a t e s o r r e i n f o r c e s sexism and sex r o l e 
s t e r e o t y p i n g . 
My i n t e r e s t i n t h i s q u e s t i o n dates back t o an occasion 
i n 1974 when I was o b s e r v i n g a drama lesso n w i t h a c l a s s o f 
11-12 year o l d s . They were i n v o l v e d i n making a p l a y . The 
te a c h e r had asked them what they wanted i t t o be about and 
they had r e p l i e d ' p i r a t e s ' . From t h i s s t a r t i n g p o i n t the 
t e a c h e r q u e s t i o n e d them f u r t h e r i n o r d e r t o focus the drama, 
and i t was agreed t h a t t h e s t a r t i n g p o i n t would be the 
p l a n n i n g o f a r a i d on a pa s s i n g v e s s e l . I t was a l s o agreed 
t h a t a row o f c h a i r s , p l a c e d i n a s e m i - c i r c l e a t one 
c o r n e r o f the h a l l , would d e s i g n a t e the cave where they a l l 
l i v e d . Most c h i l d r e n q u i c k l y s e t about a r r a n g i n g the c h a i r s 
w h i l e s h o u t i n g s u g g e s t i o n s t o one another about the r a i d . A 
group o f f o u r g i r l s s t o o d t o g e t h e r l o o k i n g u n c e r t a i n and 
concerned so t h e t e a c h e r approached them. One of the g i r l s 
asked, " S i r , what w i l l t h e g i r l s do?" A f t e r a second's 
h e s i t a t i o n t h e t e a c h e r r e p l i e d , " W e l l , they c o u l d stay i n 
the cave and cook t he f o o d . " The g i r l s went o f f h a p p i l y t o 
p l a y mums and wives t o the p i r a t e s . 
I n t h i s example, I was s u r p r i s e d t h a t even i n an agreed 
f a n t a s y w o r l d o f p i r a t e s and ima g i n a r y adventures these 
f o u r g i r l s f e l t c o n s t r a i n e d i n t h e i r c hoice o f o p t i o n s ; 
seeming t o r e s t r i c t themselves t o the t r a d i t i o n a l domestic 
r o l e . These g i r l s were engaged i n i m p r o v i s e d d r a m a t i c p l a y , 
i t was not ' r e a l l i f e ' , y e t , 
"We l i v e i n a s o c i e t y i n which t he process o f sex-
s t e r e o t y p i n g leads people t o conform t o gender r o l e s 
which can i n h i b i t i n d i v i d u a l s ' a b i l i t i e s , p r e f e r e n c e s 
and a s p i r a t i o n s . The e f f e c t s o f sexism i m p o v e r i s h 
b o t h sexes by l i m i t i n g h o r i z o n s and r e s t r i c t i n g 
c h o i c e s . " (ILEA 1985, p . 4 ) . 
I n t he p i r a t e drama, o n l y f o u r out o f f o u r t e e n g i r l s 
chose the ' t r a d i t i o n a l ' gender r o l e , t h e o t h e r t e n had i n 
t h i s sense been ' l i b e r a t e d ' . I wondered what e f f e c t the 
te a c h e r ' s comment had had on the p e r c e p t i o n s o f a p p r o p r i a t e 
gender b e h a v i o u r s , f o r these f o u r g i r l s . Did i t r e i n f o r c e 
t h e i r e x i s t i n g p r e j u d i c e ? Could the tea c h e r have had a 
more l i b e r a t i n g e f f e c t ? 
A s i m i l a r i n s t a n c e i s r e p o r t e d by B r i n a (1981). I n t h i s 
example a female s t u d e n t - t e a c h e r i n t e r v e n e s , i n an attempt 
t o d e l i b e r a t e l y e l e v a t e the s t a t u s o f g i r l s w i t h i n the 
drama. She c a s t s two o f them as a i r l i n e p i l o t and 
n a v i g a t o r . The t e a c h e r admits however: 
" I found m y s e l f f e e l i n g g u i l t y because I had denied a 
boy a plum r o l e . P o s s i b l y I was a l s o a f r a i d t h a t my 
cho i c e might cause d i s r u p t i v e behaviour from the boys. 
Sometimes the boys c h a l l e n g e d me, " A i r l i n e p i l o t ? A 
g i r l c a n ' t be an a i r l i n e p i l o t Miss!" Each time t h i s 
happened I saw the g i r l h e s i t a t e , w a i t i n g f o r my 
judgment, w a i t i n g t o be sent back t o her seat. "Of 
course she can", I would r e t o r t , t h i n k i n g a t the same 
t i m e , "Can she?" the g i r l p l a y i n g the p i l o t 
approached me p r i v a t e l y , when the o t h e r s were busy 
and whispered was I s e r i o u s ? Could women be p i l o t s ? 
( B r i n a 1981, quoted i n Mahoney 1985, p.13), 
Both examples r e v e a l a h e s i t a n c y on the p a r t o f the 
g i r l s and the t e a c h e r i n s e a r c h i n g f o r an a p p r o p r i a t e 
response. I n b o t h cases the tea c h e r s are looked t o as 
a u t h o r i t i e s whose responses, though d i f f e r e n t , g i v e 
l e g i t i m a c y t o p a r t i c u l a r gender l e a r n i n g s . 
The p i r a t e drama was observed i n 1974 w h i l e I was 
engaged i n a n a t i o n a l e n q u i r y i n t o drama f o r the Schools 
C o u n c i l ( 1 ) . Since t h a t t i m e , t h e r e have been 
c o n s i d e r a b l e e f f o r t s , i n c l u d i n g l e g i s l a t i o n , t o pr e v e n t 
sexism. However, p r a c t i c e n o t o r i o u s l y lags behind t h e o r i e s ' 
o r p o l i c i e s . C o n s c i o u s n e s s - r a i s i n g and subsequent a c t i o n 
are slow processes. I t t h e r e f o r e seemed a p p r o p r i a t e t o lo o k 
a t drama p r a c t i c e i n the wake o f such p o l i c i e s . 
As t h e t i t l e o f t h i s study i n d i c a t e s t h e r e are t h r e e 
elements i n v o l v e d i n t h i s e n q u i r y : sexism, the r o l e and 
a u t h o r i t y o f the t e a c h e r , and drama as a l e a r n i n g medium; 
however i t i s t h e e f f e c t s o f t h e i r i n t e r - r e l a t i o n s h i p t h a t 
a l s o need t o be a p p r e c i a t e d . 
Sexism occurs i n e d u c a t i o n a t a l l l e v e l s and i s m a n i f e s t 
i n c u r r i c u l u m o r g a n i s a t i o n , s u b j e c t d i s c i p l i n e s and car e e r 
p a t t e r n s ; t h e r e i n f o r c e m e n t o f s e x i s t messages by teachers 
happens i n n u r s e r y schools t h r o u g h t o u n i v e r s i t i e s . 
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sometimes c o n s c i o u s l y , more o f t e n u n c o n s c i o u s l y . I t i s not 
my i n t e n t i o n t o suggest t h a t t eachers u s i n g drama are the 
o n l y ones f o r whom sexism i s a problem. Rather i t i s t o 
d i s c o v e r the n a t u r e o f the problems f o r the teacher who 
i n v i t e s c h i l d r e n t o l e a r n t h r o u g h drama. 
There have been s e v e r a l r e s e a r c h s t u d i e s which have 
lo o k e d a t sexism i n i n d i v i d u a l areas o f the c u r r i c u l u m , 
l i k e maths ( 2) o r scie n c e ( 3 ) ; s t u d i e s which have analysed 
the n a t u r e o f sexism i n the media, f o r example c h i l d r e n ' s 
books or t e l e v i s i o n ( 4 ) . There have been s t u d i e s which 
have observed and analysed t he tea c h e r and her i n t e r a c t i o n s 
w i t h p u p i l s ( 5 ) . There have been a v a r i e t y o f s t u d i e s i n t o 
drama i n e d u c a t i o n ( 6 ) f o c u s s i n g an enormous range o f 
t o p i c s . For example, from l o o k i n g a t drama's p o t e n t i a l f o r 
d e v e l o p i n g language ( S c h a f f n e r 1985) t o an i n v e s t i g a t i o n 
o f C.S.E. Mode I I I drama examinations ( H a s k e l l 1985). 
But a l t h o u g h i n d i v i d u a l l y the areas have been the 
s u b j e c t o f r e s e a r c h , i n 1983, when I embarked on t h i s 
s t u d y , t h e r e were few s t u d i e s f o c u s s i n g on the combination 
o f these elements ( 7 ) . There was a g e n e r a l assumption i n 
e x i s t e n c e t h a t drama c o u l d l e a d t o the r e i n f o r c e m e n t o f 
s t e r e o t y p e s , i f c h i l d r e n were a l l o w e d t o 'get i n t o s m a l l 
groups', make up p l a y s and then p r e s e n t them t o t h e i r 
c l assmates. But t h e r e was a l s o a g e n e r a l assumption t h a t 
a p p r o p r i a t e t e a c h e r i n t e r v e n t i o n , i n p a r t i c u l a r w i t h i n 
whole c l a s s drama, c o u l d c h a l l e n g e t h i s . There were a l s o 
assumptions by r e s e a r c h e r s i n v e s t i g a t i n g sexism i n the 
c u r r i c u l u m t h a t drama c o u l d be " l i b e r a t i n g " . J u d i t h Whyte 
(1983) i n c l u d e s the sub-heading " l i b e r a t i n g drama" (p.62) 
and argues t h a t whole c l a s s drama o f f e r s o p p o r t u n i t i e s t o 
experiment w i t h n o n - t r a d i t i o n a l sex r o l e s and behaviour; 
and t o e x p l o r e s e x - r o l e s t e r e o t y p e s and assumptions about 
sex d i f f e r e n c e s . 
I n t h e e a r l y e i g h t i e s , groups o f i n t e r e s t e d teachers 
began t o combine t o g e t h e r and o r g a n i s e drama workshops o r 
i n - s e r v i c e courses t o e x p l o r e e f f e c t i v e drama s t r a t e g i e s 
f o r c o u n t e r i n g sex r o l e s t e r e o t y p i n g . Some of these groups 
made a v a i l a b l e r e p o r t s o f t h e i r c o l l a b o r a t i v e work ( 8 ) . 
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S i m i l a r l y i n d i v i d u a l teachers.began t o document t h e i r 
s p e c i f i c a t t e m p t s a t c o u n t e r i n g sexism and more g e n e r a l l y 
p r o m o t i n g women's is s u e s and experiences t h r o u g h the 
medium o f drama (Dodgson 1982a,b) ( 9 ) . 
While s u p p o r t i v e o f the work t h a t was emerging I decided 
a g a i n s t a 'best p r a c t i c e ' approach i n t h i s r e s e a r c h , I was 
more i n t e r e s t e d i n examining the r e p r e s e n t a t i o n s o f female 
and male i n classroom drama where te a c h e r s were not 
c o n s c i o u s l y o r p r i m a r i l y engaged i n a n t i - s e x i s t i n i t i a t i v e s , 
and the unconscious processes i n v o l v e d i n r e i n f o r c i n g 
sexism - i n p a r t i c u l a r , those c o n c e r n i n g the teacher. 
Malcolm B a i l e y (1981) i n h i s r e s e a r c h i n t o s o c i a l 
i n t e r a c t i o n i n drama classrooms suggests, 
1) . " ,,, t h a t i n t e r a c t i o n w i t h i n the r e a l w o r l d , 
b e i n g d i r e c t l y l i n k e d t o the i n d i v i d u a l ' s s e l f 
p e r c e p t i o n w i t h i n the environment i n which he 
[ s i c ] f u n c t i o n s , a u t o m a t i c a l l y c a r r i e s w i t h i t 
f a c t o r s which serve t o r e t a r d communicative 
p o t e n t i a l , and thus determine r e s t r i c t e d 
i n t e r a c t i o n b e h a v i o u r , " 
2) . " t h a t ... w i t h i n t h e p r o t e c t e d realm o f the drama 
classroom symbolic i n t e r a c t i o n o f f e r s a g r e a t e r 
degree o f f l e x i b i l i t y i n t h a t t h e i n d i v i d u a l i s 
a b l e t o escape from the b e h a v i o u r a l c o n s t r a i n t s 
which e x i s t i n the w o r l d o f r e a l i t y . ' " 
He adds, " .,, T h e o r e t i c a l l y , the i n d i v i d u a l i s able ' 
t o become whomsoever he [chooses] ,,. " 
However, Sue Sharpe (1976) i n 'Just L i k e a G i r l : How G i r l s 
Learn t o be Women' says t h a t w h i l e , 
"t h e r e a l l i f e s i t u a t i o n has changed f o r women, 
p a r t i c u l a r l y s i n c e t he l a s t war .,. shouts o f 
l i b e r a t i o n has somewhat confused t he o l d i d e o l o g i c a l 
t o r t o i s e t h a t l a g s b e h i n d and s t i l l c l i n g s t o the 
s t e r e o t y p e s . I n t h e i r 'pure' form, however, these 
s t e r e o t y p e s m a i n l y e x i s t i n the media. Here they 
e x e r t an i n s i d i o u s i n f l u e n c e , m i x i n g f a n t a s y and 
r e a l i t y i n such a way as t o c o m p l i c a t e the n a t u r e o f 
t h e i r i n d i r e c t e f f e c t s . " ( p , 8 8 ) . 
Does drama ' c l i n g t o s t e r e o t y p e s ' ? E x e r t an ' i n s i d i o u s 
i n f l u e n c e ' ? Or c o m p l i c a t e by i t s m i x t u r e o f ' f a n t a s y and 
r e a l i t y ' ? Or does i t o f f e r p u p i l s a chance t o 'escape from 
b e h a v i o u r a l c o n s t r a i n t s ' ... t o become 'whomsoever they 
choose'? 
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The S t r u c t u r e of the Study 
Before d e s c r i b i n g the r e s e a r c h methodology and b e f o r e 
moving t o an a n a l y s i s o f the data used i n t h i s study I 
w i s h t o share w i t h the reader my p e r s o n a l experience of 
the r e s e a r c h process, s i n c e i t has subsequently determined 
the way i n which I have s t r u c t u r e d the t h e s i s . I n s t e a d o f 
a ' t r a d i t i o n a l ' academic forroat i n t h i s t h e s i s I have t r i e d 
t o a l l o w a more o r g a n i c s t r u c t u r e t o emerge, symbolic of 
the j o u r n e y t h a t I have undertaken. 
T h i s has r e s u l t e d i n t h r e e d i f f e r e n t k i n d s o f w r i t i n g 
emerging, i n r e l a t i o n t o t h r e e d i f f e r e n t b u t r e l a t e d 
approaches adopted i n t h i s s t u d y . These ar e : a t h e o r e t i c a l 
approach t o the s u b j e c t o f sexism; a q u a l i t a t i v e t e x t u a l 
a n a l y s i s o f d a t a ; and a d i s c u s s i o n about the r o l e of the 
t e a c h e r i n drama i n e d u c a t i o n . 
S t r i c t l y s peaking t h e a n a l y s i s and i n t e r p r e t a t i o n o f 
d a t a was my s t a r t i n g p o i n t , though i n s t r u c t u r i n g t h i s 
t h e s i s f o r the r e a d e r , I w i l l not a t t e m p t t o r e c r e a t e my 
p r o g r e s s c h r o n o l o g i c a l l y . I t i s f e l t more h e l p f u l t o s t a r t 
w i t h a t h e o r e t i c a l o v e r v i e w , move towards d e t a i l e d a n a l y s i s 
as i l l u s t r a t i o n and conclude w i t h d i s c u s s i o n . 
To extend the metaphor o f a j o u r n e y the r e s e a r c h 
process took me i n two d i r e c t i o n s s i m u l t a n e o u s l y : 
As I s t a r t e d t o read about and examine aspects of sexism 
so I became i n v o l v e d i n an i n n e r j o u r n e y which f o r c e d me 
t o c o n f r o n t and examine my own sexism and r e c o g n i s e t h a t 
we are a l l p r i s o n e r s o f our own unconscious assumptions. 
As I began t o t r y t o account f o r t h i s , the j o u r n e y went 
i n t he o p p o s i t e d i r e c t i o n - outwards, l i k e t r a v e l l i n g i n t o 
space w i t h o u t knowing what was out t h e r e , and w i t h o u t a 
map o f the u n i v e r s e o f i d e a s . As I attempted t o f i n d 
answers o r e x p l a n a t i o n s so I was drawn i n t o s o c i o l o g y and 
s o c i a l p s y c h o l o g y , and t h e o r i e s o f s o c i a l i s a t i o n and s o c i a l 
c o n t r o l ; drawn towards complex concepts l i k e c u l t u r e , 
e d u c a t i o n and knowledge and t h e o r i e s r e l a t e d t o the 
t r a n s m i s s i o n o f i d e o l o g i e s . 
T h i s j o u r n e y was p a r t i c u l a r l y d i f f i c u l t because I had 
no o v e r v i e w o f the r e l a t i o n s h i p s o r c o n n e c t i o n s between 
the d i s c i p l i n e s o r between one s e t o f assumptions and ideas 
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and a n o t h e r . Rather l i k e an e a r l y e x p l o r e r , I moved from 
the d i s c o v e r y o f one c o n t i n e n t t o another, haphazardly. 
But i t r e s u l t e d i n b e i n g able t o s e l e c t from a range o f 
t h e o r e t i c a l p e r s p e c t i v e s o r s e t o f assumptions about the 
s o c i a l w o r l d those t h a t f i t w i t h my p r e s e n t knowledge and 
e x p e r i e n c e . T h i s has enabled me t o p r e s e n t my c u r r e n t 
u n d e r s t a n d i n g o f the phenomenon o f sexism w i t h i n a 
framework and t o share my assumptions w i t h the reader. 
The i n n e r j o u r n e y t h a t I e x p e r i e n c e d arose as a r e s u l t 
o f t h e e x a m i n a t i o n o f i n d i v i d u a l drama le s s o n s . By 
a d o p t i n g an empathetic stance i n r e l a t i o n t o one of the 
drama t e a c h e r s whose work I was o b s e r v i n g , I found myself 
i d e n t i f y i n g w i t h the dilemmas t h a t the teacher faced and 
s h a r i n g the r e s p o n s i b i l i t y f o r what was happening. 
Drama less o n s w i l l be analysed i n t h i s t h e s i s t o 
a) i l l u s t r a t e t he processes r e f e r r e d t o i n the t h e o r e t i c a l 
s e c t i o n and b) t o c r e a t e the o p p o r t u n i t y f o r the reader 
t o engage i n t h e process o f d i s c o v e r y t h a t I encountered. 
The s t r u c t u r e o f t h i s t h e s i s w i l l r e f l e c t the 
s i m u l t a n e o u s j o u r n e y s i n v o l v e d i n the r e s e a r c h process. 
S e c t i o n One w i l l d i s c u s s sexism and feminism, and p r o v i d e a 
background a g a i n s t which t o view S e c t i o n Two - an a n a l y s i s 
o f t he processes i n v o l v e d i n r e i n f o r c i n g sexism i n the 
drama l e s s o n . The f i n a l S e c t i o n w i l l d i s c u s s the 
i m p l i c a t i o n s a r i s i n g from t h i s study f o r the drama teacher 
who needs t o proceed from the 'crossroads'. 
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C H A P T E R T W O ; A F R A M E W O R K 
F O R C O N S I D E R I N G S E X I S M 
I n t h i s c h a p t e r I w i l l s t a r t by d e f i n i n g the term 
sexism as I understand i t . I w i l l then c o n s i d e r the 
process o f s o c i a l i s a t i o n , as p a r t o f s o c i a l l e a r n i n g 
t h e o r y ' s e x p l a n a t i o n o f the development and maintenance o f 
sex r o l e s . T h i s w i l l l e a d n a t u r a l l y t o a c o n s i d e r a t i o n o f 
s o c i a l i s a t i o n i n t o c u l t u r e and make e x p l i c i t assumptions 
about e d u c a t i o n and knowledge as used i n t h i s study. This 
c h a p t e r i s a l s o i n t e n d e d t o be a background t o 
u n d e r s t a n d i n g feminism which w i l l be discu s s e d i n Chapter 
Three. 
Both Chapters Two and Three r e p r e s e n t the r e s e a r c h e r ' s 
outward j o u r n e y d u r i n g the r e s e a r c h process - an attempt 
t o u n d e r s t a n d and e x p l a i n t he s o c i a l w o r l d and i t s 
r e l a t i o n s h i p t o phenomena l i k e sexism. 
Sexism; some working d e f i n i t i o n s 
The term sexism i s used i n t h i s study t o d e s c r i b e 
d i s c r i m i n a t i o n on the b a s i s o f gender. I n p a r t i c u l a r i t 
r e f e r s t o the damaging e f f e c t s o f s e x - s t e r e o t y p i n g which 
r e s u l t i n persons b e i n g t r e a t e d as members o f a s p e c i f i c 
gender group r a t h e r than as i n d i v i d u a l s w i t h d i f f e r e n t 
p r e f e r e n c e s and c a p a b i l i t i e s . 
The two concepts: sexism and s e x - s t e r e o t y p i n g are used 
here t o analyse t he ways i n which g i r l s and boys are 
s o c i a l i s e d . 
"Sexism i s a process by which c e r t a i n k i n d s o f 
phenomena and b e h a v i o u r are a t t r i b u t e d t o a 
p a r t i c u l a r sex. For example ,,, i n many Western 
s o c i e t i e s t h e c o l o u r p i n k i s a s s o c i a t e d w i t h female, 
and t he c o l o u r b l u e w i t h male. C r y i n g , wearing s k i r t s , 
h o r s e - r i d i n g and washing up are a s s o c i a t e d w i t h b eing 
female, w h i l s t ... wearing t r o u s e r s , p l a y i n g f o o t b a l l 
and mending cars are a s s o c i a t e d w i t h b e i n g male. Yet 
t h e r e i s no i n t r i n s i c q u a l i t y about any of these 
a c t i o n s o r phenomena which demand t h a t they be male 
or female. 
Scotsmen wear k i l t s , g i r l s wear t r o u s e r s e t c . 
Sexism a f f e c t s b o t h men and women. 
The n o t i o n o f s e x - s t e r e o t y p i n g r e f e r s t o the 
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process whereby i n d i v i d u a l s are s o c i a l i s e d i n t o 
t h i n k i n g t h a t they have t o a c t and t h i n k i n a way 
a p p r o p r i a t e t o t h e i r sex." (Deem 1978 pp.23-24) 
Sex r e f e r s t o male o r female b i o l o g y and anatomy. 
S e x u a l i t y r e f e r s t o e r o t i c a c t i v i t y o r response. 
Gender r e f e r s t o the p s y c h o l o g i c a l c o n n o t a t i o n s o f 
maleness o r femaleness and t o judgments r e g a r d i n g 
m a s c u l i n i t y and f e m i n i n i t y . 
Gender I d e n t i t y i s an awareness o f b e l o n g i n g t o one 
and o n l y one o f two sexes. 
Gender Role r e f e r s t o the o v e r t behaviour one d i s p l a y s 
t o o t h e r s t o i n d i c a t e one's gender i d e n t i t y t o them. 
Since o t h e r s h e l p v a l i d a t e one's s e l f - p e r c e p t i o n 
( a c c o r d i n g t o a Symbolic I n t e r a c t i o n i s t p e r s p e c t i v e ) , 
t h e i r , r e a c t i o n s are an i m p o r t a n t source o f gender 
r e i n f o r c e m e n t . 
Sex Role i s o f t e n used i n t e r c h a n g e a b l y w i t h gender 
r o l e i n common usage, though a c c o r d i n g t o Delamont 
(1980, p.5) " S t r i c t l y speaking we should not t a l k o f 
sex r o l e s , f o r the r o l e s people p l a y i n s o c i e t y are 
e s s e n t i a l l y r e l a t e d not t o b i o l o g y , but t o s o c i a l 
b e h a v i o u r ; t h a t i s they should r e a l l y be c a l l e d gender 
r o l e s . " Such r o l e s are the p r e s c r i p t i o n s f o r behaviour 
and o u t l o o k t h a t s o c i e t i e s r e s e r v e f o r each gender, 
and i n c l u d e e x p e c t a t i o n s about a p p r o p r i a t e a t t i t u d e s , 
a p t i t u d e s , a b i l i t i e s , d r e s s , i n t e r e s t s , s k i l l s and 
s e l f - p e r c e p t i o n s . I f a person does not submit t o t h e 
e x p e c t a t i o n s o f the s t e r e o t y p e , she o r he i s considered 
e c c e n t r i c o r u n n a t u r a l f o r someone o f t h a t sex -
w i t n e s s t he use o f terms l i k e 'tomboy' o r ' c i s s y ' . 
( D e f i n i t i o n s borrowed from S t o l l e r ( 1 9 6 8 ) , quoted i n 
K e l l e r ( 1975 ) , p . 4 ) . 
The u n d e r l y i n g assumption i n t h i s study i s t h a t sexism 
i s l i m i t i n g t o t h e p o t e n t i a l development o f i n d i v i d u a l s and 
every a t t e m p t s h o u l d be made t o e l i m i n a t e such 
d i s c r i m i n a t i o n from s o c i e t y . 
The concept o f equa l o p p o r t u n i t y was e n s h r i n e d i n the 
1944 E d u c a t i o n A c t , b u t p r a c t i c e l a g s b e h i n d p o l i c y . E i l e e n 
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B y r n e ( 1 9 8 5 ) c l a i m s t h a t p a r t o f t h e p r o b l e m i s a " r e f u s a l 
t o d e f i n e p r e c i s e l y what we mean by " e q u a l i t y " . 
"The S h o r t e r O x f o r d D i c t i o n a r y d e f i n e s e q u a l i t y as 
' t h e c o n d i t i o n o f b e i n g e q u a l i n q u a n t i t y , amount, 
v a l u e , i n t e n s i t y , e t c . ... t h e c o n d i t i o n o f b e i n g 
e q u a l i n d i g n i t y , p r i v i l e g e , power,' u n d e r w h i c h 
d e f i n i t i o n t h e p l a n n e d p r o v i s i o n f o r g i r l s i n most 
o f o u r s c h o o l s can h a r d l y y e t be s a i d t o be e q u a l . " 
B y r n e t h e n n o t e s t h e d e f i n i t i o n o f e q u i t y -
"The q u a l i t y o f b e i n g e q u a l o r f a i r ; i m p a r t i a l i t y " 
w h i c h i s " c l e a r l y s e t i n t h e c o n t e x t o f j u r i s p r u d e n c e . " 
She c l a i m s t h a t t h i s d i s t i n c t i o n i n t e r m s r e f l e c t s , 
"The m a j o r t r e n d o f t h e 1970's, w h i c h have seen a 
r e a s s u r i n g s t r e n g t h e n i n g o f l e g a l , f o r m a l and 
c o n s t i t u t i o n a l e q u i t y b o t h a t n a t i o n a l and i n t e r -
n a t i o n a l l e v e l s . " 
B u t she a d d s , 
"... f o r m a l e q u i t y does n o t n e c e s s a r i l y r e s u l t i n 
f a c t u a l e q u i t y i n t h e Monday m o r n i n g s i t u a t i o n o f a 
c l a s s r o o m o r s t a f f r o o m . " ( B y r n e 1985, p.99) 
Rosemary S t o n e s ( 1 9 8 3 , p.7) r e m i n d s us t h a t i n a s e x i s t 
s o c i e t y , 
" t h e s p h e r e s o f a c t i v i t y f o r m a l e s and f e m a l e s a r e 
r i g i d l y d e f i n e d and r e i n f o r c e d as i r r e v o c a b l y 
d i f f e r e n t . " 
I t i s t h i s d i f f e r e n t i a t i o n t h a t r e s u l t s i n s t e r e o t y p e s , 
l i m i t e d c h o i c e s , a s p i r a t i o n s and l i f e c h a n c e s . 
" S k i l l s , t a l e n t s and academic p o t e n t i a l [ a r e ] sub-
merged b e n e a t h a s u f f o c a t i n g b l a n k e t o f sex-
a p p r o p r i a t e a c t i v i t i e s . " ( M i l l m a n & W e i n e r ( e d s ) 
1985, p . 7 3 ) . 
Y e t , w h i l e a c k n o w l e d g i n g t h a t i n most s o c i e t i e s t h e r e i s 
some sex r o l e d i v i s i o n o f l a b o u r and b e h a v i o u r , as 
s o c i e t i e s change so do n o t i o n s a b o u t a p p r o p r i a t e f e m a l e 
and male b e h a v i o u r ; i t n e c e s s i t a t e s a c o n s t a n t m o n i t o r i n g 
and r e a p p r a i s a l . Y et K e l l e r ( 1 9 7 5 , p.25) adds, a l t h o u g h , 
"Changes may m o d i f y how men and women behave ... t h e y 
need n o t a f f e c t t h e c o r e o f t h e i r b e l i e f a b o u t g e n d e r 
and sex t y p i n g . I d e a l s can a p p a r e n t l y r e m a i n i n t a c t 
even i f i n d i v i d u a l s v i o l a t e them i n a c t u a l b e h a v i o u r . ' 
T h i s s e r v e s as a r e m i n d e r o f t h e d e e p l y - f e l t n a t u r e and 
embeddedness o f g e n d e r b e l i e f s and t h e d i f f i c u l t y 
a s s o c i a t e d w i t h c h a n g i n g a t t i t u d e s . 
I n a s e x i s t s o c i e t y g e n d e r r o l e s and s p h e r e s o f a c t i v i t y 
a r e r i g i d l y d e f i n e d and d e e p l y embedded i n c o r e b e l i e f s , i n 
l a r g e p a r t t h r o u g h s o c i a l i s a t i o n . T h e r e a r e s e v e r a l 
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t h e o r i e s w h i c h a c c o u n t f o r t h i s : f o u r m a i n a p p r o a c h e s a r e 
o u t l i n e d i n S a y e r s ( 1 9 8 7 ) : b i o l o g i c a l d e t e r m i n i s m , 
c o g n i t i v e - d e v e l o p m e n t a l t h e o r y , p s y c h o a n a l y t i c p e r s p e c t i v e s 
and s o c i a l l e a r n i n g t h e o r y . 
I t i s n o t w i t h i n t h e scope o f t h i s s t u d y t o e v a l u a t e 
e a c h o f t h e s e t h e o r i e s ( 1 0 ) . Of t h e s e t h e o r i e s t h e one 
t h a t I i n t e n d t o o t u l i n e h e r e i s s o c i a l l e a r n i n g t h e o r y and 
s i n c e t h i s t h e o r y i s most f a v o u r e d by f e m i n i s t s i t i s t h e 
p e r s p e c t i v e t h a t w i l l be a d o p t e d i n r e l a t i o n t o t h i s s t u d y . 
S o c i a l Learning Theory: the Process of S o c i a l i s a t i o n . 
A c h i l d i s b o r n i n t o a c u l t u r e and p a r t l y t h r o u g h 
p e r c e p t u a l s k i l l s ( o b s e r v a t i o n , d i s c r i m i n a t i o n ) and p a r t l y 
by t h e d e v e l o p m e n t o f c o g n i t i v e - a f f e c t i v e s k i l l s 
( c l a s s i f i c a t i o n , i m i t a t i o n , i d e n t i f i c a t i o n ) l e a r n s t o 
m a s t e r t h e l a n g u a g e s y s t e m and t h e s o c i a l meanings t h a t 
a t t a c h t o a c u l t u r e . Gender i s p a r t o f t h e c l a s s i f i c a t i o n 
s y s t e m o f a c u l t u r e . Gender cues can be l e a r n e d when a 
c h i l d i s a b l e t o d i s c r i m i n a t e b e t w e e n g r o u p s and l e a r n 
w h i c h cues a r e r e l e v a n t f o r g r o u p i n c l u s i o n o r e x c l u s i o n 
( K a t z 1 9 8 3 ) . 
The k i n d s o f cues u s e d t o d e f i n e g e n d e r g r o u p s v a r y i n 
d i f f e r e n t c u l t u r e s . F o r e x a m p l e , i n o u r own, p a r e n t s t e n d 
t o d r e s s b o y s i n b l u e , g i r l s i n p i n k ; d i f f e r e n t i a t e when 
b u y i n g t o y s - c a r s f o r b o y s , d o l l s f o r g i r l s e t c . . Gender 
cues can a l s o v a r y w i t h i n c u l t u r e s a c c o r d i n g t o s o c i a l 
c l a s s o r r e l i g i o u s c u s t o m . P a r e n t s a r e t h e m a j o r s o c i a l -
i s e r s i n t o c u l t u r e f o r t h e p r e - s c h o o l c h i l d , b u t 
s i g n i f i c a n t o t h e r s l i k e r e l a t i o n s , t e a c h e r s , p e e r s a l s o 
e x e r t i n f l u e n c e ; and so do c u l t u r a l symbols l i k e books o r 
t e l e v i s i o n . P a r e n t s t a l k t o , h a n d l e , r e s p o n d t o boys and 
g i r l s d i f f e r e n t l y i n o u r c u l t u r e and have d i f f e r e n t 
e x p e c t a t i o n s o f them - boys w i l l be a c t i v e , o u t d o o r t y p e s , 
f u l l o f r o u g h and t u m b l e ; g i r l s w i l l be q u i e t e r , l e s s 
p h y s i c a l l y a c t i v e , more e m o t i o n a l . These g e n e r a l i s e d and 
c l i c h e d e x p e c t a t i o n s i n f o r m t h e b a s i s o f t h e p a r e n t s ' 
r e s p o n s e t o t h e c h i l d and l a y t h e f o u n d a t i o n s f o r s t e r e o -
t y p i c a l g e n d e r r o l e s and b e h a v i o u r s . 
A g i r l o b s e r v e s h e r p a r e n t s and o t h e r s p e r f o r m i n g 
m a s c u l i n e and f e m i n i n e r o l e s , b u t when she i m i t a t e s t h e 
v a r i o u s b e h a v i o u r s she s e e s , she i s o n l y r e w a r d e d f o r 
t h o s e c o n s i d e r e d a p p r o p r i a t e t o h e r g e n d e r . T h r o u g h such 
d i f f e r e n t i a l r e i n f o r c e m e n t , f e m i n i n e b e h a v i o u r s come t o be 
p o s i t i v e l y e v a l u a t e d and m a s c u l i n e ones r e j e c t e d . I n 
a d d i t i o n , t h e v e r y f r e q u e n t use o f g e n d e r l a b e l l i n g by 
o t h e r s and t h e d e p i c t i o n o f m a s c u l i n i t y and f e m i n i n i t y i n 
media r e p r e s e n t a t i o n a r e f a c t o r s i n s u c h s o c i a l l e a r n i n g . 
An i n d i v i d u a l ' s g e n d e r r o l e c o n t i n u e s t o d e v e l o p and 
change t h r o u g h o u t c h i l d h o o d , a d o l e s c e n c e and a d u l t h o o d 
( F e l d m a n e t a l 1 9 8 1 ) . A c c o r d i n g t o C a r l s o n ( 1 9 6 5 ) 
d i f f e r e n c e s i n c r e a s e w i t h age. Maccoby e t a l ( 1 9 7 2 ) a s s e r t •_ 
t h a t t h e m a j o r g e n d e r d i f f e r e n c e s ... i n i n t e l l e c t u a l 
p e r f o r m a n c e ... emerge a f t e r age 1 1 , when c u l t u r e and 
s o c i a l i s a t i o n have had t i m e t o make an i m p a c t . 
C u l t u r e and E d u c a t i o n i n t h e R e i n f o r c e m e n t o f Gender 
I d e n t i t y . 
S t e n h o u s e ( 1 9 7 1 ) p r o v i d e s two u s e f u l , b r o a d d e f i n i t i o n s 
o f c u l t u r e : 
1) A n t h r o p o l o g i c a l , 
" t h a t c o m p l e x w h o l e w h i c h i n c l u d e s k n o w l e d g e , 
b e l i e f , a r t , m o r a l s , l a w , c u s t o m and o t h e r 
c a p a b i l i t i e s a c q u i r e d by man as a member o f a 
s o c i e t y . " ( T y l e r 1952) 
2) S o c i o l o g i c a l , 
" f i r s t ... c u l t u r e i s t r a n s m i t t e d , i t c o n s t i t u t e s 
a h e r i t a g e o r a s o c i a l t r a d i t i o n ; s e c o n d ... i t 
i s l e a r n e d , i t i s n o t a m a n i f e s t a t i o n , i n 
p a r t i c u l a r c o n t e n t , o f man's g e n e t i c c o n s t i t u t i o n ; 
and t h i r d ... i t i s s h a r e d . C u l t u r e ... i s on t h e 
one hand t h e p r o d u c t o f , on t h e o t h e r hand t h e 
d e t e r m i n a n t o f , s y s t e m s o f human s o c i a l i n t e r -
a c t i o n . " ( P a r s o n s , 1952, p.12) 
W h i l e i t i s p o s s i b l e t o b r o a d l y d e f i n e t h e s o c i o l o g i c a l 
c o n c e p t o f c u l t u r e , t h e r e a r e a r a n g e o f c u r r e n t t h e o r i e s 
i n r e l a t i o n t o t h e f u n c t i o n o f c u l t u r e and t h e s e i n t u r n 
r e l a t e t o d i f f e r e n t p e r s p e c t i v e s . I n o r d e r t o e l a b o r a t e i n 
t h e n e x t c h a p t e r on how f e m i n i s t s have p e r c e i v e d t h e n a t u r e 
and f u n c t i o n o f c u l t u r e , i t i s n e c e s s a r y h e r e t o i n c l u d e 
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summaries o f t h e m a j o r t h e o r i e s 
S o c i o l o g i c a l Theories of Culture & Education 
These w i l l be d e s c r i b e d u n d e r t h r e e b r o a d h e a d i n g s : 
a) F u n c t i o n a l i s t t h e o r i e s o f c u l t u r a l r e p r o d u c t i o n . 
b) T h e o r i e s o f a c t i o n ( w h i c h i n c l u d e s o c i a l 
i n t e r a c t i o n i s t p e r s p e c t i v e s . 
c ) M a r x i s t p e r s p e c t i v e s . 
W i t h i n e a c h o f t h e s e b r o a d c a t e g o r i e s t h e r e a r e d i f f e r i n g 
p o i n t s o f v i e w , b u t f o r t h e sake o f b r e v i t y o n l y m a j o r 
d i f f e r e n c e s a r e o u t l i n e d h e r e . F o r a f u l l d i s c u s s i o n , f r o m 
w h i c h t h e f o l l o w i n g has been s u m m a r i s e d , see N e i l 
B u r t o n w o o d ( 1 9 8 6 ) "The C u l t u r e C o n c e p t i n E d u c a t i o n a l 
S t u d i e s " . 
a) F u n c t i o n a l i s t v i e w s w i t h i n t h e s o c i o l o g y o f e d u c a t i o n 
see t h e r o l e o f e d u c a t i o n as t h e t r a n s m i s s i o n o f c u l t u r e . 
T h e r e i s a m o r a l r e q u i r e m e n t f o r t h e c o l l e c t i v e t r a i t s o f 
s o c i e t y t o be r e a l i s e d i n t h e i n d i v i d u a l . I n o t h e r words 
e d u c a t i o n i s c o n c e r n e d w i t h s o c i a l b e i n g n o t i n d i v i d u a l 
b e i n g . A s c h o o l ' s m o r a l d u t y i s t o ' i n c u l c a t e ' t h e 
t r a d i t i o n s w h i c h r e f l e c t t h e s p i r i t o f t h e n a t i o n , 
i n c l u d i n g i t s v a l u e s , w h i c h become i n t e r n a l i s e d d u r i n g 
c h i l d h o o d , and c o n t a i n e d i n i t s c u r r i c u l u m . 
W i t h i n t h i s p e r s p e c t i v e , 
1) some s o c i o l o g i s t s see e d u c a t i o n as l i n k e d t o t h e w i d e r 
c u l t u r e t h r o u g h f u n c t i o n a l p r e r e q u i s i t e s r e q u i r e d by 
s o c i e t y . F o r e x a m p l e , when s o c i e t y needed an u n s k i l l e d 
l a b o u r f o r c e i n d i v i d u a l s w e r e e n c o u r a g e d t o be t h e same. 
D i s t i n c t s o c i a l b o u n d a r i e s p r e v e n t e d t h e m i x i n g o f 
c a t e g o r i e s , so t h a t c o n t r o l was e x p l i c i t and h i e r a r c h i c a l . 
L a t e r , i n c r e a s e d s p e c i a l i s a t i o n changed t h e s t r u c t u r a l 
d i v i s i o n o f l a b o u r so t h a t more i n d i v i d u a l d i f f e r e n c e s and 
s p e c i a l i s a t i o n s were r e q u i r e d by s o c i e t y . T h i s was 
r e f l e c t e d i n s c h o o l s who moved t o w a r d s r e g a r d i n g t h e c h i l d 
as u n i q u e . S o c i a l c o n t r o l i n t u r n became more i m p l i c i t . 
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2) O t h e r s w i t h i n t h i s c a t e g o r y see s c h o o l as r e p r o d u c i n g 
t h e s o c i a l o r d e r by l e g i t i m i s i n g t h e d o m i n a n t c l a s s , i . e . 
g i v i n g them power t h r o u g h t h e c o n t r o l o f s y m b o l s . T h r o u g h 
s y m b o l i c power a g r o u p o r c l a s s can impose i t s own v i e w o f 
r e a l i t y and i n d i v i d u a l s a c q u i r e a w h o l e s y s t e m o f 
c a t e g o r i e s o f p e r c e p t i o n and t h o u g h t q u i t e u n c o n s c i o u s l y . 
The r e s u l t i s a u n i t y o f c u l t u r a l b e h a v i o u r . These 
s o c i o l o g i s t s e m p h a s i s e t h e r e p r o d u c t i o n o f a s p e c i f i c 
c l a s s s o c i e t y by t h e c o n t r o l o f c u l t u r a l s e l e c t i o n . 
b ) The i n t e r a c t i o n i s t v i e w has been i n f l u e n c e d by 
p h e n o m e n o l o g i s t s , e t h n o m e t h o d o l o g i s t s , s y m b o l i c 
i n t e r a c t i o n i s t s and c o n f l i c t t h e o r i s t s . The b a s i c b e l i e f 
i s t h a t i n d i v i d u a l s a r e r e s p o n s i b l e f o r t h e i r a c t i o n s ; 
t h e y have a d u t y t o c h o o s e ; t o d e f y d e t e r m i n i s m and become 
f u l l y c o n s c i o u s . I n d i v i d u a l s a r e a l w a y s a c t i v e i n 
c o n s t r u c t i n g m e a n i n g and m a k i n g sense o f t h e s o c i a l w o r l d . 
The s e l f i s e m p h a t i c a l l y s o c i a l , f o r m e d i n i n t e r a c t i o n 
w i t h o t h e r s , r e s p o n d i n g t o s i t u a t i o n s , shaped by s t r u c t u r e 
t h r o u g h s y m b o l i c s y s t e m s made a v a i l a b l e by t h e c u l t u r e . 
T h i s v i e w a c k n o w l e d g e s t h a t i n d i v i d u a l s a r e c o n s t r a i n e d 
by s t r u c t u r e and r e c e i v e d c u l t u r e , p u r s u i n g aims w i t h i n a 
' f r a m e w o r k o f c i r c u m s t a n c e s ' , y e t t h e y a r g u e t h a t 
i n d i v i d u a l s can a c t c r e a t i v e l y , can choose f r o m 
p o s s i b i l i t i e s and a r e c a p a b l e o f r e d e f i n i n g s i t u a t i o n s and 
c r e a t i n g new norms. W i t h i n t h i s p e r s p e c t i v e s u b - c u l t u r e s 
a r e seen n o t as g r o u p s o f i n d i v i d u a l s b u t as a l t e r n a t i v e 
r u l e s and m e a n i n g s t h a t p e o p l e can choose because 
s o c i a l i s a t i o n i s i m p e r f e c t o r p a r t i a l . T h i s v i e w r e c o g n i s e s 
t h a t i n d i v i d u a l s a r e b o t h 'bound' and ' f r e e ' . 
W h i l e s o c i o l o g i c a l p e r s p e c t i v e s a) and b) can be t h o u g h t 
o f as o p p o s i t e ends o f a c o n t i n u u m ; m a r x i s t s ' p e r s p e c t i v e s 
s t r a d d l e t h e c o n t i n u u m and t h u s t h e r e a r e p o i n t s o f 
s i m i l a r i t y w i t h a) and b) as w e l l as d i f f e r e n c e s . 
c ) The m a r x i s t p e r s p e c t i v e s can be d i v i d e d i n t o e a r l y 
m a r x i s t w r i t i n g s , 1) ' P r o m e t h e a n ' m a r x i s t s and t h e l a t e r 
w r i t i n g s o f Marx, 2) ' S c i e n t i f i c ' . W h i l e b o t h g r o u p s 
b e l i e v e t h a t t h e economy i s a m a j o r d e t e r m i n a n t , each has 
i t s own d i s t i n c t i v e v i e w o f c u l t u r e . 
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1) 'Prometheans' r e c o g n i s e economic d e t e r m i n i s m b u t 
e m p h a s i s e t h e c r e a t i v e p o t e n t i a l o f w o r k i n g c l a s s c u l t u r e , 
w h i c h , w h i l e a c c o m o d a t i n g t o t h e needs o f c a p i t a l , a t t h e 
same t i m e i s n o t p a s s i v e ; t h e r e ' s an a c t i v e e l e m e n t o f 
r e s i s t a n c e . I t ' s t h e c o l l e c t i v e n a t u r e o f t h i s r e s i s t a n c e 
w h i c h s u c h m a r x i s t s s t r e s s . I n d i v i d u a l s make t h e i r own 
h i s t o r y , b u t t h e y do n o t make i t u n d e r c i r c u m s t a n c e s 
c h o s e n by t h e m s e l v e s - t h e c i r c u m s t a n c e s a r e ' g i v e n ' and 
t r a n s m i t t e d f r o m t h e p a s t , and embodied i n t h e g r o u p 
c u l t u r e . M a r x i s t s o c i o l o g i s t s o f e d u c a t i o n a r g u e f o r a 
c u r r i c u l u m t h a t i s r o o t e d i n t h e p e e r g r o u p and community, 
w h i c h i s a v e r s i o n o f t h e a r g u m e n t f o r a community 
e d u c a t i o n . 
2) ' S c i e n t i f i c ' m a r x i s t s v i e w c u l t u r e as a means o f 
r e p r o d u c i n g t h o s e r e l a t i o n s o f p r o d u c t i o n r e q u i r e d by 
c a p i t a l i s m . The e s s e n c e o f t h e p e r s p e c t i v e i s t h e r e f o r e 
e c o n o m i c d e t e r m i n i s m . They a r g u e t h a t t h e economic base 
comes f i r s t i n i t s r e l a t i o n s h i p w i t h t h e c u l t u r a l s u p e r -
s t r u c t u r e , so t h a t " t h e mode o f p r o d u c t i o n o f m a t e r i a l l i f e 
c o n d i t i o n s t h e g e n e r a l p r o c e s s o f s o c i a l , p o l i t i c a l and 
i n t e l l e c t u a l l i f e " . I n t h i s v i e w i t i s " n o t t h e c o n s c i o u s -
n ess o f humans t h a t d e t e r m i n e s t h e i r e x i s t e n c e ; i t i s 
t h e i r s o c i a l e x i s t e n c e t h a t d e t e r m i n e s t h e i r c o n s c i o u s n e s s , " 
( M a r x 1904, pp. 1 0 - 1 1 ) . 
E d u c a t i o n i s f u n d a m e n t a l t o t h e r e p r o d u c t i o n o f c l a s s 
s o c i e t y and t h e c u r r i c u l u m i s r e f e r r e d t o as an 
' i d e o l o g i c a l a p p a r a t u s ' s e r v i n g t h e i n t e r e s t s o f t h e 
d o m i n a n t c l a s s . I n s c h o o l s t h e r e i s a c o r r e s p o n d e n c e 
b e t w e e n t h e a u t h o r i t y r e l a t i o n s i n t h e c l a s s r o o m and t h e 
e m ployee i n t h e w o r k p l a c e ( B o w l e s & G i n t i s 1 9 7 6 ) . Thus 
" s c h o o l s s u c c e e d i n r e p r o d u c i n g a p o p u l a t i o n t h a t i s 
r o u g h l y e q u i v a l e n t t o t h e e c o n o m i c and s o c i a l s t r a t i f i c a -
t i o n o f s o c i e t y . " ( A p p l e 1979, p . 5 8 ) . 
When I embarked on t h i s s t u d y t h e a s s u m p t i o n s t h a t I 
h e l d f e l l m a i n l y i n t o c a t e g o r y b ) , t h a t i s t h e o r i e s o f 
a c t i o n i n k e e p i n g w i t h a s y m b o l i c i n t e r a c t i o n i s t 
p e r s p e c t i v e o f s o c i a l l i f e . T h e r e f o r e t h e n e x t s e c t i o n 
w i l l d e s c r i b e i n a l i t t l e more d e t a i l t h e t h i n k i n g w h i c h 
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i n f o r m s t h i s p e r s p e c t i v e , and a t t h e same t i m e p l a c e t h i s 
V w i t h i n t h e 'new s o c i o l o g y o f e d u c a t i o n ' , w h i c h g a i n e d 
p r o m i n e n c e i n t h e 1970's. 
Symbolic I n t e r a c t i o n i s m and the 'New' 
Sociology of Education 
W i t h i n t h e new s o c i o l o g y o f e d u c a t i o n , k nowledge was 
r o o t e d i n t h e community i n l i n e w i t h B e r g e r & Luckman's 
t h e s i s ( 1 9 6 7 ) t h a t r e a l i t y i s a ' s o c i a l c o n s t r u c t i o n ' . 
Knowledge was no l o n g e r t h o u g h t o f as o b j e c t i v e and open 
t o a s s e s s m e n t by u n i v e r s a l c r i t e r i a . The 'new s o c i o l o g y ' 
p r o p o s e d t h a t i n d i v i d u a l s d e f i n e and i n t e r p r e t e v e n t s 
g o i n g on a r o u n d them by e m p l o y i n g a f r a m e w o r k o f r e f e r e n c e 
a c q u i r e d t h r o u g h i n t e r a c t i o n w i t h o t h e r s . Thus r e a l i t y f o r 
t h e i n d i v i d u a l i s a p r o d u c t o f a s u b j e c t i v e o r d e r i n g o f 
t h e o b j e c t i v e w o r l d and becomes t h a t w h i c h i s s o c i a l l y 
d e f i n e d as r e a l . 
The c e n t r a l p r o p o s i t i o n o f t h e s o c i o l o g y o f knowledge 
i s t h a t human c o n s c i o u s n e s s a r i s e s o u t o f s o c i a l b e i n g . 
I t i s t h e o r e t i c a l l y u n d e r p i n n e d by t h e i d e a s o f Mead's 
s y m b o l i c i n t e r a c t i o n i s m , w h i c h i s a d i a l e c t i c v i e w o f 
humans as b o t h p r o d u c i n g and b e i n g p r o d u c e d by t h e s o c i a l 
w o r l d . A l l humans a r e p o s s e s s e d o f a s e l f w h i c h i s e v e r 
c h a n g i n g . We a c t a c c o r d i n g t o t h e way we see, o r c o n s t r u e , 
t h e w o r l d a b o u t u s . The v a s t amount o f human i n t e r a c t i o n 
i s s y m b o l i c , w h i c h means i t i n v o l v e s i n t e r p r e t a t i o n , i . e . 
when two p e o p l e a r e i n t e r a c t i n g e a c h one i s c o n s t a n t l y 
i n t e r p r e t i n g t h e i r own and t h e o t h e r ' s a c t s , and r e a c t i n g 
and r e - i n t e r p r e t i n g a c c o r d i n g l y . T h e r e i s a l s o an i n n e r 
d i a l e c t i c w h i c h o c c u r s b e t w e e n t h e i n d i v i d u a l and h i s / h e r 
r e f l e x i v e - s e l f . 
T h e r e can a l s o be j o i n t o r s h a r e d a c t s o f c o n s t r u c t i n g 
r e a l i t y . The s u c c e s s o f t h e s e depends on t h e p a r t i c i p a n t s 
b e i n g a b l e t o r e c o g n i s e them, i . e . ' c o n s t r u e ' them 
c o r r e c t l y , o r i n t e r p r e t them a c c o r d i n g t o t h e i r d e f i n i t i o n 
o f t h e s i t u a t i o n . I n o r d e r t o t a k e p a r t i n c u l t u r a l 
u n d e r s t a n d i n g one has t o be a b l e t o a g r e e t o t h i s 
d e f i n i t i o n o f t h e s i t u a t i o n and t h e m e a n i n g i n v e s t e d i n i t . 
S t e b b i n s , a p s y c h o l o g i s t i n t e r e s t e d i n t h e o r i e s o f 
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s o c i a l p e r c e p t i o n , p r o v i d e s one d e f i n i t i o n o f t h i s c o n c e p t : 
"The d e f i n i t i o n o f t h e s i t u a t i o n i s t h e m eaning human 
b e i n g s a t t a c h t o t h e s o c i a l , p h y s i c a l and p s y c h o l o g i -
c a l e v e n t s o f t h e i m m e d i a t e p r e s e n t . " ( S t e b b i n s 1975, 
p . l ) . 
H a v i n g d e f i n e d a s i t u a t i o n a p e r s o n can t h e n b e g i n t o a c t 
w i t h i n i t , w i t h r e f e r e n c e t o h e r / h i s i n t e r p r e t a t i o n . I t i s 
a m e n t a l c o n s t r u c t i o n f r a m e d p a r t l y t h r o u g h a p r o c e s s o f 
s e l e c t i v e p e r c e p t i o n , b u t a l s o i n f u s e d by v a l u e s . I t 
" i n v o l v e s t h e o r g a n i s a t i o n o f i n f o r m a t i o n a b o u t 
p e r s o n s and t h e a t t r i b u t i o n o f p r o p e r t i e s t o them, 
o f t e n on t h e b a s i s o f o n l y s k e t c h y c l u e s . Those 
p r o p e r t i e s m a n i f e s t c o n s t a n c y , i n s p i t e o f o b s e r v e d 
v a r i a t i o n s , and a r e s e l e c t i v e l y a t t r i b u t e d i n t h e 
sense t h a t t h e y a r e i n f l u e n c e d by t h e p e r c e i v e r ' s 
p s y c h o l o g i c a l s t a t e s . " (Newcomb e t a l 1965 p. 1 5 7 ) . 
I n s h o r t , p e o p l e g a t h e r i n f o r m a t i o n and t h e n c a t e g o r i s e i t 
and b o t h a r e l a r g e l y u n c o n s c i o u s p r o c e s s e s . A l t h o u g h t h e 
s e l e c t i o n and c o n s t r u c t i o n o f t h e ' d e f i n i t i o n o f t h e 
s i t u a t i o n ' i s a f f e c t e d by numerous f a c t o r s , a c c o r d i n g t o 
S t e b b i n s , t h e s e can be g r o u p e d i n t o two main c a t e g o r i e s : 
" p e r s o n a l i t y - c u l t u r a l " and " s i t u a t i o n a l " ' t r a i t s and 
a t t i t u d e s ' . The f i r s t g r o u p a r e o r g a n i s e d s e t s o f 
p r e d i s p o s i t i o n s t h a t t h e ' a c t o r ' b r i n g s t o t h e s i t u a t i o n . 
"These p r e d i s p o s i t i o n s a r e e n d u r i n g and r e m a i n dormant 
u n t i l a c t i v a t e d by s i t u a t i o n a l s t i m u l i . When a c t i v a t e d 
t h e s e p r o d u c t s o f p a s t e x p e r i e n c e i m p i n g e upon o u r 
a w a r e n e s s , e q u i p us w i t h s p e c i f i c , u s u a l l y h a b i t u a l , 
v i e w s o f t h e w o r l d and g u i d e b e h a v i o u r i n t h e 
i m m e d i a t e p r e s e n t . " 
T h i s g r o u p o f ' p e r s o n a l i t y - c u l t u r a l ' f a c t o r s a r e t h e 
outcome o f an i n d i v i d u a l ' s s o c i a l i s a t i o n . He adds, 
"Many o f t h e s e t e n d e n c i e s o r i g i n a t e i n t h e community t o 
w h i c h t h e a c t o r b e l o n g s , i n i t s m o r a l and l e g a l codes, 
i n i t s s p e c i a l d e f i n e r s o f s i t u a t i o n s ( e . g . p r o p h e t s , 
p o l i t i c i a n s , j u d g e s ) . " ( S t e b b i n s 1975, pp. 1 2 - 1 3 ) . 
As t h e s e c o n d i t i o n s change so do an i n d i v i d u a l ' s 
p r e d i s p o s i t i o n s i n w h i c h t h e y a r e m a n i f e s t e d . 
The s e c o n d g r o u p a r e ' s i t u a t i o n a l e l e m e n t s ' r e l a t i n g t o 
t h e number o f p e o p l e / o b j e c t s , t h e s p a t i a l and s o c i a l 
r e l a t i o n s h i p s , o t h e r p e o p l e ' s p r e d i s p o s i t i o n s e t c . . 
D e f i n i t i o n s o f s i t u a t i o n s a r e c u l t u r a l : 
" c o l l e c t i v e r e p r e s e n t a t i o n s , t h e s t a n d a r d meanings o f 
e v e n t s embedded i n t h e c o m m u n i t y c u l t u r e o r sub-
c u l t u r e t h a t we l e a r n t h r o u g h p r i m a r y o r s e c o n d a r y 
s o c i a l i s a t i o n . " ( S t e b b i n s 1975, p. 1 4 ) . 
A g i v e n c u l t u r a l d e f i n i t i o n i s c o n s e n s u a l l y s h a r e d t o t h e 
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e x t e n t t h a t t h o s e who a r e members o f a p a r t i c u l a r g r o u p 
a r e aware t h a t o t h e r s i n i t r e c o g n i s e and u t i l i s e t h a t 
d e f i n i t i o n t h e same way t h e y do. The p e r s o n who c a n n o t 
a c c e p t t h i s i s r e g a r d e d as d e v i a n t , o r i n t h e case o f 
g e n d e r r o l e s - u n m a s c u l i n e o r u n f e m i n i n e . The r e w a r d f o r 
t h o s e who a c c e p t i s a sense o f b e l o n g i n g and f e e l i n g s o f 
b e i n g u n d e r s t o o d . 
"To l i v e w i t h i n a c u l t u r e i s t o be a b l e t o u n d e r s t a n d , 
a l b e i t i n a p a r t i a l way, t h e e x p e r i e n c e o f t h o s e 
a r o u n d u s . " ( S t e n h o u s e 1 9 7 1 , p . 1 3 ) . 
P e t e r M i l l w a r d a r g u e s t h a t t h i s i n v o l v e s i n d i v i d u a l s 
t r e a t i n g s o c i a l e x p e r i e n c e , 
"as t h o u g h i t were s h a r e d i n common ... I t i s a 
n e c e s s a r y a t t i t u d e t h a t we must a d o p t i f t h e s o c i a l 
w o r l d i s t o a p p e a r a m e a n i n g f u l p l a c e ( t h o u g h w h e t h e r 
o r n o t i t i s , i s n o t t h e i s s u e ) . We have t o t a k e t h i s 
a t t i t u d e t o w a r d s ' e x p e r i e n c e ' , and p r e s e n t i t t h r o u g h 
o u r t a l k and a c t i o n s , i f we a r e t o s h a r e meanings ... 
and f e e l t h a t we u n d e r s t a n d what i s g o i n g on." 
( M i l l w a r d 1987, pp. 2 3 - 2 4 ) . 
The s t d u y o f t h e ' d e f i n i t i o n o f s i t u a t i o n s ' i s i n essence 
t h e s t u d y o f m o t i v a t i o n and grows o u t o f a s y m b o l i c 
i n t e r a c t i o n i s t t r a d i t i o n w i t h i n s o c i o l o g y . So t o o does 
e t h n o m e t h o d o l o g y w h i c h i s e q u a l l y i n t e r e s t e d i n how meaning 
i s c o n s t r u c t e d b u t more emp h a s i s i s p l a c e d on a d e s c r i p t i o n 
o f t h e t a k e n - f o r - g r a n t e d , r o u t i n e a c t i v i t i e s o f s o c i a l l i f e 
( i n s p i r e d by t h e w r i t i n g s o f A l f r e d S h u t z , a 
p h e n o m e n o l o g i s t ) . 
The e t h n o m e t h o d o l o g i s t ' s aim i s t o a n a l y s e t h e common-
sense k n o w l e d g e o f human ' a c t o r s ' u s e d i n t h e i r d a i l y 
a f f a i r s , t o f i n d o u t how i n f o r m a t i o n i s c a t e g o r i s e d by 
i n d i v i d u a l s and s u b s e q u e n t l y u s e d . 
" ... t h e i n v e s t i g a t o r suspends i n t e r e s t i n what 
a c t i o n s t h e a c t o r s a r e p e r f o r m i n g and why t h e y a r e 
d o i n g so, a l t h o u g h t h e a c t o r s t h e m s e l v e s a r e , o f 
c o u r s e , v i t a l l y c o n c e r n e d w i t h t h e s e q u e s t i o n s . 
I n s t e a d , a t t e n t i o n i s d i r e c t e d t o t h e 'methods' by 
w h i c h t h e a c t o r s a s s e m b l e , communicate and j u s t i f y 
a c c o u n t s t o t h e m s e l v e s and each o t h e r o f what t h e y 
a r e d o i n g and why t h e y a r e d o i n g i t . Of p a r t i c u l a r 
i m p o r t a n c e i s t h e manner i n w h i c h t h e p a r t i c i p a n t s 
p r o d u c e and s u s t a i n t h r o u g h t h e i r a c c o u n t s on a g i v e n 
o c c a s i o n t h e i r sense t h a t t h e i r i n t e r a c t i o n i s 
embedded i n an o b j e c t i v e l y e x i s t i n g s o c i a l w o r l d and 
t h a t t h e y s h a r e common d e f i n i t i o n s and a common 
l a n g u a g e . " ( W i l s o n 1970, p. 7 0 7 ) . 
The m a i n way t h a t we do t h i s i s i n v e s t i n g meanings i n 
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s y m b o l s , e s p e c i a l l y l a n g u a g e s y s t e m s . Words i n t h e m s e l v e s 
do n o t c a r r y m e a n i n g b u t t h e way i n w h i c h we p a t t e r n them 
e n a b l e s us t o co m m u n i c a t e s o m e t h i n g o f o u r u n i q u e 
e x p e r i e n c e s t o ea c h o t h e r , s i n c e some e l e m e n t s o f t h i s 
p a t t e r n w i l l be common t o t h o s e who s h a r e a way o f l i f e 
and a l a n g u a g e . C u l t u r e i s r o o t e d i n s u c h common, s h a r e d 
e x p e r i e n c e s : i d e a s , t h o u g h t s and f e e l i n g s . 
Y e t i n o r d e r t o e x p r e s s and communicate s u c h i d e a s i t 
i s n e c e s s a r y t o use t h e l a n g u a g e o f o u r c u l t u r e - a 
l a n g u a g e t h a t , a c c o r d i n g t o f e m i n i s t s , has been c o n t r o l l e d 
by men, s i n c e t h e y have t r a d i t i o n a l l y been t h e d o m i n a n t 
g r o u p i n c u l t u r a l a f f a i r s . 
"One m i g h t e x p e c t t h a t l a n g u a g e and t h e s t u d y o f 
l a n g u a g e c o u l d be n e u t r a l a c t i v i t i e s , b u t i t must be 
remembered t h a t men have made up t h e l a n g u a g e , 
d e c r e e d t h e c o n d i t i o n s o f i t s use and s e t up t h e 
f r a m e w o r k f o r i t s s t u d y i n a male c o n t r o l l e d s o c i e t y . " 
( S p e n d e r 1982, p.31 ) . 
I n t h i s way, t h r o u g h l a n g u a g e , women's s o c i a l p e r c e p t i o n s 
and p s y c h o l o g i c a l c o n s t r u c t s - t h e i r c o n s c i o u s n e s s - have 
been a f f e c t e d by male p e r c e p t i o n s and e x p e r i e n c e . 
" I n t h e p r o c e s s o f naming t h e o b j e c t s and e v e n t s o f 
t h e w o r l d men have used t h e m s e l v e s as t h e r e f e r e n c e 
p o i n t , as t h e c e n t r e ; t h e y have l a b e l l e d t h e w o r l d i n 
t h e l i g h t o f t h e i r e x p e r i e n c e . " ( S p e n d e r 1982,pp.31-2) 
Sue Lees has shown i n a s t u d y o f a d o l e s c e n t s how s e x u a l 
l a b e l s l i k e ' s l a g s ' and ' d r a g s ' c o n s t r u c t e d by boys a r e 
imp o s e d on g i r l s , and how t h e s e l a b l e s t h e n come t o be used 
by t h e g i r l s t h e m s e l v e s . The use o f su c h t e r m s as a means 
o f f r a m i n g r e l a t i o n s h i p s b e t w e e n young men and women has 
p a r t i c u l a r i m p l i c a t i o n s f o r t h e g i r l s - i n t e r m s o f t h e 
c o n s t r u c t i o n o f t h e i r s e x u a l i d e n t i t i e s and t h e i r f e e l i n g s 
o f c o n f i d e n c e a b o u t , and o r i e n t a t i o n t o w a r d s , e d u c a t i o n a l 
a c h i e v e m e n t . She c o n t i n u e s , 
" l a n g u a g e i s g e n e r a l l y d e f i c i e n t i n e x p r e s s i n g women's 
a c t i v e e x p e r i e n c e - r a t h e r women a r e seen as t h e 
o b j e c t o f men's e x p e r i e n c e . T h e r e i s , f o r example, no 
w o r d t o d e s c r i b e t h e a c t i v e l y s e x u a l women - e x c e p t 
d e r o g a t o r y abuse - w h i c h i s why g i r l s f i n d i t 
d i f f i c u l t t o t a l k i n t e r m s o f t h e i r own s e x u a l d e s i r e s . 
I t i s d i f f i c u l t f o r g i r l s t o c o n c e p t u a l i s e t h e i r 
f e e l i n g s . " ( L e e s 1987, p. 1 7 6 ) . 
Lees sees l a n g u a g e and d i s c o u r s e as f o r m s o f power. She 
s t r e s s e s : 
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" t h e need t o l o o k b e y o n d t h e f o r m a l o r g a n i s t i o n o f t h e 
s c h o o l as an i n s t i t u t i o n t o t h e c u l t u r a l and s o c i a l 
i n t e r a c t i o n t h a t goes on i n and a r o u n d s c h o o l l i f e . 
The p r o c e s s o f f o r m i n g a t t i t u d e s , c u l t u r a l v a l u e s and 
g r o u p i d e n t i t i e s i s e v e r y b i t as i m p o r t a n t as t h e 
f o r m a l [ c u r r i c u l u m ] . ( p . 1 7 6 ) . 
The T r a n s m i s s i o n o f C u l t u r e . 
T h e r e a r e t h r e e m a i n f o r m s i n w h i c h c u l t u r e i s t r a n s -
m i t t e d by s c h o o l s , t h r o u g h what e t h n o m e t h o d o l o g i s t s c a l l 
a) ' t h e s t o c k o f k n o w l e d g e ' ( S h u t z 1 9 7 0 ) , b ) t h e h i d d e n 
and t h e f o r m a l c u r r i c u l u m and c ) ' s h a r e d s y m b o l s ' . A l l a r e 
o f c o u r s e a f f e c t e d and shaped by l a n g u a g e , and a l l 
" i n v o l v e t a k e n - f o r - g r a n t e d a s s u m p t i o n s , w h i c h a r e 
d i f f i c u l t t o show i n a c t i o n dnd even h a r d e r t o 
e r a d i c a t e . " ( D e l a m o n t 1980, p. 4) 
P e t e r M i l l w a r d , i n an u n p u b l i s h e d Ph.D. t h e s i s a d o p t s an 
e t h n o m e t h o d o l o g i c a l p e r s p e c t i v e i n r e l a t i o n t o how meaning 
i s made i n e v e r y d a y l i f e and a p p l i e s t h i s t o drama 
t e a c h i n g . I n t h i s i : h e s i s he d e s c r i b e s , 
a) t h e ' s t o c k o f k n o w l e d g e ' t h a t we use i n e v e r y d a y l i f e as 
"made up o f r e c i p e s , s o c i a l t y p e s , r u l e s o f thumb, 
d e f i n i t i o n s e t c . . [ I t ] may be t h o u g h t o f a s ' t h e way 
we do t h i n g s h e r e ' ... I t i s t h r o u g h t h i s s t o c k o f 
k n o w l e d g e t h a t we e x p e r i e n c e and p r e s e n t l o v e and 
h a t e ; t h a t we c r y , l a u g h , a r e j e a l o u s , l o n e l y , a f r a i d . 
I t i s t h e k n o w l e d g e t h r o u g h w h i c h t h e ' g r e a t themes' 
o f human e x p e r i e n c e a r e p r e s e n t e d ... I t i s t h e 
k n o w l e d g e w h e r e b y we d e m o n s t r a t e o u r h u m a n i t y . I t i s 
... a t t h e h e a r t o f t h e drama e x p e r i e n c e . " 
( M i l l w a r d 1988, pp. 3 6 - 3 7 ) . 
T h i s i s n o t n e c e s s a r i l y t h e k i n d o f l e a r n i n g t h a t i s 
c o n s c i o u s l y i n t e n d e d by s c h o o l s as p a r t o f t h e i r c u r r i c u l u m 
b u t i t f o r m s p a r t o f t h e c u l t u r a l c u r r i c u l u m t h a t i s handed 
down t o u s . 
b) The ' h i d d e n ' c u r r i c u l u m i s e q u a l l y d i f f i c u l t t o p i n p o i n t . 
The t e r m r e f e r s t o " ... t h e u n i n t e n t i o n a l , o r u n d e c l a r e d 
c o n s e q u e n c e s o f t h e way t e a c h i n g and l e a r n i n g a r e o r g a n i s e d 
and p e r f o r m e d . " ( M e i g h a n 1979, p. 1 0 2 ) . As w e l l as s c h o o l 
r u l e s and r o u t i n e s , t h e e x p e c t a t i o n s o f t e a c h e r s , and " t h e 
k n o w l e d g e s t r u c t u r e s i m p l i e d by t e a c h i n g t e c h n i q u e s " 
( O a k l e y 1 9 8 1 , p. 129) a r e p a r t o f t h e h i d d e n " a s p e c t s o f 
t h e k n o w l e d g e c o d e . " ( D e l a m o n t 1983, p. 4 4 ) . O a k l e y s t r e s s e s 
i t s i m p o r t a n c e b o t h b e c a u s e o f i t s c a p a c i t y t o shape 
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p u p i l s ' a t t i t u d e s and p r o g r e s s , and b e c a u s e , b e i n g 
i m p l i c i t and o f t e n u n c o n s c i o u s l y i m p l e m e n t e d , i t i s 
r e s i s t a n t t o change. 
"The power r e l a t i o n b e t w e e n t e a c h e r s , p u p i l s , and 
k n o w l e d g e c a r r i e s w i t h i t many a s s u m p t i o n s ... a b o u t 
men and women i n s o c i e t y ... what i s a p p r o p r i a t e o r 
p o s s i b l e f o r p u p i l and t e a c h e r , male and f e m a l e , t o 
say, t h i n k , f e e l o r do. Les s o n s a r e l e a r n e d a b o u t 
s t a t u s and w o r t h and i t i s n o t n e c e s s a r y t h a t s u c h 
t h i n g s a r e r e f e r r e d t o e x p l i c i t l y . " ( S c o t t 1980, p.106) 
b) The f o r m a l c u r r i c u l u m . 
Sara D e lamont d i s t i n g u i s h e s b e t w e e n t h r e e a s p e c t s o f t h e 
t e a c h e r ' s r o l e : " c u s t o d i a l , b u r e a u c r a t i c and k n o w l e d g e -
i m p a r t i n g . " ( D e l a m o n t 1983, p. 4 1 ) . W h i l e t h e f i r s t two a r e 
v i s i b l e , t h e t h i r d i s n o t . The a c a d e m i c c o n t e n t o f t h e 
t e a c h e r - p u p i l r e l a t i o n s h i p i s g e n e r a l l y i n v i s i b l e and non-
a c c o u n t a b l e . 
The s e l e c t i o n o f academic k n o w l e d g e and i t s p r e s e n t a t i o n 
v i a s u b j e c t s t u d y o r i n t e g r a t e d t o p i c w o r k i n v o l v e s a 
number o f v a l u e j u d g m e n t s . S c h o o l s d e c i d e what s h a l l c o u n t 
as k n o w l e d g e , t h e r e l a t i v e i m p o r t a n c e o f d i f f e r e n t k i n d s 
o f k n o w l e d g e , t h e c r i t e r i a t h a t become t h e n o r m a t i v e 
s t a n d a r d s by w h i c h we e v a l u a t e . The n o t i o n o f c o n t r o l l i n g 
k n o w l e d g e i n t r o d u c e s t h e c o n c e p t o f power i n t o c l a s s r o o m s . 
"The t e a c h e r ' s most p o t e n t r e s o u r c e i s h e r p o s s e s s i o n 
o f , a c c e s s t o , and c o n t r o l , o v e r k n o w l e d g e ... She 
d e f i n e s what s h o u l d and s h o u l d n o t be l e a r n t ... " 
( D e l a m o n t 1983, p. 5 0 ) . 
The c u r r i c u l u m l i k e any o t h e r m eaning i s n e g o t i a t e d o r 
c o n s t r u c t e d w i t h i n c u l t u r a l g r o u p s . The f a c t t h a t some 
measure o f c o n s e n s u s can be r e a c h e d s u g g e s t s t h a t 
"The i n t e r a c t i o n i n v o l v e d i s i n p a r t a p r o d u c t o f t h e 
d o m i n a n t c a t e g o r i e s w h i c h a r e t a k e n f o r g r a n t e d by 
t h e t e a c h e r ... who i s a b l e t o c o n f e r c u l t u r a l 
l e g i t i m a c y on c e r t a i n s t y l e s o f t h o u g h t and t h e r e f o r e 
on c e r t a i n a s p e c t s o f r e a l i t y . " (Young 1 9 7 1 , p. 6 7 ) . 
Thus, w i t h i n t h i s v i e w o f t h e s o c i o l o g y o f e d u c a t i o n t h e 
s c h o o l and t h e c u r r i c u l u m a r e p e r c e i v e d as " d o c t r i n e s o f 
c o n t r o l " , s i n c e t h e y i n v o l v e t h e " i m p o s i t i o n o f meaning" by 
d o m i n a n t g r o u p s Eastman ( 1 9 6 7 ) a r g u e s t h a t e d u c a t i o n a l t h e o r y 
a c t s s e l e c t i v e l y as a s e t o f a s s u m p t i o n s , w h i c h , h a v i n g i n 
one c o n t e x t o r i g i n a t e d i n p r a c t i c e , i n o t h e r s becomes 
i n s t i t u t i o n a l i s e d and so e i t h e r l e g i t i m a t e s p r a c t i c e o r 
s e l e c t i v e l y d e t e r m i n e s i t s a s s e s s m e n t . Thus: 
" F o r m a l e d u c a t i o n i s base d on t h e a s s u m p t i o n t h a t 
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t h o u g h t s y s t e m s o r g a n i s e d i n c u r r i c u l a a r e i n some 
sense ' s u p e r i o r ' t o t h e t h o u g h t s y s t e m s o f t h o s e who 
a r e t o be ( o r have n o t been) e d u c a t e d . " 
(Young 1 9 7 1 , p . 1 3 ) . 
T h i s becomes i m p o r t a n t i n r e l a t i o n t o t h e t e a c h e r and h e r / 
h i s use o f power i n t h e c l a s s r o o m . Young a r g u e s t h a t i f 
k n o w l e d g e i s s o c i a l l y c o n s t r u c t e d , t h e n what we c a l l 
" r e a s o n i n g , b e i n g l o g i c a l , o r v a l i d a t i n g t h e t r u t h o f 
an a s s e r t i o n , ^ a l l i n v o l v e a s e l f - r e f l e c t i o n o r 
c r i t i c i s m o f one's own t h o u g h t s i n t e r m s o f v a r i o u s 
s t a n d a r d i s e d m o d e l s . These m o d e l s w i l l n e c e s s a r i l y be 
s e t s o f s h a r e d m e a n i n g s o f 'what a good a r g u m e n t ' i s , 
w h a t i s l o g i c a l , v a l i d e t c . . [ E q u a l l y ] ... t h e 
i n t e r a c t i o n s i n a l e s s o n b e t w e e n t e a c h e r and p u p i l s , 
t h e s e s h a r e d m e a n i n g s a r e t a k e n f o r g r a n t e d as s e t s o f 
u n q u e s t i o n e d a s s u m p t i o n s . " (Young 1 9 7 1 , p. 5 ) . 
c ) ' S t o r e d s y m b o l s ' a r e t h e b r o a d c u l t u r a l a r t e f a c t s , l i k e 
b o o k s , f i l m s , t e l e v i s i o n , t h a t s e p a r a t e t h e w o r l d o f g i r l s 
f r o m t h a t o f b o y s . S e x i s t messages can be f o u n d i n a w i d e 
v a r i e t y o f a r t e f a c t s f r o m c h i l d r e n ' s c o m i c s and r e a d i n g 
schemes t o t e l e v i s i o n news and dramas o r a d v e r t i s e m e n t s . 
These p l a y a m a j o r p a r t i n t h e p r o c e s s o f sex r o l e 
s o c i a l i s a t i o n , i n f l u e n c i n g c h i l d r e n ' s v i e w s o f t h e m s e l v e s 
as male o r f e m a l e . S t o r e d s y m b o l s h e l p t o d e f i n e a c c e p t a b l e 
and u n a c c e p t a b l e b e h a v i o u r , t h e o p t i o n s t h e r e a r e i n 
s o c i e t y and t o w h i c h sex t h e y a r e a v a i l a b l e ( S t o n e s 1983, 
p. 8 ) . A d i s t u r b i n g a s p e c t i s t h a t t h e s e s t e r e o t y p e s come 
t o be seen as ' n a t u r a l ' . S t o r e d s y m b o l s can c o n t r i b u t e t o 
a v i e w o f s o c i e t y t h a t i s more s t e r e o t y p e d and p a r t i a l 
t h a n ' r e a l l i f e ' . J u d i t h Whyte, commenting on r e s e a r c h i n t o 
c l a s s r o o m r e a d e r s i n t h e U.S.A. s a y s : 
" C h i l d r e n may be l e a r n i n g t o a d a p t t o sex r o l e s w h i c h 
a r e a l r e a d y i n a p p r o p r i a t e f o r t h e l i v e s we l e a d 
t o d a y . " ( W h y t e , 1983, p. 53) 
C u l t u r a l R e l a t i v i s m . 
The new s o c i o l o g y o f e d u c a t i o n has been r e f e r r e d t o as 
" t h e s u b v e r s i o n o f a b s o l u t i s m " ( D o u g l a s 1970) because 
s o c i o l o g i s t s have c o n c e i v e d o f s o c i e t i e s as " p r o d u c t s o f 
c o m p e t i n g d e f i n i t i o n s and c l a i m s t o c o g n i t i v e and m o r a l 
l e g i t i m a c y r a t h e r t h a n as i n t e g r a t e d a r o u n d a c o r e s e t o f 
a b s o l u t e v a l u e s . " (Young 1971, p. 6 ) . The new s o c i o l o g y 
a l s o d r e w upon t h e i n v e s t i g a t i o n s o f a n t h r o p o l o g i s t s i n t o 
t h e ways o f t h i n k i n g o f o t h e r c u l t u r e s t o show t h a t i n 
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t h e i r own t e r m s t h e y w e re as ' r a t i o n a l ' as W e s t e r n c u l t u r e . 
I n r e l a t i o n t o g e n d e r r o l e s e xamples t a k e n f r o m c r o s s -
c u l t u r a l s t u d i e s show t h a t , 
"One c u l t u r e does n o t a l l o w women t o m i l k cows because 
i t i s men's w o r k , a n o t h e r does n o t a l l o w men n e a r 
cows b e c a u s e t h e y a r e women's w o r k ... I n some p l a c e s 
women t i l l t h e f i e l d and men s i t a b o u t and l o o k 
d e c o r a t i v e , w h i l e i n o t h e r s t h i s i s r e v e r s e d . " 
( D e l a m o n t 1980, p.8) 
M a r g a r e t Mead ( 1 9 3 5 ) t r a c e d c o n n e c t i o n s b e t w e e n sex 
r o l e s and t e m p e r a m e n t s i n t h r e e p r e l i t e r a t e s o c i e t i e s . She 
c o n c l u d e d t h a t e a c h c u l t u r e i s h i g h l y s e l e c t i v e i n t h e 
t r a i t s i t a s s i g n s t o t h e s exes and t h e r e s u l t i s a 
d i v e r s i t y o f p a t t e r n s a c r o s s c u l t u r e s . 
These k i n d s o f f i n d i n g s l e d t o an a t t i t u d e o f e q u a l 
r e s p e c t f o r a l t e r n a t i v e c u l t u r e s w h i c h gave r i s e t o t h e 
c o n c e p t t h a t a l l c u l t u r e s a r e e q u a l l y ' a d e q u a t e ' and 
t h e r e f o r e t h e new s o c i o l o g y a l s o embraced c u l t u r a l 
r e l a t i v i s m . 
I n s t e a d o f t a k i n g k n o w l e d g e and c u l t u r e f o r g r a n t e d t h e 
new s o c i o l o g i s t s r e g a r d e d 'What we know' as ' p r o b l e m a t i c ' 
i n o r d e r t h a t i t c o u l d become t h e o b j e c t o f e n q u i r y r a t h e r 
t h a n a ' g i v e n ' . I n r e l a t i o n t o e d u c a t i o n Young ( 1 9 7 1 ) s a y s : 
"The ' o u t - t h e r e n e s s ' o f t h e c o n t e x t o f what i s t a u g h t , 
w h e t h e r i t be as s u b j e c t s , f o r m s o f e n q u i r y , t o p i c s , 
o r ways o f k n o w i n g , i s v e r y much p a r t o f t h e e d u c a t o r s 
t a k e n f o r g r a n t e d w o r l d . " 
He a s k s , "What t a c i t u n d e r s t a n d i n g s a r e i n v o l v e d i n t h e 
c o n s t r u c t i o n o f h i s t o r y , m a t h e m a t i c s o r s c i e n c e f o r 
t h e l e s s a b l e ? " ( p . 9) . 
D u r i n g t h i s s t u d y some a s p e c t s o f drama p r a c t i c e w i l l be 
v i e w e d as ' p r o b l e m a t i c ' t o w a r d s e x a m i n i n g them as ways o f 
k n o w i n g , 
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C H A P T E R T H R E E : F E M I N I S T 
P E R S P E C T I V E S . 
Much o f t h e r e s e a r c h i n t o s e x i s m i n e d u c a t i o n has been 
u n d e r t a k e n by f e m i n i s t s . I n o r d e r t o a p p r e c i a t e t h e i r 
p e r s p e c t i v e and a s s u m p t i o n s I w i l l p r o v i d e i n t h i s c h a p t e r 
a summary o f f e m i n i s m as I u n d e r s t a n d i t . 
T h i s c h a p t e r i s i n t e n d e d t o p r o v i d e a map, o r f r a m e w o r k 
f o r t h e r e a d e r who has n o t c o n s c i o u s l y t a k e n a c c o u n t o f how 
modern f e m i n i s t t h o u g h t has e v o l v e d and t h e v a r i e t y o f 
p e r s p e c t i v e s w i t h i n t h i s f r a m e w o r k . I b e l i e v e t h a t i t i s 
i m p o r t a n t t o u n d e r s t a n d t h e t h e o r e t i c a l u n d e r p i n n i n g o f 
f e m i n i s m and t h e s t a n c e s w i t h i n i t b e f o r e a t t e m p t i n g a n t i -
s e x i s t i n i t i a t i v e s i n t h e c l a s s r o o m , o t h e r w i s e t h e y may 
amount t o l i t t l e more t h a n t i n k e r i n g o r t o k e n i s m . I t i s 
n e c e s s a r y t o a p p r e c i a t e t h e c o m p l e x i t y and consequences o f 
c h a l l e n g i n g s e x i s m , a t b o t h a g e n e r a l and a p e r s o n a l l e v e l . 
S e x i s m i s a ' l i v e d ' e x p e r i e n c e - i t i s p a r t o f o u r d a i l y 
e n c o u n t e r s - and as s u c h i t f o r c e s t h e t e a c h e r t o examine 
h e r / h i s own i d e n t i t y and b e h a v i o u r , w h i c h can f e e l v e r y 
t h r e a t e n i n g . A l s o s e x i s m c a n n o t be s e p a r a t e d f r o m s o c i a l , 
e c o n o m i c and p o l i t i c a l l i f e . 
Many drama t e a c h e r s have been r e l u c t a n t t o e n t e r t h e 
' p o l i t i c a l a r e n a ' p r e f e r r i n g a more ' n e u t r a l ' s t a n c e . I n 
t h i s c h a p t e r I w i l l o u t l i n e what f e m i n i s t s b e l i e v e i n an 
a t t e m p t t o u n d e r s t a n d what i s i n v o l v e d i n c h a l l e n g i n g 
s e x i s m i n t h e c l a s s r o o m . 
Feminism : An Overview 
"To become a f e m i n i s t means t o t a k e a c o n s c i o u s 
d e c i s i o n t o c h a l l e n g e o p p r e s s i o n i n some way." ' 
(Wandor 1984, p. 5) 
The s t r u g g l e f o r f e m a l e e m a n c i p a t i o n d a t e s b a c k t o 
V i c t o r i a n B r i t a i n , 
"When women i n g e n e r a l d i d n o t e x i s t as ' p e r s o n s ' 
u n d e r t h e l a w . T h e i r p e r s o n h o o d was merged w i t h o r 
u n d e r t h e d i r e c t i o n o f t h e i r f a t h e r s o r husbands." 
( O a k l e y 1 9 8 1 , p. 2) 
V i c t o r i a n j u d g e s ( m a l e ) c o n s i d e r e d w h e t h e r women c o u l d be 
c o n s i d e r e d as ' p e r s o n s ' . S i m i l a r l y , 
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"A c e n t u r y a f t e r t h e c o u r t s had d e c i d e d t h a t i t was 
u n l a w f u l i n E n g l a n d t o use f o r c e t o keep a s l a v e i n 
t h e h o use, l a w y e r s were s t i l l m a i n t a i n i n g t h a t i t was 
p e r m i s s i b l e t o use f o r c e t o keep a w i f e i n t h e house." 
(Sachs 1978, p. 35) 
The f i r s t g r e a t f e m i n i s t w r i t e r i n E n g l i s h was Mary 
W o l l s t o n e c r a f t who w r o t e h e r ' V i n d i c a t i o n o f t h e R i g h t s o f 
Women' i n 1792. The most r a d i c a l a s p e c t o f h e r w r i t i n g was 
t h e c e n t r a l i d e a t h a t f e m i n i n i t y i s an a r t i f i c i a l c o n s t r u c t , 
an i m p o s i t i o n o f p a t r i a r c h a l c u l t u r e , y e t r e g a r d e d as an 
i m m u t a b l y n a t u r a l s t a t e ( t h i s p o i n t i s made by W a l t e r s 
1 9 7 6 ) . 
B o t h t h e examples c i t e d above a r e i l l u s t r a t i o n s o f t h e 
' i m p o s i t i o n o f p a t r i a r c h a l c u l t u r e ' t h a t W o l l s t o n e c r a f t 
r e f e r r e d t o . M a d e l e i n e M a c d o n a l d , w r i t i n g on C l a s s , Gender 
and E d u c a t i o n f o r an Open U n i v e r s i t y c o u r s e b o o k , d e f i n e s 
p a t r i a r c h y a s , 
"a s e t o f r e l a t i o n s b e t w e e n men and women, w h i c h 
a l t h o u g h a p p e a r i n g t o be based upon b i o l o g i c a l sex 
d i f f e r e n c e s b e t w e e n men and women, n e v e r t h e l e s s 
d e r i v e s f r o m t h e s o c i a l and c u l t u r a l t r a n s f o r m a t i o n 
o f t h e s e d i f f e r e n c e s i n t o c o n c e p t s o f m a s c u l i n e and 
f e m i n i n e , i . e . g e n d e r c a t e g o r i e s . " 
( M a c d o n a l d 1982, pp. 7-8) 
T h i s d e f i n i t i o n i s e s s e n t i a l l y s i m i l a r t o t h e 
d e f i n i t i o n s o f s e x i s m and sex r o l e s t e r e o t y p i n g o u t l i n e d 
i n t h e p r e v i o u s c h a p t e r . T h i s a s p e c t o f t h e p a t r i a r c h a l 
c o n c e p t seems t o be g e n e r a l l y a c c e p t a b l e as a d e s c r i p t i o n 
o f t h e s o c i a l i s a t i o n p r o c e s s . However, a more c o n t e n t i o u s 
and l e s s a c c e p t a b l e a s s e r t i o n i s t h a t , 
" g e n d e r r e l a t i o n s w i t h i n P a t r i a r c h y c o n t a i n t h e 
h i e r a r c h y o f male o v e r f e m a l e and t h e economi c , 
p o l i t i c a l and c u l t u r a l s u b o r d i n a t i o n o f women t o t h e 
domi n a n c e o f men." ( M a c d o n a l d 1982 , pp. 7-8) 
The f u l l i m p a c t o f t h i s can be seen i n t h e f o l l o w i n g 
a c c o u n t s . 
Fo r A d r i e n n e R i c h , 
" P a t r i a r c h y i s t h e power o f t h e f a t h e r s : a f a m i l i a l -
s o c i a l , i d e o l o g i c a l , p o l i t i c a l s y s t e m i n w h i c h men -
by f o r c e , d i r e c t p r e s s u r e , o r t h r o u g h r i t u a l , 
t r a d i t i o n , l a w and l a n g u a g e , c u s t o m s , e t i q u e t t e , 
e d u c a t i o n , and t h e d i v i s i o n o f l a b o u r , d e t e r m i n e what 
p a r t women s h a l l o r s h a l l n o t p l a y , and i n w h i c h t h e 
f e m a l e i s e v e r y w h e r e subsumed u n d e r t h e male ... 
Under p a t r i a r c h y ... I have a c c e s s t o o n l y so much o f 
p r i v i l e g e o r i n f l u e n c e as t h e p a t r i a r c h y i s w i l l i n g 
t o a c c e d e t o me, and o n l y f o r so l o n g as I w i l l pay 
t h e p r i c e f o r m a l e a p p r o v a l . " ( R i c h 1976, pp. 5 7 - 8 ) . 
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While Kate M i l l e t t expresses i t t h u s : 
"Our s o c i e t y , l i k e a l l o t h e r h i s t o r i c a l c i v i l i s a t i o n s , 
i s a p a t r i a r c h y . The f a c t i s e v i d e n t a t once i f one 
r e c a l l s the m i l i t a r y , i n d u s t r y , t e c h n o l o g y , 
u n i v e r s i t i e s , s c i e n c e , p o l i t i c a l o f f i c e and f i n a n c e -
i n s h o r t , every avenue o f power w i t h i n the s o c i e t y , 
i n c l u d i n g the c o e r c i v e f o r c e o f the p o l i c e , i s 
e n t i r e l y i n male hands." ( M i l l e t t 1971, p. 250 
I n a s o c i e t y l i k e B r i t a i n , f e m i n i s t s argue t h a t the 
s o c i a l c o n t r o l o f women i s not c a r r i e d out t h r o u g h a r i g i d , 
a u t h o r i t a r i a n system o f f o r c e . I t takes p l a c e by s o c i a l 
e n g i n e e r i n g , so t h a t women are c o n d i t i o n e d i n t o embracing 
t h e i r secondary s t a t u s by the process o f sex r o l e s t e r e o -
t y p i n g and media d e f i n i t i o n s , 
Simone de Beauvoir i n 'The Second Sex' framed the 
problem i n terms o f the predominant sense women have o f 
themselves as t h e Other: as c r e a t u r e s seen by, and f o r , men; 
the o b j e c t o f men's c o n c e p t i o n s , e x p l o r a t i o n s , p r o v i s i o n s 
and a r t i c u l a t i o n s , r a t h e r than t h e i r own (De Beauvoir 1960). 
"Taught from i n f a n c y t h a t beauty i s woman's s c e p t r e , 
the mind shapes i t s e l f t o the body, and roaming round 
i t s g i l t cage, o n l y seeks t o adorn i t s p r i s o n . " 
(Mary W o l l s t o n e c r a f t , 1792, p. 90) 
Keeping up the image o f the adorned woman i n v o l v e s 
i n d u s t r i a l and economic growth. Germaine g r e e r adds; woman, 
" i s the c h i e f spender as w e l l as the c h i e f symbol o f 
spending a b i l i t y and monetary success." (Greer 1971, 
p. 55) 
She c o n t i n u e s : 
"The s t e r e o t y p e ... of the ' E t e r n a l Feminine' ... 
marshals an army o f s e r v a n t s and the f a s h i o n i n d u s t r y 
expands i t s markets." (Greer 1971, p. 55) 
Th i s o t h e r , more c y n i c a l view o f f e r s a p e r s p e c t i v e on 
the d e s i r a b i l i t y o f m a i n t a i n i n g b o t h t h e s t a t u s quo and the 
s t e r e o t y p e . Yet t h e r e have been c h a l l e n g e s throughout 
h i s t o r y . Anne Oakley (1981, pp. 19-20) d e s c r i b e s how d u r i n g 
t h e F i r s t World War, women took over t he j o b s o f c i v i l i a n s 
who e n l i s t e d i n the armed f o r c e s . Between A p r i l 1915 and 
J u l y 1918, 1,659,000 women were added t o the w o r k f o r c e , and 
t h e i r e f f o r t s were a p p r e c i a t e d . I n September, 1916, the War 
O f f i c e s t a t e d t h a t they had "shown themselves capable o f 
r e p l a c i n g t h e s t r o n g e r sex i n p r a c t i c a l l y every c a l l i n g 
(Rosen 1974, p. 256). The aim of p u b l i c i s i n g the success 
o f women as s u b s t i t u t e s f o r male workers was however t o 
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persuade employers t o r e l e a s e more men f o r a c t i v e s e r v i c e , 
w h i l e r e a s s u r i n g them t h a t these r o l e s would be c o n f i n e d 
t o the war p e r i o d . 
I n her h i s t o r y o f the women's movement, Ray Strachey 
(1928, pp. 370-1) d e s c r i b e s how a t the end of the war 
"thousands upon thousands o f women were dismissed" w i t h 
no work t o do. "Everyone assumed, o f course, t h a t they 
would go q u i e t l y back t o t h e i r homes, and t h a t e v e r y t h i n g 
would be as i t had been b e f o r e . " T h i s was p a r t i c u l a r l y 
d i f f i c u l t s i n c e war deaths meant t h e r e was a s u r p l u s o f 
women ( " n e a r l y one i n t h r e e had t o be s e l f - s u p p o r t i n g " ) 
and " p r i c e s were n e a r l y double what they were i n 1914". 
Yet, " p u b l i c o p i n i o n assumed t h a t a l l women c o u l d s t i l l be 
supp o r t e d by men; and t h a t i f they went on working i t 
was from a s o r t o f d e l i b e r a t e wickedness. The tone o f 
the Press swung, a l l i n a moment, from e x t r a v a g a n t 
p r a i s e t o the o p p o s i t e extreme, and the very same 
people who had been h e r o i n e s and s a v i o u r s o f t h e i r 
c o u n t r y a few months b e f o r e were now p a r a s i t e s , black-
l e g s , and l i m p e t s . Employers were i m p l o r e d t o t u r n 
them o u t as p a s s i o n a t e l y as they had been i m p l o r e d t o 
employ them." ( S t r a c h e y 1928, pp. 370-1) 
A s i m i l a r analogy can be drawn w i t h women's p a r t i c i p -
a t i o n i n the e d u c a t i o n a l process. Dorothy Smith (1978), 
a n a l y s i n g t he Canadian E d u c a t i o n a l System, argues t h a t 
a l t h o u g h p a r t i c i p a t i o n has i n c r e a s e d a t a l l l e v e l s , 
" t h i s p a r t i c i p a t i o n remains w i t h i n marked boundaries 
... and r e s e r v e s t o men c o n t r o l o f the p o l i c y - m a k i n g 
and d e c i s i o n making apparatus." 
T h i s power, says Smith, t u r n s the men i n t o 'gatekeepers'. 
" I t i s th e y who are s e t t i n g t h e s t a n d a r d s , p r o d u c i n g 
the s o c i a l knowledge, d e c r e e i n g what i s s i g n i f i c a n t , 
a p p r o p r i a t e , r e l e v a n t , and what w i l l not be a d m i t t e d 
t o t h e systems o f d i s t r i b u t i o n , d e t e r m i n i n g what w i l l 
count as i n n o v a t i o n i n t h o u g h t , o r v a l u e s , r u l i n g 
what i s l e g i t i m a t e i n the l i g h t o f t h e i r own male 
e x p e r i e n c e . " ( S m i t h 1978, p. 287). 
E i l e e n Byrne (1978) c a l l s t h i s the "government o f educa-
t i o n " and p r o v i d e s s t a t i s t i c s t o show t h a t i n B r i t a i n i t 
i s s i m i l a r l y almost e x c l u s i v e l y comprised o f men. She 
argues t h i s i s one o f the reasons why g i r l s r e c e i v e an 
i n f e r i o r e d u c a t i o n , which consigns them t o an i n f e r i o r 
p l a c e i n s o c i e t y , b u t adds, i t i s , 
"planned perhaps w i t h no conscious i l l - i n t e n t by the 
men who r e p r e s e n t 97 per cent o f the government of 
e d u c a t i o n . " (Byrne 1978, p. 15) 
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Dale Spender, w r i t i n g about e d u c a t i o n a l i n s t i t u t i o n s , 
c o n t i n u e s t h i s p o i n t : 
"There i s however, no need t o p o s t u l a t e a co n s p i r a c y 
t h e o r y , f o r men have s i m p l y t r i e d t o make sense of the 
w o r l d by imposing some s o r t o f o r d e r upon i t . What has 
happened i n p a t r i a r c h a l o r d e r i s t h a t men have had 
power t o i n s i s t on t h e i r d e f i n i t i o n s . 
Men have assumed t h a t t h e male-is-the-norm, the 
p a r a d i g m a t i c human b e i n g , and have imposed t h e i r view 
on women." (Spender 1987, p. 140) 
"Thus women have t o f u n c t i o n i n a male d e f i n e d r e a l i t y 
and p a t r i a r c h y i s the e d u c a t i o n a l paradigm." 
(Spender 1987, p. 143) 
Adrienne R i c h , i n 'Taking Women's St u d i e s S e r i o u s l y ' (1980) 
asks : 
"What does a woman need t o know? Does she n o t , as a 
s e l f conscious s e l f - d e f i n i n g human b e i n g , need a 
knowledge o f her own h i s t o r y , her much p o l i t i c i s e d 
b i o l o g y , an awareness o f the c r e a t i v e work o f women 
o f the p a s t , t he s k i l l s and c r a f t s and techniques and 
powers e x e r c i s e d by women i n d i f f e r e n t times and 
c u l t u r e s , a knowledge o f women's r e b e l l i o u s and 
o r g a n i s e d movements a g a i n s t our opp r e s s i o n and how 
they have been r o u t e d o r d i m i n i s h e d . Without such 
knowledge women l i v e and have l i v e d w i t h o u t a c o n t e x t , 
v u l n e r a b l e t o the p r o j e c t i o n s o f male f a n t a s y , male 
p r e s c r i p t i o n s f o r us, estrange d from our own 
exp e r i e n c e because our e d u c a t i o n has not r e f l e c t e d o r 
echoed i t . I would suggest t h a t not b i o l o g y , but 
ignorance o f o u r s e l v e s , has been the key t o our 
powerlessness." ( R i c h 1980, p. 240) 
I n a p a t r i a r c h a l e d u c a t i o n paradigm, p a t r i a r c h a l values 
are t r a n s m i t t e d and knowledge i s c o n t r o l l e d . Spender (1982) 
argues t h a t women's ignorance about themselves i s h a r d l y 
s u r p r i s i n g s i n c e "men have decreed what we know". 
"We have been kept i n ignorance about the p r o t e s t s 
t h a t women have made so t h a t every g e n e r a t i o n has t o 
be g i n a g a i n from t h e b e g i n n i n g . The understandings 
t h a t women have f o r g e d do not c o n s t i t u t e a d i s c i p l i n e 
o r s u b j e c t , they are not s y s t e m a t i c a l l y encoded and 
t r a n s m i t t e d t o the next g e n e r a t i o n ... We are r e q u i r e d 
t o become f a m i l i a r w i t h knowledge encoded by men about 
men, and we are asked to. accept t h a t t h i s i s a l l t h e r e 
i s , t h a t t h i s i s the sum t o t a l o f human knowledge." 
(Spender 1982, pp. 11-12) 
E l i z a b e t h Janeway adds, 
"We the governed, know what the w o r l d l o o k s l i k e from 
the p o s i t i o n o f the dominants - f o r t h e i r view has 
been imposed on us as the view o f s o c i e t y ... as 
s u b o r d i n a t e s we are excluded (by d e f i n i t i o n ) from 
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those c i r c l e s i n which s o c i a l knowledge i s c o n s t r u c t e d 
and we are i s o l a t e d w i t h our meanings, unable t o 
a r t i c u l a t e them f o r each o t h e r , o r f o r men." 
(Janeway 1980, p. 3) 
The c e n t r a l t h e s i s o f Dale Spender's " I n v i s i b l e Women" 
i s t h a t when we l o o k a t our c u l t u r a l h e r i t a g e and 
t r a d i t i o n s women are not t h e r e . " I t i s t h e i r v e r y absence 
from t h e r e c o r d t h a t i s so obvious." ( p . 19). Consequently 
"Women l e a r n t h a t they are not as worth y , t h a t they do 
not count as much, and t h a t what competence they may 
have i s u s u a l l y r e s t r i c t e d t o a s p e c i a l i s e d sphere 
which does not rank h i g h l y i n the male scheme o f 
v a l u e s . " ( p . 23) 
"...'Oh I don't work. I'm o n l y a housewife', 
i l l u s t r a t e s t h e male monopoly on meaning." ( p . 24) 
The maintenance o f d a i l y l i f e and the r e a r i n g o f c h i l d r e n 
do not c o n s t i t u t e work - women are r e q u i r e d t o do t h i s f o r 
l o v e . T h i s a l s o r e s u l t s i n the c o n s t r u c t i o n o f the 
dependence o f one sex, e m o t i o n a l l y and f i n a n c i a l l y , on the 
o t h e r . 
But, a c c o r d i n g t o Oakley, the whole i d e o l o g y o f m a r r i e d 
women's employment as a d o m e s t i c a l l y d i s r u p t i v e i n f l u e n c e 
d i d n o t become prominent u n t i l the 1830's. 
" I n p r e - c a p i t a l i s t s o c i e t y the f a m i l y was the u n i t o f 
economic p r o d u c t i o n , which a l l o w e d t h e r e t o be a f i r m 
d i v i s i o n o f l a b o u r by sex (and age) w i t h i n the f a m i l y , 
but p r e v e n t e d t h e r e b e i n g a d i v i s i o n between the 
w o r l d o f the f a m i l y and the w o r l d o f commodity 
p r o d u c t i o n . Women's p r o d u c t i v e r o l e was resp e c t e d 
because i t was a necessary p a r t o f domestic p r o d u c t i o n 
as a whole. 
When c a p i t a l i s m s o c i a l i s e d p r o d u c t i o n , two d i v i s i o n s 
t o o k p l a c e : work was separated from the f a m i l y , and 
a l s o became an a c t i v i t y d i s t i n c t from p e r s o n a l l i f e . 
An e t h i c o f p e r s o n a l f u l f i l m e n t , which had h i t h e r t o 
c h a r a c t e r i s e d o n l y the l e i s u r e d c l a s s e s , became 
p o s s i b l e f o r the masses, and the f a m i l y became the 
major l o c a t i o n o f p e r s o n a l meaning f o r the i n d i v i d u a l . 
Because women were more o b v i o u s l y t i e d by 
r e p r o d u c t i o n t o the home, i t was on t h e i r shoulders 
t h a t t h i s new r e s p o n s i b i l i t y f o r p e r s o n a l r e l a t i o n s 
was l a i d . " (Oakley 1981, p.6) 
I t was not u n t i l 1841 t h a t l e g a l l i m i t s were set on women's 
employment, when male o p e r a t i v e s on the 'Short Time 
Committees'demanded 'the g r a d u a l w i t h d r a w a l o f a l l females 
from t he f a c t o r i e s ' . They s a i d 'the. home, i t s cares and 
i t s employments, i s woman's t r u e sphere' and t h a t women's 
i n d u s t r i a l work ' i s an i n v e r s i o n o f the o r d e r o f n a t u r e ' 
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( c i t e d i n Pinchbeck 1969, p. 200). 
The percentage o f women employed i n wage l a b o u r between 
1881 and 1951 remained c o n s t a n t a t j u s t over a q u a r t e r o f 
a l l females; though d u r i n g the Depression years o f the 
1930's women c o u l d more e a s i l y f i n d work than men because 
o f t he n a t u r e o f the work and the low l e v e l s o f pay ( c i t e d 
i n Deem 1978 , p. 1 5 ) . 
The examples c i t e d above were s e l e c t e d t o i l l u s t r a t e 
a n o t h e r aspect o f the p a t r i a r c h a l system which has been the 
concern o f some f e m i n i s t s - i . e . i t s r e l a t i o n s h i p t o a 
c a p i t a l i s t economy. S i m i l a r l y , the expansion o f elementary 
e d u c a t i o n i n England & Wales d u r i n g the l a t e n i n e t e e n t h 
and e a r l y t w e n t i e t h c e n t u r i e s was, a c c o r d i n g t o Rosemary 
Deem, 
" t i e d t o the i n t e r e s t s o f c a p i t a l i s m , and i n c r e a s i n g l y 
those i n t e r e s t s were mediated by the S t a t e . I t was 
not i n the i n t e r e s t s o f the c a p i t a l i s t mode o f 
p r o d u c t i o n t o encourage women t o leave the home and 
f a m i l y f o r t he l a b o u r market, except on a temporary 
b a s i s ... s i n c e t h i s would have meant f u n d i n g 
a l t e r n a t i v e means o f r e p r o d u c i n g and r e a r i n g a 
replacement l a b o u r f o r c e and l o o k i n g f o r o t h e r ways 
t o ensure the w e l f a r e o f wage l a b o u r e r s o u t s i d e o f 
work." (Deem 1978, p. 19) 
Hence s c h o o l s p e r c e i v e d the e d u c a t i o n o f boys and g i r l s 
d i f f e r e n t l y . 
" I n e d u c a t i n g g i r l s , the main b e n e f i t s were seen t o 
accrue t o homes and t o f a m i l i e s ... not t o g i r l s them-
s e l v e s ... Educ a t i o n i t s e l f does not c r e a t e the sexual 
d i v i s i o n o f l a b o u r , nor the k i n d s o f work a v a i l a b l e 
i n the l a b o u r market, nor the c l a s s r e l a t i o n s h i p s o f 
s o c i e t y , b u t i t r a r e l y does a n y t h i n g t o undermine 
these. " (Deem 1978, p. 2 0 ) . 
The 1944 Ed u c a t i o n A c t , however, was an attempt t o do 
something. I t p r o v i d e d t he f i r s t f o r m a l r e c o g n i t i o n o f 
e q u a l i t y o f o p p o r t u n i t y as a l e g i t i m a t e e d u c a t i o n a l g o a l . 
I n 1975, I n t e r n a t i o n a l Women's Year, t h r e e f u r t h e r pieces 
o f l e g i s l a t i o n were enacted which aimed t o re d r e s s the 
balance f o r women. The Equal Pay Act sought the 
e s t a b l i s h m e n t o f equa l pay f o r work o f equal v a l u e ; the 
Employment P r o t e c t i o n Act encompassed b a s i c m a t e r n i t y 
p r o v i s i o n ; t h e Sex D i s c r i m i n a t i o n Act l e g i s l a t e d f o r 
e d u c a t i o n , t r a i n i n g , employment, s o c i a l w e l f a r e , goods, 
s e r v i c e s and f a c i l i t i e s , and a l s o e s t a b l i s h e d the Equal 
O p p o r t u n i t i e s Commission t o h e l p e n f o r c e t h a t l e g i s l a t i o n 
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and t o f u r t h e r promote e q u a l i t y o f o p p o r t u n i t y between the 
sexes. 
To a l l i n t e n t s and purposes a g r e a t d e a l had been 
accomplished. But p r a c t i c e l a g s n o t o r i o u s l y behind p o l i c y , 
and the phenomenon o f sexism i s deeply embedded i n our 
s o c i e t y ' s b e l i e f s and a t t i t u d e s . 
Major Discourses Within Feminist Thought. 
The p r e c e d i n g pages have attempted t o o u t l i n e some of 
the i s s u e s c e n t r a l t o feminism. However the account has 
been p r e s e n t e d as i f a l l f e m i n i s t s have always had these 
b e l i e f s . Both o f these assumptions would be wrong and need 
t h e r e f o r e some f u r t h e r q u a l i f i c a t i o n : 1) F e m i n i s t t h i n k i n g 
has e v o l v e d and 2) f e m i n i s t d i s c o u r s e i s based on d i v e r s e 
t h e o r i e s and p r a c t i c e s . 
I n o r d e r t o summarise the t h i n k i n g t h a t has evolved and 
some o f the d i f f e r e n t p e r s p e c t i v e s , I i n t e n d t o r e l y , i n 
the main, on Sue M i d d l e t o n ' s account, 'The S o c i o l o g y of 
Women's Ed u c a t i o n as a f i e l d o f academic study' (1987) i n 
w h i c h she c l a r i f i e s t h r e e major d i s c o u r s e s : l i b e r a l 
f e m i n i s m , r a d i c a l f e m i n i s m and s o c i a l i s t feminism.. The 
r e a d e r w i l l n o t i c e t h a t these d i s c o u r s e s r e l a t e i n p a r t t o 
those s o c i o l o g i c a l t h e o r i e s o f c u l t u r e o u t l i n e d i n Chapter 
Two - though as w i l l be seen, t h e i r d i s t i n c t i v e n e s s i s not 
a s t r a i g h t correspondence t o those t h e o r i e s . There i s 
disagreement among f e m i n i s t s about how economic and 
p s y c h o l o g i c a l modes i n t e r a c t : which i s p r i m a r y , and what 
are the mechanisms t h a t cause them t o be p a t t e r n e d i n t h i s 
way. 
a) L i b e r a l Feminism. 
' ... l i b e r a l i s m i s the l e g i t i m a t i n g i d e o l o g y of 
c a p i t a l i s t f r e e e n t e r p r i s e , emphasising the r i g h t s of 
the i n d i v i d u a l t o own p r o p e r t y and t o accumulate 
w e a l t h . No l o n g e r d e t e rmined by b i r t h , one's p o s i t i o n 
i n t he s o c i a l h i e r a r c h y i s seen as r e s u l t i n g from 
' m e r i t and hard work'. L i b e r a l f e m i n i s t s demand the 
e x t e n s i o n o f the l i b e r a l i d e o l o g y t o women." 
( M i d d l e t o n 1987, p. 76) 
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L i b e r a l f eminism i s not a new d i s c o u r s e , i t s e a r l y 
advocates i n c l u d e Mary W o l l s t o n e c r a f t and John S t u a r t M i l l . 
Access t o e d u c a t i o n and e n t i t l e m e n t t o v o t e were the major 
focusses o f t h e ' f i r s t wave' o f feminism. While not 
c h a l l e n g i n g t h e c a p i t a l i s t s o c i a l f o r m a t i o n , they demanded 
l e g a l e q u a l i t y o f o p p o r t u n i t y w i t h i n i t . 
Contemporary l i b e r a l f e m i n i s t s o f the 'second wave' 
argue t h a t l e g a l i t y i s n ot enough; women are disadvantaged 
by t h e i r s o c i a l i s a t i o n i n t h a t they are c o n d i t i o n e d f o r 
p a s s i v i t y and s u b s e r v i e n c e . I n o r d e r t o b r i n g about t r u e 
e q u a l i t y e d u c a t i o n must a t t e m p t t o change a t t i t u d e s by 
c h a l l e n g i n g and e l i m i n a t i n g sex r o l e s t e r e o t y p e s . E i l e e n 
Byrne says t h a t i n e q u a l i t y r e s u l t s from, 
"the s t e r e o t y p i n g o f expected r o l e s f o r men and women 
and the t r a n s l a t i o n o f these i n t o c u r r i c u l a . The most 
p e r v a s i v e i n h e r i t e d unexamined assumption i s the 
a l l e g e d i n f e r i o r i t y o f women." (Byrne 1978 p. 34) 
The dominant theme o f l i b e r a l feminism i s i n e q u a l i t y ; 
t h e p o l i t i c a l aims are the removal o f d i s c r i m i n a t o r y 
p r a c t i c e s and p o l i c i e s and the a c t i v e encouragement o f 
women i n t o management p o s i t i o n s and f i e l d s o f non-
t r a d i t i o n a l employment. M i d d l e t o n argues t h a t w h i l e t h i s 
i s d e s i r a b l e f o r f e m i n i s t s o f a l l p e r s u a s i o n s , f o r l i b e r a l 
f e m i n i s t s , "a more equ a l d i s t r i b u t i o n o f the sexes i n the 
c u r r e n t s o c i a l f o r m a t i o n " i s an end i n i t s e l f ( M i d d l e t o n 
1987, p. 7 8 ) . 
b) R a d i c a l F e m i n i s t P e r s p e c t i v e s . 
These have i n common 1) the b e l i e f t h a t women are 
oppressed - as d i s t i n c t from disadvantaged - and 2) t h a t 
t h i s o p p r e s s i o n i s s t r u c t u r a l . 
"There are however major debates w i t h i n the r a d i c a l 
s t r a n d s o f f e m i n i s t t h o u g h t between c l a s s i c a l m a r x i s t s , 
r a d i c a l f e m i n i s t s and s o c i a l i s t f e m i n i s t s . " 
( M i d d l e t o n 1978, p. 79) 
1) S o c i a l i s t feminism argues t h a t women's op p r e s s i o n l i e s 
i n t h e i n s t i t u t i o n o f p r i v a t e p r o p e r t y . Male dominance 
( p a t r i a r c h y ) came about as a r e s u l t o f w a n t i n g t o ensure 
t h a t accumulated w e a l t h was passed down t o t h e i r c h i l d r e n . 
I n o r d e r t o ensure t h i s they i n s t i t u t e d monogamous marriage 
t o ensure p a t e r n i t y . A c c o r d i n g t o t h i s m a r x i s t view 
- 39 -
p a t r i a r c h y i s a p r o d u c t o f the c a p i t a l i s t c l a s s s t r u c t u r e . 
2) R a d i c a l feminism argues t h a t p a t r i a r c h y i s the r o o t 
cause o f women's o p p r e s s i o n and t h a t c a p i t a l i s m i s a 
p r o d u c t o f p a t r i a r c h y . I t a r t i c u l a t e s and d e t a i l s women's 
o p p r e s s i o n , r e f u s e s t o accept the assumptions o f 
b i o l o g i c a l d e t e r m i n i s m , and f i g h t s back a g a i n s t the idea 
t h a t women are i n f e r i o r t o men. T h e o r i s t s argue t h a t the 
o p p r e s s i o n o f women by men pre - d a t e s c a p i t a l i s m , and 
hence a l l subsequent s o c i a l i n j u s t i c e and e x p l o i t a t i o n 
stem from a b a s i c s e x u a l antagonism between men and women. 
Thus, t h e "sphere o f r e p r o d u c t i o n r a t h e r than .... the 
sphere o f p r o d u c t i o n are g i v e n primacy..." (Delmar 1979, 
p. 8 ) . 
Contemporary s o c i a l i s t feminism analyses the i n t e r a c t i o n 
between power r e l a t i o n s based on c l a s s ( c a p i t a l i s m ) and 
power r e l a t i o n s based on gender ( p a t r i a r c h y ) . I t recognises 
t h e importance o f a f e m i n i s t s o l i d a r i t y (as does r a d i c a l 
feminism) b u t a l s o r e c o g n i s e s t he importance o f s o l i d a r i t y 
w i t h men on the b a s i s o f c l a s s . I t seeks t o c h a l l e n g e men 
b o t h i n t h e i r views o f women and t h e i r views o f themselves. 
T h i s i s a d o u b l e - c h a l l e n g e b o t h t o men's s o c i a l ( c l a s s ) 
power, and t h e i r gender power ( t h e male as s u p e r i o r t o the 
f e m a l e ) . 
Education and Feminism 
A c c o r d i n g t o M i d d l e t o n ' s c r i t i q u e L i b e r a l f e m i n i s t s 
d i f f e r from o t h e r p e r s p e c t i v e s i n t h a t t h e i r r e s e a r c h f a l l s 
w i t h i n what has been termed the 'normative paradigm' 
( W i l s o n 1970, Lawton 1975) and tends t o share some of the 
f o l l o w i n g c h a r a c e r i s t i c s : I t adopts q u a n t i t a t i v e 
methodology modelled on the n a t u r a l s c i e n c e s ; i t r e s t s on 
f u n c t i o n a l i s t assumptions about human n a t u r e and s o c i e t y , 
" i t s acceptance o f c u r r e n t s o c i a l s t r u c t u r e s and i t s 
i m p l i c i t l y b e h a v i o u r i s t t h e o r y o f s o c i a l i s a t i o n -
women are v i c t i m s o f t h e i r s t e r e o t y p e d c o n d i t i o n i n g 
f o r s o c i a l i n f e r i o r i t y . " ( M i d d l e t o n 1978, p. 77) 
A l s o , i n i t s theme o f i n e q u a l i t y : 
" E a r l y l i b e r a l f e m i n i s t s o c i o l o g i s t s o f e d u c a t i o n 
adopted t h i s framework w i t h i t s r h e t o r i c of c u l t u r a l 
d e p r i v a t i o n , d i s a d v a n t a g e and compensatory e d u c a t i o n . " 
- 40 -
( M i d d l e t o n 1978, p.77) 
R a d i c a l f e m i n i s t s embraced the 'new' s o c i o l o g y o f ed u c a t i o n 
and i t s " i n t e r p r e t i v e paradigm" ( W i l s o n 1970, Lawton 1975, 
Gir o u x 1982) based on a phenomenological view o f knowledge 
as s o c i a l l y c o n s t r u c t e d (Berger & Luckman 1971) and have 
been concerned t o d e s c r i b e t h e processes o f i t s c o n s t r u c t i o n . 
T h i s has been a t t e m p t e d by making ' p r o b l e m a t i c ' what had 
been taken f o r g r a n t e d . T h i s l e d t o the study o f b o t h o v e r t 
and c o v e r t dimensions o f s c h o o l c u r r i c u l a : the s e l e c t i o n 
and o r g a n i s a t i o n o f 'school knowledge' ( e . g . B e r n s t e i n 1971, 
Bowdieu 1971); classroom i n t e r a c t i o n and the s o c i a l 
c o n s t r u c t i o n o f p u p i l i d e n t i t i e s ( e . g . Nash 1973, 
Hargreaves 1972). 'Knowledge' came t o i n c l u d e the everyday 
as w e l l as the academic: 
"the c u l t u r e o f the s c h o o l and i t s knowledge codes came 
t o be seen as a r e f l e c t i o n o f t h a t o f the w h i t e middle 
c l a s s ; t h e r h e t o r i c o f ' c u l t u r a l d e p r i v a t i o n ' was 
r e p l a c e d by the d i s c o u r s e o f c u l t u r a l r e l a t i v i s m . " 
( M i d d l e t o n 1978, p. 81) 
( e . g . Keddie 1973). 
The q u e s t i o n s r a i s e d w i t h i n t h e r a d i c a l f e m i n i s t 
p e r s p e c t i v e m i r r o r the c e n t r a l concerns o f the s o c i o l o g y o f 
e d u c a t i o n , o u t l i n e d i n Chapter Two, i n t h a t t h e , 
"focus o f b o t h i s on exposing c u l t u r a l biases o f 
knowledge and on d e s c r i b i n g the w o r l d w i t h i n a 
p a r t i c u l a r c u l t u r a l p e r s p e c t i v e . " ( M i d d l e t o n , p.81) 
R a d i c a l f e m i n i s t s w i s h t o widen knowledge t o i n c l u d e the 
ex p e r i e n c e o f women and t o t h i s end ' c o n s c i o u s n e s s - r a i s i n g ' 
has been p a r t o f the pro c e s s . I n d i v i d u a l women come t o see 
what they t h o u g h t o f as a 'personal problem' i s a product 
o f o p p r e s s i o n shared by o t h e r s i n a p a t r i a r c h a l s o c i e t y . 
Thus the p e r s o n a l i s seen as p o l i t i c a l - a f e m i n i s t maxim. 
Since s c h o o l knowledge i s an a r t i f a c t o f male dominance, 
r a d i c a l f e m i n i s t s seek t o c o n s t r u c t new knowledge which i s 
a u t h e n t i c t o women and which does n o t render them 
' i n v i s i b l e ' (Spender 1982). 
But t h i s i s not e a s i l y accomplished, says Spender, s i n c e 
t h e 'gatekeepers' a l s o have, 
"a say i n what does and what does not get funded as 
r e s e a r c h . They are t h e r e f o r e a b l e t o i n f l u e n c e what 
knowledge gets g e n e r a t e d . . . At every l e v e l ... men are 
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able t o exclude women from t he c o n s t r u c t i o n o f 
knowledge." (Spender 1987, pp. 146-7) 
For example, the B r i t i s h Research Index s e l e c t s a r t i c l e s 
f o r i n c l u s i o n b u t i n 1978 t h e r e were s t i l l no f e m i n i s t 
p e r i o d i c a l s among the 195 used by the B r i t i s h Research 
Index. Dale Spender s t a t e s t h a t , 
" i n 1978 ... out of the 3384 l i s t i n g s i n the Index 
t h e r e were o n l y 14 under the h e a d i n g o f sex 
d i f f e r e n c e s ... Sexism and feminism were not e n t r i e s 
... and anyone who attempted t o use the Index as a 
guide t o r e s e a r c h and p u b l i c a t i o n s c o u l d be f o r g i v e n 
f o r c o n c l u d i n g t h a t sexism and feminism were absent 
from t he e d u c a t i o n a l agenda." (Spender 1987, op 148 
-149 ) 
On an o p t i m i s t i c note she adds t h a t i n the l a s t ten years 
some o f the assumptions are b e i n g c h a l l e n g e d and some 
changes have been made. 
I t s c r i t i c s have argued t h a t r a d i c a l feminism i s 
p r i m a r i l y d e s c r i p t i v e r a t h e r than e x p l a n a t o r y , and 
a c c o r d i n g t o Michelene Wandor "has l i t t l e o r no i n t e r e s t 
i n a c l a s s a n a l y s i s , and no d e s i r e f o r a p o l i t i c a l 
r e l a t i o n s h i p w i t h s o c i a l i s m " . She f u r t h e r argues t h a t t h e r e 
i s an i n h e r e n t c o n t r a d i c t i o n i n encouraging women t o be 
" s t r o n g and p o w e r f u l " and r e f u s i n g t o be seen as sexual 
o b j e c t s and a t the same time c o n c e i v i n g o f women as 
"pa s s i v e v i c t i m s o f a p a t r i a r c h a l system" (Wandor 1984, p.5) 
S o c i a l i s t Feminism's emphasis w i t h i n e d u c a t i o n a l r e s e a r c h 
has been d e s c r i b e d as, 
"The a n a l y s i s o f the h i s t o r i c a l and contemporary n a t u r e 
o f s t a t e i d e o l o g y and p r o v i s i o n o f women's ed u c a t i o n , 
and ... second ... the a n a l y s i s o f the r e l a t i o n s h i p 
between female e d u c a t i o n and the 'd u a l ' l o c a t i o n o f 
women i n the f a m i l y and the waged l a b o u r process." 
( A r n o t 1981, p. 109) 
The dominant paradigm c o n t a i n s w i t h i n i t a wide v a r i e t y o f 
p o s i t i o n s ; however a d i s t i n c t i o n can be made between 
a) t h e o r i e s o f s o c i a l r e p r o d u c t i o n , and 
b) t h e o r i e s o f c u l t u r a l r e p r o d u c t i o n . 
S o c i a l i s t f e m i n i s t s i n cat e g o r y a) share t h e view t h a t 
t h e hidden c u r r i c u l u m o f the sch o o l corresponds s t r u c t u r a l l y 
t o t h e s o c i a l r e l a t i o n s o f c a p i t a l i s t p r o d u c t i o n (Bowles & 
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G i n t i s 1976). But a l t h o u g h the s e x u a l d i v i s i o n o f l a b o u r 
i s r e f l e c t e d i n the s o c i a l r e l a t i o n s o f s c h o o l , t h i s i s 
seen, not as a p r o d u c t o f the s c h o o l i t s e l f , but as a 
p r o d u c t of the f a m i l y - whose i n f l u e n c e they see as 
g r e a t e r than t h a t o f the e d u c a t i o n a l system (Bowles & 
G i n t i s 1977) because o f the c l o s e p e r s o n a l r e l a t i o n s h i p s 
i n v o l v e d . 
S i m i l a r l y , they share A l t h u s s e r ' s n o t i o n o f the s c h o o l 
as an i d e o l o g i c a l s t a t e apparatus whose f u n c t i o n i s 
r e p r o d u c i n g , 
" r u l e s o f r e s p e c t f o r the s o c i o t e c h n i c a l d i v i s i o n of 
l a b o u r and u l t i m a t e l y the r u l e s of o r d e r e s t a b l i s h e d 
by c l a s s d o m i n a t i o n . " ( A l t h u s s e r 1971, p. 132) 
C r i t i c s have accused s o c i a l i s t s s u p p o r t i n g these views o f 
s o c i a l r e p r o d u c t i o n as 'gender b l i n d ' , assuming t h a t 
w i t h i n s c h o o l i n g b o t h sexes experi e n c e s i m i l a r c o n d i t i o n i n g ; 
and w i t h i n the f a m i l y o f f a i l i n g t o i d e n t i f y the sexual 
d i v i s i o n s . They argue the r e s u l t i s - t h a t 
"Sexual o p p r e s s i o n ... tends t o be subsumed i n t o the 
broader c o n t e x t o f economic e x p l o i t a t i o n , thus 
a v o i d i n g the need t o e x p l a i n how p a r t i c u l a r forms of 
p a t r i a r c h a l r e l a t i o n s o p e r a t e w i t h i n s p e c i f i c modes 
of p r o d u c t i o n . " ( A r n o t 1981, p. 14 2) 
S o c i a l i s t f e m i n i s t s i n c a t e g o r y b) have t u r n e d t o 
ethnography t o e x p l a i n how " s u b j e c t i v i t y i s a c t u a l l y 
c o n s t i t u t e d i n s c h o o l s " ( G i r o u x 1982, p.18). A l t h o u g h 
ethnography has been p o p u l a r w i t h r a d i c a l f e m i n i s t s - whose 
emphasis, l i k e phenomenology - has been d e s c r i p t i v e ; 
s o c i a l i s t e t h n o g raphers focus on the i n t e r c o n n e c t i o n s 
between l i v e d c u l t u r e s and t h e i r d e t e r m i n a n t s t r u c t u r a l 
f o r c e s . I n such an a n a l y s i s s o c i e t y i s viewed not as 
"a s e r i e s o f d i s c o n n e c t e d i n d i v i d u a l s l i v i n g out t h e i r 
own p a r t i c u l a r l i v e s b u t as a s t r u c t u r e d whole w i t h i n 
which i n d i v i d u a l s and groups l i v e under d i f f e r e n t 
degrees o f d o m i n a t i o n , e x p r e s s i n g and r e p r o d u c i n g i n 
d i f f e r e n t degrees t h r o u g h symbolic p a t t e r n s and 
c u l t u r a l p r a c t i c e s a sense o f p o s i t i o n a l i t y w i t h i n 
and perhaps r e s i s t a n c e t o the hidden, misunderstood 
o r unseen o v e r a r c h i n g s t r u c t u r e s which l i m i t t h e i r 
f i e l d o f c h o i c e and h e l p t o c o n s t i t u t e them i n the 
f i r s t p l a c e . " ( W i l l i s 1978, p. 193) 
T h i s view suggests t h a t i t i s "more a p p r o p r i a t e t o speak 
o f c u l t u r e s r a t h e r than c u l t u r e . " ( G i r o u x 1982, p. 2 7 ) . 
W i l l i s argues t h a t i t i s necessary t o . 
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"understand how s t r u c t u r e s become sources o f meaning 
and d e t e r m i n a n t s o f be h a v i o u r i n the c u l t u r a l m i l i e u 
a t i t s own l e v e l . " ( W i l l i s 1977, p. 43 ) 
Since s u b - c u l t u r e s disobey o t h e r s t r u c t u r e s , why does 
p a t r i a r c h y c o n t i n u e t o be obeyed w i t h i n s u b - c u l t u r e s ? 
F e m i n i s t r e s e a r c h on w o r k i n g c l a s s g i r l s has shown t h a t 
w h i l e they have shown'resistance' t o the a u t h o r i t y o f the 
s c h o o l , they embrace the i d e o l o g y of l o v e and romance 
(McRobbie 1978) and f e m i n i n e d o m e s t i c i t y . Resistance 
t h e r e f o r e r e s u l t s i n "merely e n t r e n c h i n g more deeply these 
g i r l s ' low s o c i a l c l a s s p o s i t i o n . " ( M i d d l e t o n 1978, p. 86). 
C u r r e n t l y s o c i a l i s t f e m i n i s t s are moving towards e x p l o r i n g 
'the f a m i l y - s c h o o l c o u p l e ' ( A l t h u s s e r 1971) and f o c u s s i n g 
on how f a m i l y and s c h o o l t o g e t h e r reproduce i d e o l o g i e s o f 
c l a s s and gender. 
Pedagogy and Feminism. 
I n terms o f classroom models f e m i n i s t s are seeking new 
d e f i n i t i o n s o f t h e t e a c h i n g - l e a r n i n g s i t u a t i o n . The terms 
'teac h e r ' and ' l e a r n e r ' become inadequate s i n c e b o t h are 
p e r c e i v e d as l e a r n i n g . F e m i n i s t s , i n seeking an end t o 
h i e r a r c h i e s and p r e o r d a i n e d s t a n d a r d s , have been e v o l v i n g 
more ' e g a l i t a r i a n and c o - o p e r a t i v e ' models of e d u c a t i o n . 
"By emphasising the r o l e t h a t the p e r s o n a l p l a y s i n 
l e a r n i n g , f e m i n i s t s have developed an e d u c a t i o n a l 
paradigm which i s a t times d i a m e t r i c a l l y opposed t o 
the p a t r i a r c h a l one ..." (Spender 1987, p. 151). 
I t i s i n t e r e s t i n g t o note t h a t i n many ways the pedagogy of 
Drama i n E d u c a t i o n f i t s i n t o the f e m i n i s t model, w i t h i t s 
b l u r r i n g o f the p u p i l - t e a c h e r d i s t i n c t i o n and i t s emphasis 
on s u b j e c t i v e knowledge and s t a r t i n g from the c h i l d r e n ' s 
e x p e r i e n c e . S i m i l a r l y , l i k e drama, women's s t u d i e s i s 
m u l t i d i s c i p l i n a r y o r i n t e r d i s c i p l i n a r y i n t h a t i t i s not 
l o c a t e d w i t h i n t he boundaries o f any e x i s t i n g , l e g i t i m a t e d 
d i s c i p l i n e . I t i s what B e r n s t e i n (1971) r e f e r s t o as 'weak 
f r a m e ' c l a s s i f i c a t i o n . A 'strong frame'has r i g i d boundaries 
and tends t o be a s s o c i a t e d w i t h a u t h o r i t a r i a n t e a c h i n g 
s t y l e s . Weak frames tend t o be more i n t e r d i s c i p l i n a r y and 
t e a c h i n g s t y l e s are more p r o g r e s s i v e , encouraging 
autonomous l e a r n i n g . 
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Yet, a l t h o u g h drama i n e d u c a t i o n p r a c t i t i o n e r s have 
been p e r c e i v e d as p a r t o f the l i b e r a l p r o g r e s i s i v e movement 
i n e d u c a t i o n over t h e l a s t twenty t o t h i r t y y e a r s ; and 
have l o n g advocated t h a t t e a c h e r s should be ' f a c i l i t a t o r s ' 
o r ' e n a b l e r s ' o f c h i l d r e n ' s l e a r n i n g , 
" t r y i n g t o be ' f a i r . ' t o b o t h g i r l s and boys i n mixed 
classrooms ... r a i s e s d i f f i c u l t i e s not o n l y f o r 
i n d i f f e r e n t o r h o s t i l e t e a c h e r s but a l s o f o r 
committed t e a c h e r s t r a i n e d i n c e r t a i n ' p r o g r e s s i v e ' 
p e d a g o g i c a l s t y l e s . " ( W a l k e r d i n e 1983) 
"Gender (and rac e ) p o l i t i c s o f f e r [ t e a c h e r s t h e ] 
chances t o l i b e r a t e not merely t h e i r p u p i l s , but 
a l s o themselves." (Weiner & Arn o t 1987, p.354). 
F e m i n i s t s l i k e Spender argue t h a t , 
" i f s t u d e n t s deny t h e i r own experien c e and accept t h a t 
o f e x p e r t s then h i e r a r c h i c a l s t r u c t u r e s are 
s t r e n g t h e n e d . I n f e m i n i s t groups no member o f a group 
i s v e s t e d w i t h a u t h o r i t y which a u t o m a t i c a l l y makes 
her p e r s o n a l e x p e r i e n c e b e t t e r o r worse - than 
anyone else's."(Spender 1980, p. 46) 
However, she r e c o g n i s e s t he problems i n p r a c t i c e . 
"For many o f us r e a r e d w i t h p a t r i a r c h a l models t h i s new 
frame o f r e f e r e n c e made many demands... We c o u l d not 
make decrees and pronouncements, we c o u l d not present 
the ' f a c t s ' , f o r our u n d e r s t a n d i n g s would not p e r m i t 
us t o make such a b s o l u t e r u l i n g s . " (Spender 1982, 
p. 145). 
The k i n d o f e d u c a t i o n model Spender has i n mind has been 
t r i e d i n t h e main i n secondary s c h o o l s , u n i v e r s i t i e s and 
p o l y t e c h n i c s where women's s t u d i e s courses have been 
i n i t i a t e d . The t i t l e o f the course o f f e r s some sugges t i o n 
as t o i t s i n t e n t i o n and w i l l t h e r e f o r e i n f l u e n c e s t u d e n t s ' 
e x p e c t a t i o n s . Teachers u s i n g drama as a l e a r n i n g medium do 
so w i t h i n t h e c o n t e x t o f a sc h o o l ( f r o m n u r s e r y through t o 
p o l y t e c h n i c ) and d e s p i t e most drama te a c h e r s d e s i r i n g more 
e q u a l and l e s s h i e r a r c h i c a l r e l a t i o n s h i p s e i t h e r the 
p u p i l s ' o r c o l l e a g u e s ' e x p e c t a t i o n s , the b e g u i l i n g r h e t o r i c 
o f drama i n e d u c a t i o n l i t e r a t u r e , o r the teacher's own 
unconscious assumptions can make t h i s v e r y d i f f i c u l t i n 
p r a c t i c e . These p o i n t s w i l l be developed i n the t h i r d 
s e c t i o n . For now, I hope t o have shown t h a t i n terms o f 
pedagogy drama and feminism do h o l d some b e l i e f s i n common. 
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Summary. 
T h i s c h a p t e r has been an at t e m p t t o d e s c r i b e the 
s i m i l a r i t i e s and d i f f e r e n c e s w i t h i n a f e m i n i s t s o c i o l o g y 
of e d u c a t i o n . I n Sue M i d d l e t o n ' s c o n c l u s i o n t o her 
a r t i c l e she hopes t h a t i t w i l l "be u s e f u l as a guide f o r 
new s t u d e n t s t o the f i e l d . " ( M i d d l e t o n 1978) I have 
i n c l u d e d i t here f i r s t l y , f o r those readers who, l i k e 
m y s e l f , had no overview o f f e m i n i s t t h o u g h t , nor any 
d e t a i l e d background i n the s o c i o l o g y o f e d u c a t i o n . 
Secondly, t o some e x t e n t t he e v o l u t i o n o f f e m i n i s t t h i n k i n g 
r e f l e c t s my own p e r s o n a l j o u r n e y w h i l e engaged i n t h i s 
r e s e a r c h . When I s t a r t e d I had an i n b u i l t sense o f 
u n f a i r n e s s and i n j u s t i c e a t the i n e q u a l i t i e s i n our 
e d u c a t i o n system. But, I a l s o found i t d i f f i c u l t t o t h i n k 
o f m y s e l f as a f e m i n i s t o r a "women's l i b b e r " . Both terms 
seemed t o o extreme f o r my v e r y ' l i b e r a l ' o u t l o o k . 
E f f e c t i v e s o c i a l c o n d i t i o n i n g and the e x p e c t a t i o n s o f 
o t h e r s meant t h a t i t was a s t r u g g l e t o r e a l i s e the degree 
t o which I had been s o c i a l i s e d . Looking back through my 
r e s e a r c h notes I found t h a t a t one p o i n t I had w r i t t e n , 
" t h e r e i s some v i r t u e i n t h i s s i n c e i t might minimise 
a c c u s a t i o n s o f a r a d i c a l f e m i n i s t stance." As I now r e f l e c t 
on t h i s I wonder what I th o u g h t was so wrong w i t h 
r a d i c a l i s m and whether i t connects w i t h e a r l y deep-seated 
e x p e c t a t i o n s o f how 'good l i t t l e g i r l s ' behave. 
E q u a l l y w h i l e r e c o g n i s i n g sex r o l e s t e r e o t y p i n g as a 
f a c t o r i n shaping gender i d e n t i t i e s , I found i t i n i t i a l l y 
much more d i f f i c u l t t o i n t e r n a l i s e n o t i o n s o f p a t r i a r c h y 
i n v o l v i n g male-female power r e l a t i o n s i n a l l spheres o f 
l i f e . But the more I r e f l e c t e d on my own experience as a 
da u g h t e r , p u p i l , t e a c h e r , l e c t u r e r , w i f e and mother the 
l e s s r a d i c a l such a view seemed. Thus as the r e s e a r c h 
p r o g r e s s e d so I came t o i d e n t i f y w i t h r a d i c a l f e m i n i s t 
p e r s p e c t i v e s . 
There has not been s u f f i c i e n t t i m e i n t h i s study t o 
f u l l y e x p l o r e f o r m y s e l f t he d i f f e r e n t m a r x i s t p e r s p e c t i v e s 
o r t o come t o any c o n c l u s i o n s about which came f i r s t : 
p a t r i a r c h y o r c a p i t a l i s m . But the r e s e a r c h has enabled me 
t o b e g i n t o see some o f the conne c t i o n s between gender. 
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c l a s s , e d u c a t i o n and the economic base. 
I n Chapter One I d e s c r i b e d how the r e s e a r c h process had 
taken me on an outward j o u r n e y and how I had f e l t the need 
f o r a map t o t r a v e r s e t h e u n i v e r s e o f i d e a s . T h i s chapter 
has been i n c l u d e d f o r those who, l i k e me, need t o see some 
co n n e c t i o n s between one s e t o f t h e o r i e s and another, and 
t o a p p r e c i a t e how these i n t u r n i n f l u e n c e p r a c t i c e s i n the 
classroom. 
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S E C T I O N T W O 
- 48 -
C H A P T E R F O U R ; 
R E S E A R C H M E T H O D O L O G Y 
In f l u e n c e s on the Research Process 
There are a number o f u n r e l a t e d i n f l u e n c e s which have 
a f f e c t e d the process o f t h i s s t udy, and which need t o be 
not e d . 
P r e v i o u s Research has focussed on gender r e l a t i o n s and the 
'hidden' c u r r i c u l u m o f classrooms, b u t t h e r e has been no 
f o r m a l a n a l y s i s o f these same concerns i n the p a r t i c u l a r 
c u r r i c u l u m area: drama i n e d u c a t i o n . T h i s i s one reason why 
t h i s s t udy h"a"&~chosen t o examine t h e r o l e t h a t the teacher 
p l a y s i n r e l a t i o n t o gender s t e r e o t y p i n g i n drama lesson s . 
Where drama l i t e r a t u r e has di s c u s s e d sexism i t has tended 
t o be e i t h e r d e s c r i p t i o n s o f 'good' p r a c t i c e by i n d i v i d u a l 
t e a c h e r s o r su g g e s t i o n s and examples o f s p e c i f i c t e a c h i n g 
s t r a t e g i e s which focus on a n t i - s e x i s t i n i t i a t i v e s . More i n -
d i r e c t r e f e r e n c e s l i n k sexism o r raci s m as issues t h a t a 
te a c h e r might decide t o t a c k l e t h r o u g h drama. T h i s a t t i t u d e 
can r e s u l t i n sexism b e i n g regarded r a t h e r l i k e the t o p i c 
' p o l l u t i o n ' o r 'the V i k i n g s ' , and t r e a t e d i n i s o l a t i o n . 
There i s a sense i n which a teacher a d o p t i n g t h i s approach 
might f e e l : 'We've done sexism, next w e ' l l do crime', 
a) Drama P r a c t i t i o n e r s . 
i ) Kathy Joyce, w o r k i n g w i t h t eachers i n Manchester i n 1981 
and l a t e r i n Cumbria, d e s c r i b e s s e v e r a l drama approaches 
which a t t e m p t t o c o n f r o n t sexism. One o f the Manchester 
group's s t a t e d o b j e c t i v e s was: 
"For the t e a c h e r s i n v o l v e d t o become more aware o f 
c o v e r t sexism o r d i s c r i m i n a t i o n i n t h e i r own a t t i t u d e s 
o r w i t h i n t h e i r s c h o o l . " (Joyce 1987, p. 34) 
While r e c o g n i s i n g t h a t t o e f f e c t change t h e r e can be no 
s u b s t i t u t e f o r f i r s t hand e x p e r i e n c e , nor f o r w o r k i n g 
c o l l a b o r a t i v e l y w i t h o t h e r s i n a s u p p o r t i v e atmosphere, i n 
t h i s study I was i n t e r e s t e d i n examining t h i s ' c o v e r t 
sexism'. 
I n r e f l e c t i n g on the group's a n t i - s e x i s t i n i t i a t i v e s 
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Joyce d i s t i n g u i s h e s between the ' o v e r t e x a m i n a t i o n o f 
sexism' and i t s more g e n e r a l use. She acknowledges t h a t : 
"the o v e r t e x a m i n a t i o n o f s e x i s t i s s u e s i s on l y one 
aspect o f the c o n t r i b u t i o n drama may make w i t h i n t h i s 
area. P o t e n t i a l l y , i t i s the d a i l y i n f l u e n c e o f the 
p r i m a r y c l a s s t e a c h e r , o r the secondary s p e c i a l i s t 
which has r e a l power t o a f f e c t the c h i l d r e n ' s 
a t t i t u d e s and t h i n k i n g . " (Joyce 1987, p. 48) 
Joyce however argues t h a t , "Awareness alone ... i s not 
enough. The t e a c h e r needs t o develop a wide range o f 
s t r a t e g i e s ..." While s t r o n g l y a g r e e i n g w i t h t h i s statement 
th e r e v e r s e i s a l s o i m p o r t a n t . Out o f a keenness t o t a c k l e 
a major s o c i a l p roblem,teachers might r u s h t o adopt 
s t r a t e g i e s w i t h o u t unpacking the p e r s o n a l luggage t h a t they 
c a r r y around. I t i s t h i s aspect t h a t I wish t o examine. 
i i ) E l y s e Dodgson i s someone who has made an enormous 
i n d i v i d u a l c o n t r i b u t i o n t o i n c r e a s i n g awareness about 
sexism and women's i s s u e s . I n d e s c r i b i n g her drama work 
w i t h w o r k i n g c l a s s g i r l s i n South London, the m a j o r i t y o f 
West I n d i a n o r i g i n , she a s s e r t s , 
"This k i n d o f work r e q u i r e s a genuine i n t e r e s t , by the 
t e a c h e r , i n the s o c i a l i s s u e s b e i n g t a c k l e d . " 
(Dodgson 1982, p. 99) 
For Dodgson, the f i r s t s t e p i s seeing sexism as a s o c i a l 
and p o l i t i c a l i s s u e . She s t a t e s e x p l i c i t l y t h a t she i s 
committed t o i n c r e a s i n g ' p o l i t i c a l awareness'. She f e e l s 
s t r o n g l y t h a t , 
" Issues c o n c e r n i n g our r e l a t i o n s h i p s w i t h people must 
be seen i n b o t h s o c i a l and p o l i t i c a l terms ... 
[ s i n c e ] There i s a p o l i t i c s o f the p e r s o n a l as w e l l 
as o f the w o r l d a t l a r g e . " (Dodgson 1982, p. 112) 
T h i s p e r s p e c t i v e , which s t r e s s e s e x p l i c i t l y the p o l i t i c a l 
d imension o f power i n r e l a t i o n s h i p s f o r c e s teachers t o 
c o n s i d e r t h e i r r o l e i n terms o f t r a n s m i t t i n g values and 
i d e o l o g y . 
b) The Race R e l a t i o n s Broject d i r e c t e d by Lawrence 
Stenhouse (1972-5) sought t o throw l i g h t on the 'problems 
and e f f e c t s ' a s s o c i a t e d w i t h t e a c h i n g about race r e l a t i o n s . 
While t he p r o j e c t s e t out t o i n v e s t i g a t e t h r e e d i f f e r e n t 
approaches t o t h e t e a c h i n g o f t h i s c o n t r o v e r s i a l i s s u e , 
the team,from t he s t a r t , s t a t e d they d i d , 
"not hope t o s o l v e those problems and recommend a 
p a r t i c u l a r c u r r i c u l u m o r method of t e a c h i n g . " 
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(Stenhouse 1982, p.2) 
N e i t h e r does t h i s s t u d y . I t i s an a t t e m p t t o understand 
how sexism i s i n a d v e r t e n t l y r e i n f o r c e d i n drama. I t does 
not s e t out t o e v a l u a t e o r recommend p a r t i c u l a r a n t i -
s e x i s t drama s t r a t e g i e s . 
One o f the t h r e e approaches, r e p o r t e d by Jon Nixon, was 
the use o f drama f o r l e a r n i n g about race r e l a t i o n s . The 
problems t h a t t h e t e a c h e r s encountered c o u l d e a s i l y have 
been a p p l i e d t o gender. I d e a l l y i s s u e s l i k e race, c l a s s 
and gender s h o u l d not be seen as separate s o c i a l issues 
and the p r e s e n t study wishes t o ackowledge t h i s p o i n t , 
w h i l e d e c i d i n g , f o r reasons of c o n s t r a i n t , t o examine 
sexism s e p a r a t e l y as opposed t o i t s i n t e r r e l a t i o n s h i p w i t h 
race and c l a s s . 
The drama t e a c h e r s i n v o l v e d i n Stenhouse's p r o j e c t were 
engaged i n a c t i o n r e s e a r c h , e x p e r i m e n t i n g w i t h drama 
methods, r e c o r d i n g and e v a l u a t i n g t h e i r e f f e c t i v e n e s s . The 
t e a c h e r s knew i n advance the aims o f the p r o j e c t and i n 
t h a t sense were committed t o seeking e f f e c t i v e s o l u t i o n s 
t o problems they encountered. While a p p r e c i a t i n g the 
b e n e f i t s o f t h i s k i n d o f a c t i o n r e s e a r c h , t h i s study w i l l 
observe t e a c h e r s when they are not c o n s c i o u s l y o r p r i m a r i l y 
engaged i n c o n f r o n t i n g o r c o m b a t t i n g sexism. For 
Stenhouse, t e a c h i n g about race i s an aspect of g e n e r a l 
t e a c h i n g as w e l l as d e l i b e r a t e p o l i c y . 
" I n t he l a s t r e s o r t we do teach about ... race 
r e l a t i o n s ... not because o f a sense o f s o c i a l 
m i s s i o n ( t h o u g h some may), but r a t h e r i n the l i g h t o f 
an e d u c a t i o n a l aim. We encounter race as teachers o f 
s o c i a l s t u d i e s ... o r a r t o r music ... o r drama. To 
a v o i d t h e t o p i c o f race i n such an area i s t o f a l s i f y 
the r e l a t i o n s h i p o f our s u b j e c t t o r e a l l i f e o u t s i d e 
the s c h o o l . " (Stenhouse 1982, p. 3) 
c) C h i l d r e n ' s L i t e r a t u r e . 
A major i n f l u e n c e on t h i s study has been r e s e a r c h which 
focusses on sexism i n c h i l d r e n ' s books. I n the main such 
r e s e a r c h has been c o n t e n t analyses and c r i t i q u e s of sex 
r o l e p r e s e n t a t i o n . F i n d i n g s i n d i c a t e t h a t e i t h e r females 
are not r e p r e s e n t e d a t a l l , o r they p l a y o n l y s u b s i d i a r y 
r o l e s ; o r t h e a u t h o r has assumed t h a t the s u b j e c t of the 
book w i l l o n l y be o f i n t e r e s t t o one sex and addressed i t 
51 
t o them. 
I n 1979, t h e Report o f t h e B u l l o c k Committee commented 
t h a t i t i s never too soon t o s t a r t t h i n k i n g about the ways 
i n which a t t i t u d e s may be i n f l u e n c e d by r e a d i n g . One o f 
the r o l e s o f f i c t i o n i s t o encourage c h i l d r e n t o e x p l o r e 
r e l a t i o n s h i p s and t o develop s e n s i t i v i t y i n t h e i r 
u n d e r s t a n d i n g of t h e i r own be h a v i o u r and t h a t o f o t h e r s . 
I n t h i s r e s p e c t i t i s i d e n t i c a l t o drama's aim. 
Rosemary Stones (1983) examined c h i l d r e n ' s books and 
i d e n t i f i e d e i g h t broad areas o f sexism. She c a t e g o r i s e d 
these as f o l l o w s : I n v i s i b l e sex; Language and Sex Roles; 
Images o f Female and male; Male and Female A c t i v i t i e s ; 
Women and Men a t Work; C h a r a c t e r P r e s e n t a t i o n and Sex 
Roles; Women and Men i n H i s t o r y ; Sex Roles i n Other 
C u l t u r e s and i n B r i t i s h E t h n i c M i n o r i t i e s . Where, f o r 
example, t he book c o n t a i n s no females and/or r e f e r e n c e t o 
females; o r where t he females o n l y p l a y a s u b s i d i a r y r o l e 
i n e i t h e r t e x t o r i l l u s t r a t i o n s . Stones uses the heading 
'The I n v i s i b l e Sex'. 
Under each o f these headings Stones suggests q u e s t i o n s 
t h a t might be asked t o determine whether o r not sexism i s 
o c c u r r i n g . For example, under the heading 'Language and 
Sex Roles' she sugggests t he f o l l o w i n g k i n d o f q u e s t i o n s : 
" I s man used t o mean people? I s the t e r m i n o l o g y s e x i s t , i . e . 
Fireman i n s t e a d o f f i r e f i g h t e r . I s a two-value system 
o f language a p p l i e d t o female and male c h a r a c t e r s ? 
i . e . Do g i r l s g i g g l e and boys l a u g h . Are demeaning 
terms used f o r females? i . e . t a r t , s l u t e t c . . Are 
females d e s c r i b e d as male appendages? i . e . the 
farm e r ' s w i f e . " 
Under the heading, 'Character P r e s e n t a t i o n and Sex Roles' 
i n a d d i t i o n t o suggested q u e s t i o n s . Stones a l s o p r o v i d e s 
i l l u s t r a t i o n s t a ken from c h i l d r e n ' s l i t e r a t u r e . For 
example, 
"Question; Are i n d i v i d u a l p e r s o n a l i t i e s d e s c r i b e d o r 
s t e r e o t y p e s ? i . e . Are females s e n s i t i v e , i n t u i t i v e , 
f r i v o l o u s , s e l f - s a c r i f i c i n g ? Are males c o m p e t i t i v e , 
r a t i o n a l , s t r o n g , a n a l y t i c a l , s e r i o u s ? 
Example; " ... t h a t was one o f the t h i n g s about g i r l s 
- one of the many, many t h i n g s - t h i s business o f 
goin g a l l s e c r e t and r i d i c u l o u s . " From'The Ghost o f 
Thomas Kempe' by P. L i v e l y (Heinemann, 1973)." 
Stones' Conclusions are t h a t , 
" s e x i s t c h i l d r e n ' s books c o n t r i b u t e t o a view o f 
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s o c i e t y i n which t he o p t i o n s f o r females and males 
are more l i m i t e d by gender t y p i n g than they are i n 
r e a l l i f e ... Such p a r t i a l images ... r e i n f o r c e t h e i r 
' c o r r e c t n e s s ' . (Stones 1983, p. 8) 
I n t h i s s t udy Stones' c l a s s i f i c a t i o n system w i l l be 
a p p l i e d t o drama l e s s o n s . 
d) The Debate W i t h i n Drama i n E d u c a t i o n . 
Exponents w i t h i n t h e ' c u r r e n t debate' ( 1 1 ) , attendance 
a t p r o f e s s i o n a l drama a s s o c i a t i o n s and conferences have 
i n f l u e n c e d t h i s s t u d y . D u r i n g the E i g h t i e s drama teachers 
have been concerned t o r e v i e w t h e i r p r a c t i c e w i t h r e g a r d 
t o the v a l u e s and i d e o l o g y t h a t they are pro m o t i n g i n the 
l i g h t o f " t h e harsh p o l i t i c a l and economic r e a l i t i e s o f 
our t i m e " (Byron 1987, p. 2 ) . I n the e d i t o r i a l t o the 
NADATE Conference B o o k l e t (1986) Jim C l a r k asks the 
f o l l o w i n g q u e s t i o n s : 
"How o f t e n do we as te a c h e r s take f o r g r a n t e d our own 
v a l u e s and assumptions and does the system w i t h i n 
which we l i v e and work do l i k e w i s e ? 
Are we d o i n g what we t h i n k we are do i n g o r are we 
k i d d i n g o u r s e l v e s ? 
How o f t e n do we understand t h a t we impose 
r e s t r i c t i n g r o l e s onto our p u p i l s , i g n o r i n g the r e a l 
c o n t e x t s o f gender, c l a s s and race w i t h i n which we 
l i v e ? " ( C l a r k 1986, p. 1) 
Ken Byron (1984) suggests an answer: 
" F a m i l i a r i t y w i t h t h e classroom breeds ... assumptions. 
Years o f t e a c h i n g tend t o make us take many t h i n g s 
f o r g r a n t e d , because we have e s t a b l i s h e d p a t t e r n s o f 
t h i n k i n g , o f p r a c t i c e , and of e x p e c t a t i o n ..." 
(Byron 1984, p. 4) 
I hope t o examine t e a c h e r s ' assumptions and e x p e c t a t i o n s 
i n r e l a t i o n t o gender and the p r a c t i c e o f drama. 
Anne Seeley, i n d e s c r i b i n g a c o l l a b o r a t i v e r e s e a r c h 
p r o j e c t i n which t e a c h e r s looked c l o s e l y a t t h e i r classroom 
language, s t a t e s , 
"By l o o k i n g a t the f a m i l i a r t a l k o f drama lessons 
t h r o u g h a d e t a i l e d t r a n s c r i p t we were able t o see i t 
i n a d i f f e r e n t l i g h t , t o make i t ' a n t h r o p o l o g i c a l l y 
s t r a n g e ' and t h e r e b y t o l e a r n something new from i t . " 
( Seeley 1984, p. 28) 
I t i s t h e i n t e n t i o n o f t h i s study t o adopt t h i s k i n d o f 
approach and a t t i t u d e i n o r d e r t o make drama p r a c t i c e 
' p r o b l e m a t i c ' and t h e r e f o r e see i t a f r e s h . 
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The Design of the Study 
The d e c i s i o n t o examine sexism t h r o u g h the everyday 
unconscious i n t e r a c t i o n s between t e a c h e r and p u p i l s i n 
drama meant t h a t t e a c h e r s would need t o be observed 
w i t h o u t b e i n g aware o f the r e s e a r c h e r ' s i n t e n t i o n . T his 
c r e a t e d an e t h i c a l problem: e i t h e r I had t o t e l l the 
t e a c h e r s why I wanted t o observe them o r suggest t h a t I 
was i n t e r e s t e d i n something e l s e . I was a g a i n s t d e c e p t i o n 
and r e c o g n i s e d t h a t honesty m i g h t w e l l i n t e r f e r e w i t h the 
r e s u l t s , s i n c e a l l but the most i n s e n s i t i v e t e a cher might 
be expected t o m o d i f y t h e i r approach t o be seen more 
f a v o u r a b l y . 
The e t h i c a l problem coupled w i t h t h e c o n s t r a i n t o f time 
l e d t o the d e c i s i o n t o use the f o l l o w i n g d ata f o r 
e x a m i n a t i o n : 
1. Drama less o n s on v i d e o . 
2. E x t r a c t s o f p u b l i s h e d drama l e s s o n s . 
3. O b s e r v a t i o n s drawn from my p r o f e s s i o n a l r o l e as a 
l e c t u r e r i n drama a t a p o l y t e c h n i c . 
Observing drama lessons on v i d e o o r p u b l i s h e d e x t r a c t s 
overcame t h e e t h i c a l problem s i n c e t e a c h e r s had a l r e a d y 
i m p l i c i t l y g i v e n p e r m i s s i o n f o r t h e i r work t o be examined. 
The advantage o f v i d e o was t h a t I was able t o view i n 
my own t i m e ; t o s t a r t and s t o p , f r e e z e frame, jump back 
and f o r t h t o check my i n i t i a l o b s e r v a t i o n s . This a llowed a 
more d e t a i l e d e x a m i n a t i o n than would have been p o s s i b l e i f 
I had observed the same l e s s o n i n progress i n the 
classroom. 
Conversely, the disadvantages were t h a t I was o n l y able 
t o view what the camera chose t o s e l e c t . Sound q u a l i t y was 
a problem i n sessions where t h e r e was p h y s i c a l a c t i v i t y . 
I n t h e v i d e o t h a t I s e l e c t e d f o r d e t a i l e d a n a l y s i s i n 
Chapter Si x the t e a c h e r had a c l i p - o n microphone so t h a t 
a l l o f the t e a c h e r ' s t a l k was r e c o r d e d . U n f o r t u n a t e l y , the 
s t u d e n t s were r e c o r d e d by a boom microphone, r e s u l t i n g i n 
i n d i s t i n c t comments on occasions - e s p e c i a l l y when they 
had t h e i r back t o the camera. Another disadvantage t h a t 
needs t o be acknowledged i s t h a t the use o f a camera may 
have i n h i b i t e d t h e t e a c h e r and/or the s t u d e n t s , r e n d e r i n g 
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the s e t t i n g more a r t i f i c i a l than u s u a l . 
A l l t h e tapes viewed had been made f o r o t h e r purposes, 
i . e . some were made by an A d v i s e r f o r use on i n - s e r v i c e 
courses; some were p a r t o f M.A. s t u d e n t s ' p r a c t i c a l 
p r o j e c t s . A l l the t e a c h e r s were e x p e r i e n c e d , though not 
a l l o f them had p r e v i o u s e x p e r i e n c e o f the groups they 
were w o r k i n g w i t h - There has been no a t t e m p t t o cover the 
age range, though t h i s would have been i n t e r e s t i n g ; nor 
has t h e r e been an a t t e m p t t o cover a l l g e o g r a p h i c a l 
r e g i o n s . D e c i s i o n s about which tapes t o view were decided 
by which tapes I had access t o . T h e r e f o r e , the age of the 
p u p i l s i s p r e d o m i n a t e l y secondary, the r e g i o n i s m a i n l y 
the n o r t h - e a s t o f England and the te a c h e r s are m o s t l y 
women. 
One major l i m i t a t i o n o f the r e s e a r c h design has been the 
l a c k o f o p p o r t u n i t y t o d i s c o v e r the t e a c h e r s ' o r p u p i l s ' 
p e r c e p t i o n s . I n the a n a l y s i s which appears i n Chapter S i x , 
I d i d have a b r i e f o p p o r t u n i t y t o c l a r i f y w i t h the teacher 
some o f my i n t e r p r e t a t i o n s . T h i s was v e r y v a l u a b l e . I f 
t h i s study were r e - d e s i g n e d i t would seek methods which 
a l l o w t he p e r s p e c t i v e s o f t e a c h e r and p u p i l s t o be t e s t e d 
a g a i n s t the i n t e r p r e t a t i o n s o f the r e s e a r c h e r . 
Research Methods 
T h i s s t u d y w i l l employ q u a l i t a t i v e methods of a n a l y s i s 
t o drama l e s s o n s r a t h e r than a t t e m p t a s t a t i s t i c a l count 
o r n ote t h e f r e q u e n c y o f p a r t i c u l a r s e x i s t phenomena. Such 
methods do not l e n d themselves t o t e a s i n g out t e a c h e r s ' 
t a k e n - f o r - g r a n t e d assumptions or u n d e r l y i n g v a l u e s . I n 
o r d e r t o see something f a m i l i a r as 'problematic' i t i s 
necessary t o adopt an u n f a m i l i a r stance o r see i t thr o u g h 
o t h e r s ' eyes. T h e r e f o r e t h i s study w i l l adopt d i f f e r e n t 
p e r s p e c t i v e s when v i e w i n g the data i n o r d e r t o make i t 
' a n t h r o p o l o g i c a l l y s t r a n g e ' and 'see i t i n a d i f f e r e n t 
l i g h t ' . 
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P r e s e n t a t i o n of Research Findings 
The data analysed w i l l be p r e s e n t e d i n t h r e e c h a p t e r s . 
Chapter Five i s p r e s e n t e d as an i n i t i a l survey o f the k i n d 
o f sexism t h a t can occur i n drama l e s s o n s . I t i s i n t e n d e d 
t o g i v e a broad, g e n e r a l f l a v o u r o f the problem as 
p e r c e i v e d by the r e s e a r c h e r who adopted Rosemary Stones' 
c l a s s i f i c a t i o n system and a p p l i e d i t t o drama i n e d u c a t i o n . 
C h a p t e r , S i x r e p r e s e n t s a second stage i n the r e s e a r c h 
p r o c e s s . I n t h i s c h a p t e r one f u l l drama l e s s o n i s analysed. 
The c h a p t e r i s i n two h a l v e s . I n P a r t One the r e s e a r c h e r 
adopts a d u a l p e r s p e c t i v e which i s s i m u l t a n e o u s l y concerned 
t o a) convey t o the r e a d e r the drama pedagogy and teacher's 
i n t e n t i o n s , and b) c r i t i c a l l y examine how sexism i s 
r e i n f o r c e d . I n P a r t Two t h e l e s s o n i s re-examined and t h e 
focus i s on the t e a c h e r ' s s t r u c t u r i n g and the n e g o t i a t i o n 
and c o n s t r u c t i o n of meaning. 
Chapter Seven r e p r e s e n t s a l a t e stage i n the r e s e a r c h 
p r o c e s s . T h i s c h a p t e r analyses one f u l l drama lesso n and 
adopts a more r a d i c a l f e m i n i s t p e r s p e c t i v e , as c u r r e n t l y 
u n d e r s t o o d by the r e s e a r c h e r . I t i s a s p e c u l a t i v e a n a l y s i s , 
w h i c h draws a t t e n t i o n t o the d i f f e r e n t l e v e l s of meaning 
p r e s e n t i n the d r a m a t i c a c t i v i t y . 
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C H A P T E R F I V E : S E X I S M W I T H I N 
D R A M A I N E D U C A T I O N 
Drama lesso n s from a v a r i e t y o f sources ( v i d e o , 
o b s e r v a t i o n s , l i t e r a t u r e ) were analysed w i t h a view t o 
i d e n t i f y i n g , examples o f sexism. Rosemary Stones' c r i t e r i a 
f o r a n a l y s i n g c h i l d r e n ' s books were used as a guide and 
a p p l i e d t o these drama l e s s o n s . I t was found t h a t some 
c a t e g o r i e s were more a p p l i c a b l e than o t h e r s and t h a t t h e r e 
was some o v e r l a p between c a t e g o r i e s . T h i s c h a p t e r presents 
a s e l e c t i o n o f drama e x t r a c t s t h a t i l l u s t r a t e aspects o f 
sexism and d i s c u s s e s them, as a p p r o p r i a t e , i n r e l a t i o n t o 
o t h e r r e s e a r c h f i n d i n g s on sexism i n e d u c a t i o n . 
Example One: ' I n v i s i b i l i t y ' and ' S u b s i d i a r y Roles' 
One o f t h e f i r s t events t h a t I was i n v i t e d t o a f t e r 
s t a r t i n g t h i s s t udy was a l o c a l p r i m a r y school's Christmas 
c o n c e r t . Each j u n i o r c l a s s performed, f o r f r i e n d s and 
r e l a t i o n s , a b r i e f d r a m a t i c i t e m on the theme of Christmas. 
A l l i t e ms were e i t h e r i m p r o v i s e d o r s c r i p t e d by p u p i l s and 
t e a c h e r s . My f i r s t i m p r e s s i o n t h a t day was t h a t t h e r e 
seemed a predominance o f boys. T h i s was not because 
s t a t i s t i c a l l y t h e r e were more boys i n t h i s s c h o o l , but 
because boys occupied most o f the prominent r o l e s and 
major speaking p a r t s i n the p l a y s performed. Boys were 
r e i n d e e r p u l l i n g the s l e i g h ; v a r i o u s Santas b r i n g i n g g i f t s ; 
e l v e s l a b o u r i n g t o make to y s i n Santa's workshop; s a i l o r s 
e x p l o r i n g t h e u n i v e r s e and f o l l o w i n g the S t a r o f Bethlehem; 
f a t h e r s t e l l i n g t h e i r c h i l d r e n t o h u r r y t o bed and 
a s t r o n a u t s t r a v e l l i n g t h r o u g h space i n f u t u r e t i m e s . 
The g i r l s t h a t day were i n r o l e as dancing f a i r i e s ; 
c a r o l s i n g e r s ; angels s t a n d i n g s i l e n t l y ; c h i l d r e n w a i t i n g 
e x c i t e d l y f o r p r e s e n t s ; wives waving goodbye t o t h e i r 
s a i l o r husbands; wives making Christmas puddings, 
d e c o r a t i n g Christmas t r e e s , o r f e e d i n g the f a m i l y . 
I n t h i s s c h o o l c h i l d r e n had been ca s t i n t o ' t r a d i t i o n a l ' 
r o l e s and a c t i v i t i e s on the b a s i s o f assumptions about 
male/female c h a r a c t e r i s t i c s . There were no g i r l s t h a t day 
making t o y s , e x p l o r i n g the u n i v e r s e o r p u l l i n g the s l e i g h , 
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There were no boys f e e d i n g t h e f a m i l y o r dancing. 
Furthermore, the g i r l s were c a s t i n s u b s i d i a r y r o l e s w h i l e 
boys t o o k t h e e x c i t i n g o r prominent p a r t s . This i s an 
aspect o f Stones' ' i n v i s i b i l i t y ' and an example o f how the 
s y m b o l i c r e p r e s e n t a t i o n s i n c h i l d r e n ' s p l a y are o f t e n more 
p a r t i a l t h a n t h e i r r e a l l i v e s . Stones (1983) argues t h a t 
" p a r t i a l , t r a d i t i o n a l images" are c l u n g t o , thus 
" r e i n f o r c i n g i m p l i c i t l y o r e x p l i c i t l y t h e i r c o r r e c t n e s s . " 
( p . 8 ) . By t h e same token the drama t e a c h e r , i n assuming 
t h a t some r o l e s are more s u i t a b l e o r more i n t e r e s t i n g f o r 
one sex r a t h e r than o f i n t e r e s t t o a l l i s a l s o r e i n f o r c i n g 
s e x i s t modes o f b e h a v i o u r , and i n f l u e n c i n g the i n d i v i d u a l ' s 
p e r c e p t i o n o f s e l f . 
C o n versely, s t u d i e s on the i n f l u e n c e o f n o n - s e x i s t 
m a t e r i a l s found t h a t , 
" n u r s e r y s c h o o l c h i l d r e n i n c r e a s e d the number and type 
o f j o b s t h e y t h o u g h t were a p p r o p r i a t e f o r women a f t e r 
h e a r i n g s t o r i e s which f e a t u r e d w o r k i n g mothers. 
Reading a s e r i e s o f s t o r i e s w i t h female main 
c h a r a c t e r s i n a c t i v e r o l e s caused b o t h female and 
male 7 - 8 year o l d s t o i n c r e a s e t h e i r b e l i e f s t h a t 
b o t h boys and g i r l s c o u l d succeed i n d o i n g the 
a c t i v i t i e s f e a t u r e d i n the s t o r i e s . Before r e a d i n g 
the s t o r i e s , most c h i l d r e n f e l t t h a t 'only boys' or 
'mostly boys' would succeed i n these a c t i v i t i e s . " 
( S c o t t 1977, i n Stones 1983, p. 8 ) . 
I t was w i t h p a r t i c u l a r i n t e r e s t t h e r e f o r e , t h a t I 
watched the o n l y p l a y t h a t a f t e r n o o n where a l l the c l a s s 
were angels dressed i n w h i t e unisex robes. The p l a y was 
s e t i n heaven where t h e r e appeared t o be no gender 
s p e c i f i c a c t i v i t i e s . Indeed, f a r from b e i n g ' i n v i s i b l e ' , 
t o use Stones' term, the f o u r l a r g e s t p a r t s were played by 
g i r l s . One g i r l was the n a r r a t o r , one was the Archangel, 
one conducted t h e c h o i r and one was a mischievous angel 
who k e p t . g e t t i n g i n t o t r o u b l e and b e i n g sent t o the 
A r c h a n g e l f o r guidance. These f o u r g i r l s i n main p a r t s 
c e r t a i n l y seemed t o r e d r e s s the balance. However, as I 
l i s t e n e d t o t h e language b e i n g used my optimism t u r n e d t o 
dismay. The A r c h a n g e l addressed the mischievous angel as 
"My son ..." d e s p i t e the n a r r a t o r r e f e r r i n g t o the gown 
she was w e a r i n g and the new angel r e p l i e d by p r e f a c i n g 
remarks w i t h " S i r e ..." 
T h i s seems t o p a r a l l e l what happens i n c h i l d r e n ' s books 
where n e u t r a l gender r o l e s o r animals tend t o become male. 
A p o s s i b l e e x p l a n a t i o n f o r t h i s i s suggested by J u d i t h 
Whyte (1983, p. 4 4 ) : 
" I n a p r i m a r y s c h o o l where b o t h t he head and deputy 
head are men, i t may seem t o an observer as i f they 
are the r e a l h o l d e r s o f power i n the s c h o o l . C h i l d r e n 
are aware, even i f u n c o n s c i o u s l y , o f s t r u c t u r e s i n 
which men have a u t h o r i t y and women are s u b o r d i n a t e s . " 
I n t h i s p a r t i c u l a r l o c a l p r i m a r y s c h o o l b o t h head teacher 
and deputy were men, t h e r e s t o f t h e s t a f f ( b a r one) were 
women. T h i s might p a r t l y e x p l a i n why a 10-11 year o l d g i r l 
m i g h t p e r c e i v e t he a u t h o r i t a t i v e , h i g h s t a t u s r o l e o f 
Ar c h a n g e l as a male p r e s e r v e . I t i s a l s o i n t e r e s t i n g t h a t 
t he c l a s s t e a c h e r had a l l o w e d t h i s i m p r e s s i o n t o go 
u n c h a l l e n g e d . S i m i l a r l y , the mischievous a n g e l , might have 
assumed t h i s t o be a male c h a r a c t e r i s t i c , . i f , i n her 
s c h o o l c a r e e r she had observed t h a t " t e achers and a d u l t s 
i n g e n e r a l " adopt a more " i n d u l g e n t a t t i t u d e towards boys' 
n a u g h t i n e s s " , whereas " s i m i l a r b e h a v i o u r on the p a r t o f 
g i r l s may be seen as u n a t t r a c t i v e . " (Whyte 1983, p. 4 0 ) . 
Example Two; Language - the male pronoun. 
I n a n o t h e r l o c a l p r i m a r y s c h o o l I observed a c l a s s o f 
mixed t h i r d - f o u r t h y ear j u n i o r s i i v o l v e d i n i m p r o v i s e d drama 
about d i s p u t e s . T h i s had s t a r t e d w i t h an e x p l o r a t i o n o f 
peer group c o n f l i c t s , then l o o k e d a t f a m i l y c o n f l i c t s , 
widened t o ta k e i n d i s p u t e s w i t h neighbours and a t the end 
of t h i s t h i r d l e s s o n on the theme,the t e a c h e r asked the 
c l a s s t o t h i n k about d i s p u t e s t h a t a f f e c t e d the whole 
community. T h i s was i n p r e p a r a t i o n f o r the f o l l o w i n g week. 
One o f t h e boys suggested v a n d a l i s m and t h i s was 
sub s e q u e n t l y chosen; though perhaps i t i s w o r t h m e n t i o n i n g 
t h a t t h e t e a c h e r may have i n f l u e n c e d t h i s d e c i s i o n by 
add i n g , ' I l i k e y o ur i d e a , C o l i n . ' I t was then e s t a b l i s h e d 
t h a t the f o l l o w i n g week's lesso n would c e n t r e around 
windows t h a t had been smashed a t the community c e n t r e . The 
t e a c h e r s t a r t e d t o prepare the c l a s s by a s k i n g them who 
would be i n charge o f the p u b l i c meeting, t h a t they as 
l o c a l r e s i d e n t s would a t t e n d . Some p u p i l s r e p l i e d , "The 
Chairman". 
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Teacher: "Who w i l l he be?" 
P u p i l : "A c o u n c i l l o r " 
Teacher: "Why a c o u n c i l l o r ? " 
P u p i l : " I t ' s h i s r e s p o n s i b i l i t y " . 
T h i s s n i p p e t o f c o n v e r s a t i o n shows not o n l y s e x i s t 
t e r m i n o l o g y , i . e . Chairman i n s t e a d o f c h a i r p e r s o n , but 
a l s o the p e r v a s i v e e f f e c t o f the male pronoun 'he', which 
here u n c o n s c i o u s l y robs h a l f the p o p u l a t i o n o f p o w e r f u l 
and r e s p o n s i b l e p o s i t i o n s . One might argue t h a t s i n c e 
V i c t o r i a n times i t has become an accepted l i n g u i s t i c 
c o n v e n t i o n and t h a t no d i s r e s p e c t i s i m p l i e d . However, the 
l o n g t e r m c u m u l a t i v e e f f e c t suggests t h a t males are more 
i m p o r t a n t . I n t h i s i n s t a n c e i t r e i n f o r c e s the myth t h a t 
o n l y men are capable o f h o l d i n g h i g h s t a t u s p o s i t i o n s i n 
t h e community. 
W r i t e r s w i t h i n drama i n e d u c a t i o n have u n t i l r e c e n t l y 
c o n t i n u e d t o use the male pronoun w i t h i n t h e i r work. For 
example, Gavin B o l t o n (1981) concluded h i s a r t i c l e w i t h 
t h e f o l l o w i n g : 
" ... but i f you have the chance t o a p p o i n t the i d e a l 
drama t e a c h e r then you w i l l have no d i f f i c u l t y i n 
r e c o g n i s i n g him: he w i l l be ..." ( p . 16). 
So t h e i d e a l drama t e a c h e r i s male! I dis c u s s e d t h i s p o i n t 
w i t h Gavin B o l t o n and noted t h a t by 1984 he was u s i n g the 
pronoun 'she' when r e f e r r i n g t o the drama te a c h e r . He 
r e p l i e d t h a t i t was c o n s i d e r e d more "modern" t o do so. 
A d m i t t e d l y i t r e d r e s s e s the balance, but a l s o i n my view 
c o m p l i c a t e s m a t t e r s . The a r t i c l e where I became aware o f 
t h i s change t o 'she' c o n t a i n e d paragraphs where B o l t o n was 
w r i t i n g about h i s own t e a c h i n g : 
"As f a r as they were concerned, I was v i r t u a l l y 
changing the s i t u a t i o n . F i n a l l y , i t i s not unusual 
f o r a t e a c h e r t o take on a r o l e t h a t a t t e m p t s t o 
c h a l l e n g e an obvious i n t r a n s i g e n t a t t i t u d e o f her 
c l a s s ..." ( B o l t o n 1984, p. 22) 
So w i t h i n the same paragraph ' I ' who i s male becomes 'she' 
who i s female. I t i s c o n f u s i n g and t o my mind i l l u s t r a t e s 
how c h i l d r e n might f e e l . 
Jonathan Neelands (1984, pp. 101-110) suggests a way of 
e x p l o r i n g the t e x t , 'The I r o n Man' ( 1 2 ) . I n t h i s 
p u b l i c a t i o n he a l t e r n a t e s between the use o f him o r her. 
The r e s u l t i s r a t h e r c o n f u s i n g . For example, 
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" E x p l a i n t h a t the I r o n Man w i l l stand on the b l o c k t o 
h e l p remind us t h a t he i s ' t a l l as a house'". 
T h i s i s f o l l o w e d by, 
"Give t h e ' I r o n Man' her sealed i n s t r u c t i o n s ..." 
(p.10 2, my emphases) 
Yet more s u b t l e aspects seem t o creep i n as the lesson 
d e v e l o p s . 
" ... Choose someone t o go f o r w a r d and ask t h e i r 
q u e s t i o n (Remind him t h a t the I r o n Man i s a f a i r l y 
f r i g h t e n i n g s i g h t . He should approach w i t h c a u t i o n 
and t r e a t her w i t h r e s p e c t . I t i s as w e l l t o remind 
the r e s t o f the group t h a t i f they l a u g h , the I r o n 
Man w i l l be h u r t and f e e l t h a t they are mocking h e r ) " 
(p.102) 
I n t he f i r s t example where h e i g h t i s r e l e v a n t the I r o n Man 
i s he; s i m i l a r l y when the t a s k i s d i f f i c u l t and a v o l u n t e e r 
i s c a l l e d upon t o approach the ' f r i g h t e n i n g s i g h t ' the 
v o l u n t e e r i s r e f e r r e d t o as he. Where r e s p e c t i s demanded 
and where f e e l i n g s may be h u r t , the I r o n Man r e v e r t s t o 
her. T h i s m i g h t be pure c o i n c i d e n c e , but i t might a l s o be 
unconscious assumptions i n f o r m i n g the 'random' choice of 
him/her. 
L a t e r i n the example the t e a c h e r takes on the r o l e of 
t h e headteacher and addresses the s c h o o l : 
"Good morning. I am not a t a l l pleased t h i s morning. 
I have had Sergeant P i c k e r i n g i n my o f f i c e s i n c e 8,00. 
He t e l l s me he caught some o f you a t ... " ( p . 105) 
Note the p o l i c e sergeant i s male. L a t e r the c l a s s are put 
i n t o r o l e a s " f a r m e r s , g a t h e r i n g o u t s i d e the p o l i c e s t a t i o n " 
A l i s t o f suggested q u e s t i o n s i s p r o v i d e d f o r the teacher 
t o ask t h e f a r m e r s : 
"Now t h e n , s i r , what e x a c t l y happened? Eaten, s i r ? Do 
you expect me t o b e l i e v e t h a t ? And d i d you hear 
a n y t h i n g , s i r ? e t c . " ( p , 10 6) 
M i c h e l l e S t a n w o r t h (1981) drawing on M i l l e r & S w i f t (1977) 
says t h a t language conveys t o p u p i l s the sense that,men 
and o n l y men are the i n i t i a t o r s , the a c t i v e agents, the 
s u b j e c t s of human l i f e . 
Research w i t h p r i m a r y s c h o o l c h i l d r e n who were asked t o 
i l l u s t r a t e s t o r i e s about p r i m i t i v e 'man' w i t h drawings, 
shows t h a t t h e y gave male names t o t h e i r drawings. 
S i m i l a r t e s t s have been t r i e d w i t h u n i v e r s i t y s t u d e n t s i n 
America. They were g i v e n c h a p t e r headings such as ' S o c i a l 
Man', ' I n d u s t r i a l man' and ' P o l i t i c a l Man', The s t u d e n t s 
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o v e r w h e l m i n g l y produced p i c t u r e s o f a d u l t males engaged i n 
s o c i a l , i n d u s t r i a l and p o l i t i c a l a c t i v i t y . 
I f u n i v e r s i t y s t u d e n t s can u n c o n s c i o u s l y i n t e r p r e t the 
g e n e r i c term 'man' t o mean male, then i t seems i m p o r t a n t 
t h a t w r i t e r s i n drama i n e d u c a t i o n and t e a c h e r s should 
t a k e t h i s i s s u e s e r i o u s l y . 
Example Three: Male dominance i n mixed groups. 
The n e x t drama e x t r a c t i s a p e r s o n a l o b s e r v a t i o n of a 
c l a s s o f f i r s t y e ar secondary p u p i l s w o r k i n g w i t h a s t u d e n t 
t e a c h e r . T h i s l e s s o n was p a r t o f a s e r i e s of lessons on 
the theme: 'Young Offenders'.•The l e s s o n took p l a c e i n a 
classroom where desks were moved t o c r e a t e a c e n t r a l space. 
There were 29 p u p i l s i n the c l a s s , 15 boys and 14 g i r l s . 
One o f t h e s p e c i f i c aims of t h i s t e a c h e r was t h a t boys 
and g i r l s s h o u l d work t o g e t h e r . So i n the f i r s t l e s s o n she 
d i v i d e d the c l a s s i n t o mixed groups. The f i r s t a c t i v i t y 
was t o d e c i d e on the s e t t i n g f o r a teenage crime, then t o 
p r e p a r e an i m p r o v i s a t i o n f o r subsequent p r e s e n t a t i o n t o 
the o t h e r groups, which would then s t i m u l a t e c l a s s 
d i s c u s s i o n about why such crimes occur. One of the group 
i m p r o v i s a t i o n s was chosen as the crime t h a t the whole 
c l a s s would develop f u r t h e r . T h i s i n v o l v e d a r r e s t i n g the 
t h i e f ; i n t e r v i e w s by the p o l i c e ; i n t e r v i e w i n g w itnesses 
and t a k i n g s t a t e m e n t s ; e x p l o r i n g the r e a c t i o n s o f the 
'young o f f e n d e r ' s ' f a m i l y , f r i e n d s and t e a c h e r s . These 
lesso n s c u l m i n a t e d i n a courtroom t r i a l . 
The s c e n a r i o chosen by the whole c l a s s a f t e r the f i r s t 
l e s s o n was o f an o l d man who went t o the l o c a l c h i p shop. 
On h i s way o u t , two teenagers watched him put h i s w a l l e t 
away, then tempted by t h i s they t r i e d t o rob him. They 
were stopped by t h e c h i p shop owner who saw them and was 
l a t e r a b l e t o i d e n t i f y them. 
P r i o r t o the courtroom drama the teacher e x p l a i n e d the 
people they would need i n c o u r t and the n a t u r e o f t h e i r 
r o l e s and r e s p o n s i b i l i t y . The c l a s s was then i n v i t e d t o 
nominate each o t h e r f o r these c o u r t r o l e s and 
s u b s e q u e n t l y v o t e on them. 
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A l t h o u g h r o u g h l y equal numbers e x i s t e d i n t h i s c l a s s , 
more boys were nominated than g i r l s and the m a j o r i t y of 
g i r l s v o t e d f o r boys. T h i s may e x p l a i n i n p a r t why almost 
a l l o f the c o u r t r o l e s were pl a y e d by boys. The judge was 
chosen f i r s t and he was, a c c o r d i n g t o the t e a c h e r , p o p u l a r 
w i t h b o t h sexes. Both p r o s e c u t i o n and defence lawyers were 
boys, as was the Judge's Marshal and the C l e r k o f the 
C o u r t . Two g i r l s were warders, who s a i d they d i d n ' t want 
t o speak and one g i r l was the foreman o f the j u r y . The 
j u r y were chosen l a s t and they were a l l g i r l s . 
I t i s a l s o i n t e r e s t i n g t h a t a s m a l l mixed-sex group o f 
e q u a l numbers d e v i s e d the crime t h a t was s e l e c t e d by the 
c l a s s . The t e a c h e r added t h a t i n the d e v i s i n g i t was the 
g i r l s who had most o f the i d e a s . Yet a boy p l a y e d the o l d 
man w i t h the w a l l e t , two boys pl a y e d the teenage muggers 
and the c h i p shop owner was a boy. The g i r l s were mother, 
s i s t e r s and f r i e n d o f the accused. 
The g i r l s i n t h i s courtroom drama do seem t o have been 
' r e l e g a t e d t o t h e s i d e l i n e s ' . A l t h o u g h they were more 
prominent i n the ' t r a d i t i o n a l ' a f f i l l a t i v e r o l e s o f mother, 
s i s t e r and f r i e n d over the t h r e e weeks drama,this scene 
was of secondary importance and a l t h o u g h i t was planned 
t h a t they would seek t h e s o l i c i t o r ' s h e l p , l a c k o f time 
p r e v e n t e d t h i s , scene. S i m i l a r l y , t h e r e was not s u f f i c i e n t .1 
time t o c a l l any o f these p a r t s t o the w i t n e s s box i n the 
c o u r t scene. The warders s t a t e d t h a t they d i d not want t o 
speak and the j u r y which c o n s i s t e d e n t i r e l y o f g i r l s was 
p i c k e d l a s t . T h e i r r o l e was t o l i s t e n . 
General classroom r e s e a r c h has shown t h a t males dominate 
' l i n g u i s t i c space' (Mahoney 1985). I n mixed sex classrooms 
boys asked t w i c e as many q u e s t i o n s as g i r l s and made t w i c e 
as many demands on t e a c h e r ' s t i m e . Spender (1982) e x p l a i n s 
how i n t h i s way, 
" s t u d e n t s are l e a r n i n g the l e s s o n t h a t boys are more 
i m p o r t a n t than g i r l s , more a u t h o r i t a t i v e , more 
d e s e r v i n g and worthy o f a t t e n t i o n and t h i s knowledge 
possessed by the s t u d e n t s adds t o the confidence of 
the boys (who go on t o say more and demand more 
a t t e n t i o n ) and undermines the c o n f i d e n c e o f the g i r l s 
(who r e a c t by s a y i n g l e s s and by a t t r a c t i n g l e s s 
a t t e n t i o n ) . " (Spender 1982, p. 55) 
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Swann & Graddol (1988) have demonstrated t h a t g i r l s and 
boys r e c e i v e d i f f e r e n t i a l t r e a t m e n t and a t t e n t i o n from 
t e a c h e r s , which i n t u r n a f f e c t s p a r t i c i p a t i o n . A n a l y s i s of 
classroom t a l k i n two p r i m a r y classrooms looked a t how 
i n d i v i d u a l p u p i l s g e t t o speak. They looked a t t u r n - t a k i n g 
and n o n - v e r b a l c u i n g and argued t h a t boys' a b i l i t y t o 
' c h i p i n ' t o d i s c u s s i o n , c o u l d not be accomplished w i t h o u t 
t h e a c t i v e s u p p o r t o f the t e a c h e r , and the c o l l a b o r a t i o n 
o f the g i r l s . I n t h e i r c o n c l u s i o n s they s t a t e : 
"Boys ... are a c q u i r i n g and p r a c t i s i n g s k i l l s i n 
c o m p e t i t i v e p u b l i c speaking: the s k i l l and confidence 
t o s e i z e the f l o o r , t o c o n t r o l t o p i c s and develop 
d i s c o u r s e s t r a t e g i e s which ensures t h e f l o w o f t a l k 
r e t u r n s t o them," 
A c o r o l l a r y o f t h i s i s t h a t , 
" g i r l s seem t o have l e a r n t t o expect a lower 
p a r t i c i p a t i o n l e v e l than boys, and boys seem t o have 
l e a r n e d t h a t t h e i r f a i r share i s a l a r g e r one." 
(Swann & Graddol 1988, p. 63) 
One r e s u l t i s t h a t t e a c h e r s are not always f r e e t o 
i n t r o d u c e the forms of d i s c u s s i o n o r m a t e r i a l s they would 
l i k e . I n mixed-sex classrooms they may f i n d t h a t they are 
b e i n g m a n i p u l a t e d by a group o f boys who w i l l engage i n 
u n c o - o p e r a t i v e and d i s r u p t i v e b e h a v i o u r i f t h e i r i n t e r e s t s 
are not taken i n t o account. K a t h e r i n e C l a r r i c o a t e s (1978) 
c i t e s evidence o f t e a c h e r s ' awareness o f t h i s i n her 
r e s e a r c h on p r i m a r y schools.One t e a c h e r commented: 
" I t ' s a b i t h a r d e r t o keep the boys' a t t e n t i o n d u r i n g 
a l e s s o n ... a t l e a s t t h a t ' s what I've found so I 
gear t h e s u b j e c t t o them more than I do the g i r l s who 
are good a t p a y i n g a t t e n t i o n i n c l a s s . " 
( C l a r r i c o a t e s 1978, pp. 356-357) 
When t e a c h e r s have c o n s c i o u s l y attempted t o redress 
gender imbalance, i t has o f t e n been met w i t h r e s i s t a n c e 
from the boys who f e e l t h a t they are m i s s i n g out on t h e i r 
r i g h t f u l share o f t e a c h e r ' s a t t e n t i o n . 
""She always asks t h e g i r l s q u e s t i o n s " s a i d one boy i n a 
classroom where 34 per cent o f the t e a c h e r ' s time had been 
a l l o c a t e d t o g i r l s . "She doesn't l i k e boys and j u s t 
l i s t e n s t o t h e g i r l s " s a i d another boy where boys had 
i n t e r a c t e d w i t h the t e a c h e r f o r 63-per cent of the 
time ..." (Spender 1982, p. 57). 
The r e s e a r c h o f Mahoney (1985) and Stanworth (1981) shows 
t h a t g i r l s are aware o f the e x t r a t e a c h e r a t t e n t i o n t h a t 
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boys r e c e i v e . Mahoney quotes one t h i r d year g i r l i n a 
mixed secondary s c h o o l : 
"The t e a c h e r s don't g i v e you a chance even i f you do 
dec i d e t o say something. They're too w o r r i e d about 
the boys s t a r t i n g t o p l a y up so they don't l e t you 
say t h i n g s p r o p e r l y . You don't get time so i t a l l 
comes out wrong. They l e t boys work t h i n g s out and we 
don't g e t f i d g e t y . I t ' s not f a i r , I always f e e l I 
have t o h u r r y up." (Mahoney 1985, p. 40) 
John S t u a r t M i l l (1929 ) w r i t i n g on the s u b j e c t i o n o f women 
s a i d , 
" ... t h e r u l e o f men over women d i f f e r s from a l l 
o t h e r s i n not b e i n g a r u l e o f f o r c e : i t i s accepted 
v o l u n t a r i l y . . . " ( M i l l , 1929, p. 23) 
The f e m i n i s t movement t h i s c e n t u r y has sought a 
t h e o r e t i c a l u n d e r s t a n d i n g o f why women are oppressed and 
have seen t h i s o p p r e s s i o n as e x i s t i n g w i t h i n a t t i t u d e s and 
i d e o l o g i e s as much as i n a c t u a l b e h a v i o u r , which a l s o 
suggests t h a t women are c o l l a b o r a t o r s i n t h e i r own 
o p p r e s s i o n . 
Jean B a k e r - M i l l e r (1978) suggests the p s y c h o l o g i c a l 
c o n s t r a i n t s o f e q u a l i t y i n 'Towards a New Psychology o f 
Women'. I n a c h a p t e r headed ' D o m i n a t i o n - S u b o r d i n a t i o n ' she 
emphasises t h a t t h e e x i s t e n c e o f such r e l a t i o n s h i p s c o l o u r 
the ways we p e r c e i v e and c o n c e p t u a l i s e and determines the 
ways we t h i n k and f e e l , so t h a t , 
"... s u b o r d i n a t e s ... can come t o f i n d i t d i f f i c u l t t o 
b e l i e v e i n t h e i r own a b i l i t y ..." 
"... s u b o r d i n a t e s are d e s c r i b e d i n terms o f , and 
encouraged t o develop, p e r s o n a l p s y c h o l o g i c a l 
c h a r a c t e r i s t i c s t h a t are p l e a s i n g t o the dominant 
group. These c h a r a c t e r i s t i c s form a c e r t a i n f a m i l i a r 
c l u s t e r : submissiveness, p a s s i v i t y , d o c i l i t y , 
dependency, l a c k o f i n i t i a t i v e , i n a b i l i t y t o a c t , t o 
de c i d e , t o t h i n k ..." ( B a k e r - M i l l e r 1978, p. 7 ) 
B e t t y Levy (1974) p u t s f o r w a r d an i n t e r e s t i n g 
e x p l a n a t i o n f o r t he a t t e n t i o n seeking o r d i s r u p t i v e 
b e h a v i o u r o f boys. 
"For boys s c h o o l i s a c o n t r a d i c t o r y e x p e r i e n c e ; as 
males t h e y are supposed t o be a s s e r t i v e and dominant, 
as p u p i l s - o b e d i e n t and d o c i l e ; whereas f o r the 
g i r l s t h e r e i s c o n t i n u i t y ; s c h o o l r e i n f o r c e s the 
s o c i a l e x p e c t a t i o n s o f p a s s i v i t y and c o n f o r m i t y . 
There i s no c o n f l i c t between ' f e m i n i n e i d e n t i t y ' and 
the s c h o o l e x p e r i e n c e o f b e i n g a 'passive p u p i l ' " 
(Levy 1974, i n Stacey e t a l , pp. 143-4) 
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Spender (1980) argues t h a t , 
"To be a s i l e n t woman i s t o be an accomplice i n female 
s u b o r d i n a t i o n , t o r e i n f o r c e many of the c o n s t r a i n t s 
which keep women ' i n t h e i r place'".(Spender 1980, 
( p . 154) 
Swann & Graddol's a n a l y s i s o f classroom t a l k (1988) p o i n t s 
out t h a t g i r l s are g i v e n , 
" l e s s p r i v i l e g e d access t o c e r t a i n k i n d s of l e a r n i n g 
e x p e r i e n c e . " (Swann & Graddol 1988, p. 64) 
Drama t e a c h e r s have r e c o g n i s e d the importance of t a l k as a 
p r e r e q u i s i t e t o l e a r n i n g - the need t o t a l k new i n f o i r m a t i o n 
i n t o p l a c e (Barnes 1976). Since r e s e a r c h shows t h a t g i r l s 
are not t a l k i n g as much and not b e i n g g i v e n equal access 
t o l e a r n i n g t h r o u g h t a l k i n g as boys, drama teachers need 
t o c o n s i d e r the r e l e v a n c e o f these f i n d i n g s t o t h e i r own 
work. Perhaps we have taken f o r g r a n t e d the idea t h a t i n 
drama t h e r e are o p p o r t u n i t i e s f o r everyone t o t a l k . 
E l i z a b e t h Sarah (1980) says, 
" g i r l s r e s i s t i n t r u d i n g i n t o t r a d i t i o n a l l y male s u b j e c t 
areas when p a r t i c i p a t i o n i n v o l v e s competing w i t h the 
boys v e r b a l l y - ' t a l k i n g ' i n c l a s s ... b e i n g a m a i n l y 
'male' a c t i v i t y , " (Sarah 1980, p. 5 5 ) 
Drama t e a c h e r s might b e n e f i t g i r l s by a n a l y s i n g t h e i r 
drama l e s s o n s i n terms o f the amount and k i n d of male/ 
female t a l k , s i n c e , 
"Classroom t a l k forms an i m p o r t a n t arena f o r the 
r e p r o d u c t i o n o f gender i n e q u a l i t i e s i n i n t e r a c t i o n a l 
power ... the V i c t o r i a n i d e a l t h a t schools e x i s t t o 
t e a c h p u p i l s how t o take t h e i r p r o p e r p o s i t i o n i n the 
s o c i a l o r d e r may s t i l l , i n a t l e a s t one r e s p e c t , h o l d 
t r u e . " (Swann & Graddol 1988, p. 64) 
I n terms o f drama i t i s a l s o i m p o r t a n t t o p r e v e n t g i r l s 
s e r v i n g as a ' n e g a t i v e r e f e r e n c e group' f o r boys (Jenny 
Shaw, 1977). Not o n l y do g i r l s r e p r e s e n t a category t h a t 
boys do not want t o be a member o f ( t h a t they ' d i s l i k e ' 
and 'despise' as some i n f o r m e d Stanworth, 1981) but t h a t 
t h e presence of g i r l s i s necessary i n o r d e r t o promote the 
p o s i t i v e image o f boys: i t i s a g a i n s t the g i r l s t h a t boys 
s t a n d o u t . Classroom dynamics h e l p t o develop t h i s deep-
seated h o s t i l i t y . 
I n t h e courtroom drama g i r l s may have v o t e d boys i n t o 
h i g h s t a t u s r o l e s because they p e r c e i v e d t h i s as 
r e p r e s e n t i n g a more a c c u r a t e correspondence w i t h r e a l i t y . 
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Or, t h e i r e x p e r i e n c e of d o m i n a n t / s u b o r d i n a t e r o l e s i n 
t h e i r own peer group may have a l r e a d y c o l o u r e d t h e i r 
b e l i e f i n t h e i r own a b i l i t y . Whatever e x p l a n a t i o n i s the 
t r u e one, perhaps drama t e a c h e r s should bear i n mind t h a t 
drama as a medium oper a t e s a t two l e v e l s s i m u l t a n e o u s l y : 
the r e a l s o c i a l network o f the c l a s s i n t e r a c t s w i t h the 
s y m b o l i c r o l e s and r e l a t i o n s h i p s i n the drama. I t i s 
t h e r e f o r e c o n c e i v a b l e t h a t the g i r l s ' p e r c e p t i o n s and 
e x p e r i e n c e s o f b o t h these 'worlds' amounts t o the same net 
e x p e r i e n c e . I f t h i s i s a l l o w e d than the double-edged 
encounter i n drama c o u l d r e i n f o r c e r a t h e r than l i b e r a t e 
g i r l s ' p e r c e p t i o n o f themselves i n s u b o r d i n a t e r o l e . 
Example Four: T e a c h e r - p u p i l c o n s t r u c t s . 
T h i s l e s s o n was r e c o r d e d on v i d e o by a l o c a l a d v i s o r y 
drama team f o r use on i n - s e r v i c e courses. The lesson took 
p l a c e i n a s i n g l e - s e x g i r l s ' s c h o o l w i t h a group o f s i x t h 
f o rmers who were s t u d y i n g the p l a y "The C r u c i b l e " by A r t h u r 
M i l l e r as p a r t o f t h e i r 'A' l e v e l E n g l i s h course. This 
l e s s o n i s t h e second o f t h r e e lessons i n which the teacher 
uses a modern analogy t o e x p l o r e the k i n d o f i n f l u e n c e 
t h a t A b i g a i l has over the o t h e r g i r l s . The t e a c h e r , i n a 
p r e v i o u s l e s s o n , suggested a mixed comprehensive school as 
an analogous s e t t i n g . The s t u d e n t s then agreed an o u t l i n e 
p l o t i n p r e p a r a t i o n f o r t h i s l e s s o n 's i m p r o v i s a t i o n . The 
g i r l s were d i v i d e d i n t o two groups (A and B) and they 
worked a t o p p o s i t e ends o f a l a r g e h a l l . The camera moved 
between the two groups which made a f u l l t r a n s c r i p t 
i m p o s s i b l e . What f o l l o w s are a s e l e c t i o n o f v e r b a t i m 
comments from the two groups' i m p r o v i s a t i o n s p r e s e n t e d i n 
a summary form. The l e s s o n w i l l be o u t l i n e d p r i o r t o a 
d i s c u s s i o n . 
Group A's scene i s s e t i n the headteacher's study where 
A b i g a i l i s b r o u g h t by a n o t h e r t e a c h e r f o r d i s r u p t i v e 
b e h a v i o u r . Group B's scene c o n t i n u e s from t h i s p o i n t when 
A b i g a i l and peers ' t u r n the t a b l e s ' and b e g i n t o accuse 
the s t a f f and s i x t h formers o f poor t e a c h i n g and u n f a i r 
b e h a v i o u r . The headteacher i n v e s t i g a t e s t h e i r a c c u s a t i o n s . 
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The s c h o o l system i s l i k e n e d t o the Court o f Law i n Salem, 
and the headteacher f u l f i l s a r o l e not d i s s i m i l a r t o the 
r o l e o f Judge D a n f o r t h . 
Group A's I m p r o v i s a t i o n . 
The scene i s s e t i n the headmaster's o f f i c e . The 
c h a r a c t e r s are A b i g a i l , the headmaster and another t e a c h e r . 
A b i g a i l has been accused o f misbehaviour and defends 
h e r s e l f . She r e f e r s t o Miss Smith, the s t u d e n t - t e a c h e r , as 
" u s e l e s s " , a d d i n g , "she can't t e a c h " . The headmaster 
e x p l a i n s , "Miss Smith's on the verge o f t e a r s , " and 
admonishes: "You s a t t h e r e c o n s t a n t l y c h a t t e r i n g [ l o o k i n g 
down a t an i m a g i n a r y n o t e ] What's t h i s about? Chucking 
m i s s i l e s across the room?" A b i g a i l i n t e r j e c t s : "That was 
the boys." The headmaster appeals t o A b i g a i l : " I f you were 
i n my c l a s s you wouldn't behave l i k e t h a t , would you? Come 
on A b i g a i l , t h i s i s n ' t l i k e you. Miss Smith needs your 
h e l p . You've got t o be s y m p a t h e t i c towards her." 
Group B's I m p r o v i s a t i o n . 
The camera moves t o Group B, which c o n s i s t s o f t e n 
g i r l s who p l a y the r o l e s o f the headmaster, o t h e r t e a c h e r s , 
A b i g a i l , her peers and s i x t h f o r m e r s . The group i s i n the 
m i d d l e o f i m p r o v i s i n g when the camera moves t o them. 
( E x t r a c t from T r a n s c r i p t ) 
"Headmaster: ( t o A b i g a i l ) I've had many comp l a i n t s 
about you. I r e a l i s e i t may not be a l l 
your f a u l t ... 
A b i g a i l : I t ' s the t e a c h e r ' s f a u l t - she can't 
c o n t r o l the c l a s s . The c l a s s gets r i o t o u s , 
t hey don't do the work. Get the o t h e r 
g i r l s i n , ask them. I t ' s not j u s t me, 
(The peer group e n t e r ) 
G i r l : I t ' s A b i g a i l ' s f a u l t , s i r . She leads 
everyone on. Everyone l o o k s up t o her. 
G i r l : I t ' s not j u s t her. She d i d n ' t do i t on her 
own. I t ' s the t e a c h e r s who are u s e l e s s , 
Headteacher: I f you can g i v e me the names o f the 
t e a c h e r s you're c o m p l a i n i n g about, I ' l l 
l o o k i n t o t he m a t t e r . U n t i l t h e n , shut up! 
(Knock on door. Two t e a c h e r s e n t e r . They are i n v i t e d 
t o s t a y ) . 
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Headteacher; ( t o t e a c h e r s ) You b o t h have c l a s s X and 
know A b i g a i l W i l l i a m s . How do you get on 
w i t h her? What's she l i k e ? What s o r t o f 
person? 
Teacher 1: Cheeky! 
Teacher 2: B o i s t e r o u s ! She does good work but she 
d i s r u p t s our c l a s s e s . 
Headteacher: Are you sure you know what you're 
t a l k i n g about? 'Cause t h i s i s s e r i o u s . 
Teacher 1: What has A b i g a i l done? 
Headteacher: We've had c o m p l a i n t s about her. 
A b i g a i l : She's one o f the worse teachers ( p o i n t i n g 
t o Teacher 1 ) . She can't c o n t r o l us. 
She's g o t no i d e a . I t ' s t r u e , 
(The o t h e r g i r l s agree) 
A b i g a i l : How are we going t o pass our exams i f 
they c a n ' t c o n t r o l us? 
Teacher 2: A b i g a i l , you should know t h a t i f you're 
u n w i l l i n g t o l e a r n i t ' s h i g h l y u n l i k e l y 
t h e t e a c h e r s w i l l be able t o teach you, 
A b i g a i l ; I t ' s t h e i r f a u l t , t h e y ' r e p a i d t o get us 
t h r o u g h t h e exams. 
Teacher 1: You're v e r y u n c o - o p e r a t i v e , A b i g a i l , 
v e r y u n c o - o p e r a t i v e . 
Teacher 2: ( t o Teacher 1) W e l l , we've had good 
r e p o r t s f o r A b i g a i l , haven't we, over the 
l a s t few years? 
Teacher 1: When i t takes her fancy she can be a 
charming young g i r l , b u t i t doesn't l a s t 
f o r more than a few weeks a t a t i m e . 
(The group stop here_and d i s c u s s how t o b r i n g i n the 
s i x t h form p r e f e c t s . They p l a n the next stage) 
Headteacher: ( t o s i x t h f o r m e r s ) Now g i r l s , we have 
had s e r i o u s c o m p l a i n t s about you 
b u l l y i n g . 
S i x t h Formers: ( t o g e t h e r ) B u l l y i n g ! Us! 
Headteacher; Yes, b u l l y i n g . Now don't sound so 
s u r p r i s e d . Now, I know you have a 
r e p u t a t i o n , b u t I ' d l i k e t o hear your 
s i d e o f i t . 
S i x t h f o r m e r ; I don't know what the h e l l you're on 
about! 
Headteacher: Language! 
(They pause and d i s c u s s t h i s ) 
: But she's annoyed. 
: W e l l , what do you say when you're v e r y 
angry w i t h someone? 
: There's no o t h e r phrase! 
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The r e a l c l a s s t e a c h e r i n t e r v e n e s : " I s t h e headmaster a 
c o o l c h a r a c t e r ? " . A g i r l r e p l i e s , "Yes". The teacher says, 
"Cool and p o w e r f u l " . The st u d e n t s resume the 
i m p r o v i s a t i o n . At the end o f the lesson t he teacher 
e x p l a i n s t h a t t h e y w i l l show t h e i r scenes t o each o t h e r 
t h e next day. 
D i s c u s s i o n o f t h e l e s s o n . 
I t i s i n t e r e s t i n g t h a t i n t h i s a l l - g i r l s ' school the 
headteacher r o l e was male and those g i r l s p l a y i n g the p a r t 
were r e f e r r e d t o as ' S i r . ' While t h i s i s s i m i l a r t o 
Example One, these were s i x t h formers not eleven year 
o l d s . I t i s c u r i o u s t h a t the 'headmaster' was the only 
r o l e t h a t was s p e c i f i e d male - a l l the o t h e r teachers 
assumed they were female, i n c l u d i n g Miss Smith who cou l d 
n o t cope and Miss Jones, t he s e c r e t a r y . 
Given the l i m i t a t i o n s o f the r e s e a r c h method, one can 
o n l y s p e c u l a t e about the reasons why 'A' l e v e l students 
and t h e i r t e a c h e r s h o u l d assume t h a t D a n f o r t h ' s modern 
c o u n t e r p a r t i n t h i s analogy c o u l d not be a woman. There i s 
perhaps a c l u e when the teacher i n t e r v e n e s and asks 
whether the headmaster i s 'co o l and p o w e r f u l ' . I t might be 
t h a t t h i s t e a c h e r does not p e r c e i v e b e i n g ' c o o l ' as a 
female a t t r i b u t e o r b e i n g i n a ' p o w e r f u l ' h i g h s t a t u s 
p o s i t i o n as r e a l i s t i c i n our contemporary s o c i e t y . 
The Women's N a t i o n a l Commission (1983) r e c e n t l y 
produced a r e p o r t w h i c h demonstrated t h a t t h e p r o p o r t i o n o f 
headships f i l l e d by women has dropped from 25 t o 16 percent" 
over " t he l a s t two decades" . Among the 86 l o c a l a u t h o r i t i e s 
who responded, seven had no women heads a t a l l (WNC 1983, pp. 
7-8 ) . 
M i c h a e l Marland's (1983) r e s e a r c h i n t o s t a f f i n g i n 
sch o o l s shows t h a t where t h e r e i s a c l e a r s e x u a l d i v i s i o n 
o f s t a f f by " f u n c t i o n and s e n i o r i t y , a p o w e r f u l message i s 
b e i n g d a i l y enacted f o r the p u p i l s . " (Marland 1983, p. 42). 
The p r o p o r t i o n o f women and men who reach t he d i f f e r e n t 
s c a l e l e v e l s i s s i g n i f i c a n t l y d i f f e r e n t . Marland quotes 
t h e 1978 N a t i o n a l Union o f Teachers f i g u r e s ( p . 42) which 
are g i v e n here i n Table 1. 
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Table 1 . Percentage of a l l women and men teachers 
reaching d i f f e r e n t s c a l e l e v e l s . 
Percentage o f teachers 
Scale Women Men 
Sen i o r t e a c h e r 0.4 2.6 
Scale 4 2.3 11.7 
Scale 3 9.8 20.4 
Scale 2 37.7 27.3 
Scale 1 38.9 20.3 
Source: NUT & EOC (1980) p. 55 
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"There i s o f course a s i m i l a r s e x u a l balance i n the 
i n s p e c t o r s / a d v i s o r s , i n L.E.A. a d m i n i s t r a t o r s , and i n 
g o v e r n i n g b o d i e s . A l l these groups are ve r y 
i n f l u e n t i a l , b o t h s y m b o l i c a l l y and p r a c t i c a l l y , " 
( M arland 1983, p. 45) 
C a r o l B u s w e l l (1981) found t h a t one e f f e c t o f t h i s 
unequal s t r u c t u r e o f s c h o o l o r g a n i s a t i o n and management 
was t h a t female t e a c h e r s i n t e r n a l i s e d t h i s i d e o l o g y and 
con s e q u e n t l y were j u s t as l i k e l y t o be r e s p o n s i b l e f o r 
' s t e r e o t y p i n g and c l a s s i f i c a t i o n by sex' as t h e i r male 
c o l l e a g u e s , Rosemary Deem (1978) agrees t h a t women who 
e n t e r t e a c h i n g have been no l e s s s t r o n g l y s o c i a l i s e d i n t o 
a c c e p t i n g t h e e x i s t i n g s e x u a l d i v i s i o n o f l a b o u r than have 
o t h e r women. 
Given these d i s c o u r a g i n g s t a t i s t i c s i t i s perhaps 
u n d e r s t a n d a b l e how the g i r l s and t h e i r teacher i n t h i s 
s i n g l e sex s c h o o l a r r i v e d a t t h e i r u n d e r s t a n d i n g o f 
l e a d e r s h i p r o l e s i n the t e a c h i n g p r o f e s s i o n . I n c o n t r a s t t o 
the ' c o o l and p o w e r f u l ' f i g u r e o f the headmaster, was the 
c o n s t r u c t i o n o f Miss Smith. She was d e s c r i b e d by group A 
as " u s e l e s s " ... "on-the verge o f t e a r s " and not good a t 
her j o b - "she can't t e a c h " . 
I n r e p r i m a n d i n g A b i g a i l , the 'headmaster' used the 
f o l l o w i n g phrases t o d e s c r i b e her beh a v i o u r : " c o n s t a n t l y 
c h a t t e r i n g " and "chucking m i s s i l e s " . I t i s i n t e r e s t i n g t h a t 
A b i g a i l i m m e d i a t e l y c h a l l e n g e s t he l a t t e r s tatement: "That 
was t he boys". She c o r r e c t s the im p r e s s i o n t h a t g i r l s 
would throw m i s s i l e s - a ' t y p i c a l ' boy's behaviour, but 
does not d i s p u t e ' c h a t t e r i n g ' - a supposedly female t r a i t . 
These i m p r o v i s e d s t a t e m e n t s are i n keeping w i t h 
B u swell's r e s e a r c h which shows t h a t t e achers and p u p i l s 
have d i f f e r e n t e x p e c t a t i o n s o f how boys and g i r l s misbehave. 
" I n a t l e a s t 6 c l a s s e s g i r l s who were t a l k i n g about 
the work were t o l d t o " s t o p g o s s i p i n g " . Gossiping i s a 
d e f i n i t i o n o f t a l k l i k e c h a t t e r i n g , which suggests 
t r i v i a l i t y . Boys were t o l d , "Keep q u i e t " , o r "Stop 
t a l k i n g " which i s a t l e a s t s t r a i g h t f o r w a r d . " 
"... s e a t i n g p a t t e r n s c o n t r i b u t e d t o t h i s l a b e l l i n g , 
as t e a c h e r s o f t e n addressed remarks t o p a r t i c u l a r 
areas o f the room which would c o n t a i n e i t h e r boys or 
g i r l s : For example ... 'I'm not going t o compete w i t h 
t h e l a d i e s ' c h a t t e r ' - i n t h i s i n s t a n c e two g i r l s 
were t a l k i n g and t h e r e were e i g h t g i r l s i n the group. 
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Thus, even i f p u p i l s do not behave l i k e ' t y p i c a l 
g i r l s ' t hey are i n c l u d e d i n the remark anyway." 
( B u s w e l l 1981, p. 33) 
K a t h e r i n e C l a r r i c o a t e s (1983) a l s o found t h a t forms of 
punishment v a r i e d between the sexes. Boys were sent t o the 
headteacher f o r a s e r i o u s misdemeanour, whereas g i r l s 
tended t o be sent t o the s e n i o r female t e a c h e r . 
"One o f the main v a r i a t i o n s w i t h i n punishment 
p r a c t i c e s i s t h a t male teachers are l e n i e n t towards 
the g i r l s ' b e h a v i o u r and openly a d m i t t e d t h i s . T his 
was m a i n l y because they expected t r o u b l e t o come from 
the boys." ( C l a r r i c o a t e s 1983, p. 11) 
I n t h e same i m p r o v i s a t i o n the headmaster s a i d t o 
A b i g a i l , " I f you were i n my c l a s s you wouldn't behave l i k e 
t h a t , would you? Come on, A b i g a i l , t h i s i s n ' t l i k e you. 
Miss Smith needs your h e l p . You've got t o be sympathetic 
towards her." 
M i c h e l l e S t a n w o r t h (1981) q u e s t i o n e d secondary p u p i l s 
about d i s c i p l i n e i n the classroom and found t h a t p u p i l s 
have assumptions about men t e a c h e r s b e i n g more e f f e c t i v e 
d i s c i p l i n a r i a n s , d e s p i t e comments bemoaning a l a c k o f 
f i r m n e s s b e i n g d i r e c t e d a t men as o f t e n as women. Many 
were convinced t h a t male t e a c h e r s t o l e r a t e ' l e s s mucking 
around' and s t a t e d t h a t p u p i l s respond more r e a d i l y t o a 
'rebuke o r command' when i t comes from a man. I n t h i s 
drama example, the g i r l p l a y i n g the headmaster seems t o 
have assumed t h i s as w e l l as d i f f e r i n g n o t i o n s o f r e s p e c t 
based on gender. She then appeals t o A b i g a i l and asks f o r 
her c o - o p e r a t i o n : 'Miss Smith needs your h e l p ' . I t has 
a l r e a d y been e s t a b l i s h e d t h a t she can't 'cope' and i s on 
'the verge o f t e a r s ' . G i r l s are expected t o h e l p the 
teacher' by b e i n g good, not making demands and b e i n g 
c o m p l i a n t . 
C l a r r i c o a t e s (1983) found t h a t t e a c h e r s use g i r l s i n 
o r d e r t o m a i n t a i n some form o f management amongst the boys. 
For example, g i r l s are r e g u l a r l y h e l d up as examples of 
q u i e t o r d e r l y b e h a v i o u r i n an a t t e m p t t o make the boys, 
whom r e s e a r c h has shown t o be more d i s r u p t i v e , conform. 
J u d i t h Whyte l o o k i n g a t p r i m a r y schools found, 
"From the o u t s e t o f s c h o o l i n g , g i r l s are o r i e n t e d 
towards the demands o f the t e a c h e r r a t h e r than the 
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t a s k . W h i l e boys seek a t t e n t i o n t h r o u g h aggression 
and r u l e - b r e a k i n g , g i r l s seek a p p r o v a l t h r o u g h 
c o n f o r m i n g . " (Whyte 1983, p. 11) 
Ob s e r v a t i o n s i n a n u r s e r y s c h o o l showed t h a t i f a boy 
had been 'naughty' he " u s u a l l y got a l o u d , p u b l i c s c o l d i n g " 
I n t h i s way everyone i n the room was aware of h i s 
misdemeanour. However g i r l s behaving i n the same way 
tended t o r e c e i v e "a b r i e f , s o f t rebuke which the o t h e r s 
c o u l d not hear". Whyte suggests two p o s s i b l e e f f e c t s ; 
a) "boys a c q u i r e a s o r t o f bravado and become hardened." 
b) g i r l s may deduce t h a t naughty b e h a v i o u r f a i l s t o get 
them a t t e n t i o n and so a t t e m p t t o get i t by be i n g 'good', 
" G i r l s i n p r i m a r y schools are s i g n i f i c a n t l y more 
anxious t o please t he te a c h e r than boys." 
(Whyte 1983, pp. 34-35) 
Whether o r how A b i g a i l r e p l i e d t o the headmaster's 
r e q u e s t f o r 'sympathy' i s unknown, because a t t h a t p o i n t 
t h e camera moved t o f o l l o w group B's work. 
I n group B's f i r s t i m p r o v i s a t i o n , s e v e r a l g i r l s p l a y i n g 
t e a c h e r s were summoned t o defend themselves a g a i n s t ' t h e i r 
p u p i l s ' a c c u s a t i o n s . When the headmaster a l l o w e d the 
t e a c h e r s t o defend themselves and comment on how they found 
A b i g a i l , one r e p l i e d , "When i t takes her fancy she can be 
a charming young g i r l , b u t i t doesn't l a s t f o r more than a 
few weeks a t a t i m e . " T h i s i l l u s t r a t e s what Spender (1982) ' 
c a l l s the " l i n g u i s t i c double s t a n d a r d " . The a d j e c t i v e 
'charming' i s used t o d e s c r i b e A b i g a i l ' s b e h a v iour when 
she i s c o m p l i a n t . The phrase 'when i t takes her fancy', 
w i t h i t s s u g g e s t i o n o f f i c k l e n e s s and f r i v o l i t y acknowledges 
her w i l l t o choose. I t i s u n l i k e l y t h a t these words and 
phrases would be used about boys i n a s i m i l a r c o n t e x t . 
Stones (1983) p o i n t s o u t t h a t t h i s . " t w o v a l u e system" i n 
our language r e s u l t s i n our c o n c e p t i o n o f g i r l s g i g g l i n g 
and boys l a u g h i n g ; g i r l s b e i n g s e n s i t i v e and boys being 
s i s s y . 
The s i x t h f ormers show t h e i r awareness o f the need t o 
be p r e c i s e about language use and i t s c o n t e x t l a t e r i n 
the second i m p r o v i s a t i o n when the p r e f e c t s answer a charge 
o f b u l l y i n g . A p r e f e c t r e p l i e s " I don't know what the h e l l 
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you're t a l k i n g about." The headmaster reprimands 
i m m e d i a t e l y w i t h "Language!" The i m p r o v i s a t i o n stops and 
th e g i r l s d i s c u s s t h i s q u i t e h e a t e d l y . The g i r l who used 
" h e l l " says, "But she's annoyed. W e l l , what do you say 
when you're v e r y angry w i t h someone." - s a i d as more o f a 
statement than a q u e s t i o n . Another g i r l shakes her head 
and r e p l i e s , "There's no o t h e r phrase." 
I t i s i n t e r e s t i n g t h a t the g i r l s stopped the d i s c u s s i o n 
over a concern f o r the language used. Perhaps t h i s was 
a l s o a concern f o r the v i d e o camera which was i n the room, 
C l a r r i c o a t e s does, however s t a t e t h a t t e achers tend t o 
censure g i r l s more h a r s h l y than boys f o r the use o f what 
th e y c a l l 'Improper language'. She says i t i s somehow seen 
as 'not f i t ' f o r g i r l s t o swear and use rough speech, 
whereas f o r t h e i r male c o u n t e r p a r t s i t i s seen as p a r t of 
the 'boys w i l l be boys' syndrome, even though boys are 
s t i l l admonished f o r such b e h a v i o u r ! ( C l a r r i c o a t e s , 1983, 
p. 1 1 ) . 
Example F i v e : C h a r a c t e r i s a t i o n - 'A p o r t r a i t o f Heather' 
The f o l l o w i n g e x t r a c t s are from a v i d e o r e c o r d i n g of a 
drama s e s s i o n w i t h a group aged s i x t e e n - p l u s . As p a r t of 
t h e i r g e n e r a l course the s t u d e n t s viewed a f i l m about drug 
abuse. The t e a c h e r t o o k t h i s as the s t a r t i n g p o i n t f o r a 
p i e c e o f drama work. 
I n t he f i r s t s e s s i o n the group decided they were making 
a v i d e o about g l u e s n i f f i n g t o take i n t o secondary schools. 
T h i s c o n v e n t i o n o f 'a p l a y w i t h i n a p l a y ' enabled the 
s t u d e n t s t o d i s t a n c e themselves. 
I n t he second s e s s i o n , a f t e r l e n g t h y d i s c u s s i o n about 
the e f f e c t s of g l u e s n i f f i n g , s e v e r a l s m a l l groups prepared 
s c e n a r i o s f o r the f i c t i o n a l v i d e o , based on a c e n t r a l 
p r o t a g o n i s t . 
The e x t r a c t s t h a t f o l l o w are taken from the t h i r d 
s e s s i o n . I t i s d e c i d e d t o develop the case study o f Heather 
as a whole group. As no one was prepared t o p l a y the p a r t 
o f Heather t h e t e a c h e r p l a c e d an empty c h a i r t o r e p r e s e n t 
her, then moving t o a f l i p c h a r t she asked the s t u d e n t s t o 
develop the c h a r a c t e r . 
The f o l l o w i n g e x t r a c t shows how a p o r t r a i t o f Heather 
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was c o n s t r u c t e d . The t e a c h e r s t a r t e d w i t h q u e s t i o n s l i k e , 
"How o l d i s Heather?" "What e l s e do we know about her?" 
From t h i s t h e f o l l o w i n g emerged: 
Heather i s seventeen and unemployed. Her f a t h e r has l e f t 
home and r e m a r r i e d . Heather l i k e s h i s new w i f e but she 
does not want Heather t o l i v e w i t h them because the f l a t 
i s t o o s m a l l . Heather t h e r e f o r e l i v e s w i t h her mother and 
her s t e p f a t h e r who i s h o r r i b l e t o Heather and her b r o t h e r . 
Heather belongs t o a gang o f H e l l ' s Angels who s n i f f g l u e . 
She gets h i g h on g l u e and doesn't know what she's d o i n g . 
L a t e r she f i n d s out she's pregnant. Her b o y f r i e n d then 
leaves her f o r someone e l s e . She i s scared o f her s t e p -
f a t h e r f i n d i n g o u t about the pregnancy because he beats 
her. She has an a b o r t i o n , w i t h the h e l p of her r e a l f a t h e r 
- though her mother does not know. This a f f e c t s Heather's 
m e n t a l h e a l t h . She's q u i e t , l o n e l y ; her f r i e n d s have 
d s e r t e d her; she gets depressed and s n i f f s g l u e . She 
doesn't l i k e g l u e s n i f f i n g b u t she can't come o f f i t ; the 
gang f o r c e her t o c o n t i n u e . One day she gets h i g h , doesn't 
know what she i s d o i n g , has an a c c i d e n t , which r e s u l t s i n 
her d e a t h . 
While i t i s r e f r e s h i n g t o f i n d a g i r l the c e n t r a l 
c h a r a c t e r o f the drama, i t i s w o r r y i n g t h a t l i k e so many 
h e r o i n e s i n p o p u l a r f i c t i o n o r magazines, Heather i s 
p o r t r a y e d c h i e f l y as a v i c t i m . 
Angela McRobbie (1978) who analysed " J a c k i e " - a g i r l s ' 
magazine - d i s c o v e r e d a w o r l d t h a t i s , 
"an o d d l y empty one,populated by r o o t l e s s young people 
i n search o f l o v e . [Which] p r e f i g u r e [ s ] the g i r l ' s 
f u t u r e i s o l a t i o n i n the home. Male and female r o l e s 
are c l e a r l y s e p a r a t e and d i s t i n c t . Boys do, g i r l s 
s i m p l y are ... t o be a g i r l i s t o abide by the law, 
t o w a i t p a s s i v e l y , t o be chosen, taken, l o v e d , 
rescued. To be female i s t o be i s o l a t e d . Women are 
u n i t e d by f e m i n i n i t y b u t d i v i d e d by j e a l o u s y and 
s e x u a l c o m p e t i t i v e n e s s ; f r i e n d s , even best f r i e n d s , 
are n o t t o be t r u s t e d , and the r o m a n t i c r e l a t i o n s h i p 
i s t h e o n l y r e l a t i o n s h i p t h a t m a t t e r s and can p r o v i d e 
f u l f i l m e n t ... her p e r s o n a l l i f e i s a c o n t i n u a l 
source o f problems." (McRobbie, i n F r i t h 1987, p.121, 
(eds) A r n o t & Weiner 1987) 
I n n a r r a t i v e s o f romance women appear i n one of two groups: 
"the'good', s e x u a l l y i n n o c e n t woman who gets her reward 
- her man; the 'bad' woman who i s o f t e n s e x u a l l y 
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e x p e r i e n c e d and makes demands." 
(Adams & L a u r i k i e t i s 1976, p. 48 
I n an a r t i c l e about feminism and the t h e a t r e , Michelene 
Wandor analyses b o t h the s u r f a c e c o n t e n t , and the under-
l y i n g dynamic o f s e v e r a l p l a y s w r i t t e n by and about women. 
She concludes the a r t i c l e w i t h a d i s c u s s i o n o f 
'Masterpieces' by Sarah D a n i e l s . 
The p l a y i s about t h e e f f e c t o f pornography on marriage 
- an i m p o r t a n t f e m i n i s t concern -
" y e t , the women are v i c t i m s and powerless (and 'good') 
and the men are monsters (and 'bad') ... Women remain 
i r r e s p o n s i b l e and unhappy ... Women are a s s e r t e d as 
powerless." 
She adds t h e danger o f t h i s i s , 
"than i t can be p a t r o n i s e d and g h e t t o i s e d . I t i s no 
r e a l c h a l l e n g e t o men and i t i s no r e a l i l l u m i n a t i o n 
f o r women." (Wandor 1984, p. 9) 
The ' p o r t r a i t ' o r image o f Heather t h a t i s j o i n t l y 
c o n s t r u c t e d by these teenagers i s i n t e r e s t i n g i n t h a t i t 
p o i n t s t o the c o n f l i c t and t e n s i o n i n h e r e n t i n becoming 
' f e m i n i n e ' i n our s o c i e t y . A l t h o u g h Heather ends up a 
v i c t i m , i n th e l i t e r a l sense o f the word, t h e r e i s a s t r o n g 
sense o f the group r e s i s t i n g t h i s p a s s i v e image. The 
c h a r a c t e r o u t l i n e seems t o embody t h i s s t r u g g l e . For 
example. Heather i s a ' H e l l ' s Angel' - a group w i t h a s t r o n g 
a g g r e s s i v e image who possess an extreme contempt f o r a 
bo u r g e o i s l i f e s t y l e . A l t h o u g h Heather i s s e x u a l l y a c t i v e , 
t h e s t u d e n t s ' c o n s t r u c t i o n t h a t t h i s happened w h i l e she was 
'hi g h ' on g l u e i s a r a t i o n a l i s a t i o n which p r e v e n t s them 
from h a v i n g t o c o n s i d e r c h o i c e i n t h i s m a t t e r . I n t h i s way 
i t i s s i m i l a r t o r o m a n t i c n o t i o n s o f l o v e i n which the 
g i r l , overwhelmed by her emotions, deceives h e r s e l f t h a t 
she has no ch o i c e and t h a t i t i s not p r e - m e d i t a t e d ; thus 
removing s o c i a l c a s t i g a t i o n because 'she d i d n ' t know what 
she was d o i n g ' . 
Yet, i n c o n t r a s t . Heather a l s o shows s t r e n g t h and the 
a b i l i t y t o make d e c i s i o n s and take charge o f her l i f e : she 
has an a b o r t i o n . She does n o t t u r n t o her mother but her 
f a t h e r i n t h i s i n s t a n c e - the f a t h e r who l e f t home. 
Whatever one may t h i n k o f the m o r a l i t y o f a b o r t i o n , t o 
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d e c i d e on t h i s course i s not an a c t o f p a s s i v i t y or 
acceptance o f one's f a t e ; i t i s an a c t r e q u i r i n g an 
a s s e r t i o n o f r i g h t s and as such i s an a c t of courage. 
Sara G. Zimet ( 1 9 8 0 ) , d i s c u s s i n g c h i l d r e n ' s l i t e r a t u r e , 
makes the f o l l o w i n g comment which might have some 
r e l e v a n c e here: 
"The e v e n t u a l metamorphosis o f the h e r o i n e from tomboy 
t o young woman i n many s t o r i e s e x e m p l i f i e s [ a ] 
cop-out ... J u s t imagine the d i s a p p o i n t m e n t t h a t 
g i r l s must e x p e r i e n c e i n ha v i n g t o 'tr a d e i n ' the 
spunk, i n d i v i d u a l i t y and p h y s i c a l c a p a b i l i t y .... 
f o r t h e p a s s i v e , supposedly more mature image o f a 
young woman." (Zimet 19 80 edn. p. 7 5 ) . 
'The p o r t r a i t o f Heather' suggests the symbolic 
s t r u g g l e w i t h t h i s metamorphosis s i n c e t h e r e i s b o t h 
r e b e l l i o n and c o n f o r m i t y w i t h i n t h i s c o n s t r u c t e d c h a r a c t e r . 
Heather's image c o n t a i n s w i t h i n i t t h e 'spunk', 
' i n d i v i d u a l i t y ' and a s s e r t i v e n e s s o f the tomboy; but i t 
a l s o c o n t a i n s s t e r e o t y p i c a l views o f s t e p f a t h e r s and s t e p -
d a u g h t e r s who are beaten ( i n t o s u b m i s s i o n ? ) , r o m a n t i c 
n o t i o n s o f b e i n g 'taken , l o v e d ' w h i l e not be i n g 
r e s p o n s i b l e f o r one's a c t i o n s , punishment f o r being 
s e x u a l l y e x p e r i e n c e d and 'bad'; as w e l l as 'powerlessness' 
i n n o t b e i n g able t o r e s i s t peer group p r e s s u r e t o s n i f f 
g l u e . 
I t i s i n t e r e s t i n g t o s p e c u l a t e why t h e s t u d e n t s who 
c o n s t r u c t e d Heather have her a c c i d e n t a l l y k i l l e d w h i l e she 
i s a b u s i n g her body w i t h drugs. I s t h i s a r a t i o n a l i s a t i o n 
f o r her unconforming b e h a v i o u r ; o r i s i t t h a t t h a t they 
choose t h i s d e a t h r a t h e r than death o f the s p i r i t - the 
slow death o f co n f o r m i n g t o c u l t u r a l p r essures and 
' t r a d i t i o n a l ' images o f ' f e m i n i n i t y ' ? 
Example S i x ; Roles and s i m u l a t i o n s . 
The f i n a l i l l u s t r a t i o n o f sexism i s not a drama lesso n 
b u t a drama r e s o u r c e . Many tea c h e r s use r o l e p l a y as p a r t 
o f t h e i r work b u t some have occasion t o use pre-packaged 
s i m u l a t i o n s , complete w i t h r o l e d e s c r i p t i o n s and background 
i n f o r m a t i o n on t h e t o p i c . 
' S p r ing Green Motorway' was s e l e c t e d f o r a n a l y s i s 
because I read an a r t i c l e by Rex W a l f o r d (1983) i n which 
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he reviewed a newly r e v i s e d v e r s i o n . The o r i g i n a l was 
p u b l i s h e d i n 1971: W a l f o r d ' s a r t i c l e compared t h i s w i t h 
the new 1980 v e r s i o n . His comments noted a number o f 
d i f f e r e n c e s i n c l u d i n g changes t o the r o l e card 
d e s c r i p t i o n s . He mentioned t h a t "the 1980 v e r s i o n makes 
s e v e r a l i n t e r e s t i n g changes t o t h e s t a t u s o f women" i n an 
at t e m p t t o make the r o l e o f women more " p o s i t i v e and 
v i s i b l e " ( W a l f o r d 1983, pp. 159-160) 
" ' S p r i n g Green Motorway' i s a s i m u l a t i o n o f a v i l l a g e 
m eeting i n which p a r t i c i p a n t s are g i v e n some 
background i n f o r m a t i o n and asked t o r o l e p l a y ' 
i n d i v i d u a l s w i t h a concern about a new motorway ..." 
( p . 157) 
W a l f o r d e x p l a i n s t h a t i n the 1971 v e r s i o n t h e balance o f 
sex r o l e s was " 17 male c a r d s , f o u r female and two ambiguous and 
t h e r e f o r e i n t e r c h a n g e a b l e . " ( p . 159). He cla i m s t h a t the 
1980 v e r s i o n i s "more even", i t has 17 male r o l e cards and 
9 female - ambiguous r o l e s have been removed. I n 
r e g r e t t i n g t h e removal o f these f l e x i b l e r o l e s W a l f o r d 
argues t h a t "some r o l e s s h o u l d be l e f t d e l i b e r a t e l y vague 
( e . g . C a l l i n g t h e chairman ' C o u n c i l l o r Ferguson' i n t h e 
1971 v e r s i o n a l l o w e d t h i s t o be p l a y e d by e i t h e r male o r 
f e m a l e ) " . While a g r e e i n g t h a t i t should be a f l e x i b l e r o l e 
he does not seem t o be aware o f the impact t h a t s e x i s t 
t e r m i n o l o g y can have on the a l l o c a t i o n o f such r o l e s . 
A breakdown o f the 1980 r o l e cards r e v e a l s a number o f 
s e x i s t a t t i t u d e s w i t h b o t h sexes s u f f e r i n g from s t e r e o -
t y p i n g , even though W a l f o r d says the r o l e cards are meant 
t o be " i n d i v i d u a l p e r s o n a l i t e s " . 
Almost a l l t h e cards s t a r t w i t h the words: "You are ..." 
and t h e n mention employment as t h e f i r s t s t e p towards 
e s t a b l i s h i n g a r o l e , e.g. "You are the D i r e c t o r o f Skimpy 
C o n s t r u c t i o n L i m i t e d ..." o r "You own the London Road 
Garage ..." Then a p a r t i c u l a r concern r e g a r d i n g the motor-
way i s s t a t e d a l o n g s i d e an a t t i t u d e o r some f u r t h e r 
p e r s o n a l d e t a i l s . Nine male r o l e s are d e s c r i b e d as owners 
o f businesses o r employers o f h i g h s t a t u s i n a l a r g e 
o r g a n i s a t i o n , compared t o one woman, who i s d e s c r i b e d as 
"the boss o f S n e l l i n g ' s R estaurant" - a more c o l l o q u i a l 
t o n e . 
A l l t h e r o l e s are d e s c r i b e d w i t h r e f e r e n c e t o p a i d 
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employment, w i t h t he e x c e p t i o n o f t h r e e - two of them 
women. One ca r d 'Mrs. B e r r y ' s t a r t s w i t h : You have two 
c h i l d r e n ..." and her concerns about the motorway are 
concerns f o r her c h i l d r e n ' s s a f e t y . T h i s r o l e c a r d a l l o w s 
the p l a y e r no se p a r a t e i d e n t i t y o f her own. Mrs. Berry i s 
d e s c r i b e d s o l e l y t h r o u g h her c h i l d r e n . S i m i l a r l y , Mrs. 
Stone's c a r d s t a r t s : "Your house i s slap-bang i n the p a t h 
o f t h e motorway. You have l i v e d i n i t a l l your l i f e and 
b e f o r e your husband d i e d you had a ch i c k e n farm ..." Mrs. 
Stone i s d e s c r i b e d t h e r e f o r e as an o b s t a c l e t o pr o g r e s s , 
and f u r t h e r c l u e s about her i d e n t i t y are r e v e a l e d v i a her 
l a t e husband. F u r t h e r , i n terms o f a s c r i b e d a t t i t u d e s t h i s 
c a r d says: "You are determined t o s t a y i n your house and 
w i l l go t o any l e n g t h s t o s t o p the motorway..." Perhaps 
t h i s i s what W a l f o r d meant i n h i s a r t i c l e by more 
" p o s i t i v e " women. I f so, the d e s i g n e r s o f t h i s s i m u l a t i o n 
are t a k i n g few chances; the sentence c o n t i n u e s : "... even 
though t h e 'men from t he m i n i s t r y ' made a f a i r o f f e r f o r 
your house." 
P o s i t i v e ? S t r o n g and determined? But a l s o unreasonable, 
u n g r a t e f u l , s e n t i m e n t a l might be h i n t e d a t ! 
A t h i r d c a r d i s a l s o demeaning. Mrs. G i f f o r d i s 
d e s c r i b e d as f o l l o w s : "You work f o r Fred Jenkins and you 
are d i s s a t i s f i e d w i t h your wages ... You have two grown-up 
c h i l d r e n and have o n l y gone back t o work s i n c e they l e f t 
home." 
One assumes t h a t t h e j o b i s so l o w l y t h a t i t does not 
m e r i t d e s c r i p t i o n . What r e l e v a n c e have the two c h i l d r e n -
now grown up - t o t h i s motorway debate? Why i s the f a c t 
t h a t she has 'only j u s t ' gone back t o work i m p o r t a n t ? I s i t 
t h a t people who have o n l y j u s t gone back t o work, i . e . have 
s t a y e d i n the home a l l those y e a r s , know/care l e s s about 
motorways? Or perhaps the i m p l i c a t i o n t h a t i s i n t e n d e d i s 
t h a t she i s a c a r i n g person because she stayed home and 
look e d a f t e r her c h i l d r e n , which i m p l i e s an a t t i t u d e toward 
those i r r e s p o n s i b l e mothers who go out t o work. 
I t i s a l s o i n t e r e s t i n g t h a t t h e r e i s no e q u i v a l e n t male 
r o l e . Indeed i t i s not known whether any of the male r o l e s 
have wives o r c h i l d r e n . The d e s i g n e r s cannot t h i n k t h a t 
such i n f o r m a t i o n i s r e l e v a n t t o t h e i r r o l e s . N e i t h e r do we 
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know w h e t h e r t h e m a le r o l e s a r e m a r r i e d o r s i n g l e . I n 
c o n t r a s t , t h e 1980 v e r s i o n has two Ms. r o l e s and s i x m a r r i e d 
women - t h e i r t i t l e s i g n i f i e s t h i s , u n l i k e t h e i r male 
c o u n t e r p a r t s who a r e a l l Mr.. The n i n t h woman i s a d o c t o r 
and i t i s n o t r e v e a l e d w h e t h e r she i s m a r r i e d o r s i n g l e . 
Of t h e s i x m a r r i e d women, tv/o have c h i l d r e n and one, t h e 
h e a d m i s t r e s s has c h i l d r e n i n h e r c a r e . 
I t seems s t r a n g e t h a t t h e d e s i g n e r s c o n s i d e r i t 
i m p o r t a n t f o r f e m a l e s t o be d e s c r i b e d i n t e r m s o f t h e i r 
f a m i l y t i e s and n o t m a l e s . A g a i n t h e d o u b l e s t a n d a r d i s 
o p e r a t i n g . 
T h e r e i s a n o t h e r s t r i k i n g d i f f e r e n c e . The r e a s o n s g i v e n 
f o r , and hence i m p l i e d a t t i t u d e s t o , t h e p r o p o s e d motorway 
f a l l i n t o two c a t e g o r i e s : one c a t e g o r y r e v e a l s c o n c e r n s 
f o r h e a l t h , s a f e t y , t h e e n v i r o n m e n t ; t h e o t h e r f o r 
p r o g r e s s and p e r s o n a l p r o f i t . Seven o f t h e n i n e f e m a l e 
r o l e s a r e o p p osed t o t h e m otorway and a l l s t a t e r e a s o n s i n 
t h e f i r s t c a t e g o r y . Seven o f t h e s e v e n t e e n males and one 
f e m a l e s u p p o r t t h e m o t o r w a y and s t a t e r e a s o n s i n t h e second 
c a t e g o r y . The r e m a i n i n g c a r d s a r e d e l i b e r a t e l y open o r 
s t a t e c o n f l i c t i n g i n t e r e s t s . Of t h e seven males who a r e i n 
f a v o u r o f t h e m o t o r w a y , most a r e i n b u s i n e s s . The r o l e 
c a r d s e x p r e s s s t e r e o t y p e d a t t i t u d e s l i k e : "You a r e a 
b u s i n e s s m a n . Keen f o r p r o f i t and h a r d a t b a r g a i n i n g . " ; o r , 
"You're a f i r m b e l i e v e r i n t h e m o t t o : 'Where t h e r e ' s muck 
t h e r e ' s b r a s s ' . " 
I t i s a p i t y t h a t t h e d e s i g n e r s d i d n o t g i v e more 
c o n c e r n t o t h e l a n g u a g e used on t h e r o l e c a r d s . I n t h e 
e x ample above t h e c a r d c o u l d have s a i d 'You a r e i n b u s i n e s s ' 
- t h i s w o u l d have a v o i d e d s e x i s t t e r m i n o l o g y . N o t i c e how 
w o r d s and p h r a s e s l i k e " h a r d a t b a r g a i n i n g " , " F i r m b e l i e v e r " 
"muck" and " b r a s s " c o n v e y t h e s t e r e o t y p e o f t h e r a p a c i o u s , 
a g g r e s s i v e , s u c c e s s f u l b u s i n e s s m a n . Mr. R a l p h Johnson's 
r o l e c a r d u ses t e c h n i c a l l a n g u a g e . He i s i n t h e 
" e l e c t r o n i c s b u s i n e s s ( m a k i n g p r i n t e d c i r c u i t s f o r a 
c o m p u t e r company)". What a p i t y t h e d e s i g n e r s d i d n o t make 
t h i s a f e m a l e r o l e , i t m i g h t have e n c o u r a g e d g i r l s t o be 
more " v i s i b l e " i n t h e new t e c h n o l o g i e s . 
I t i s a l s o i n t e r e s t i n g t h a t two o f t h e seven women's 
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r o l e c a r d s have the p h r a s e "you a r e w o r r i e d " on them, 
whereas on Mr. Joe G i f f o r d ' s c a r d (he i s a c a f e owner) i t 
s a y s , "You t h i n k you would be r u i n e d by the proposed 
s e r v i c e a r e a . " There seems to be an a s s u m t i o n t h a t men 
' t h i n k ' and women a r e ' w o r r i e d ' ; y e t i n Mr. G i f f o r d ' s 
shoes i t would make p e r f e c t s e n s e f o r him to be w o r r i e d . 
Joanna S n e l l i n g i s the o n l y woman i n b u s i n e s s and her 
c a r d s a y s , "... Your m i s s i o n i s s i m p l e - - you want to t e l l 
t h e l o c a l r e s i d e n t s t h a t they w i l l f i n d l o t s of employment 
o p p o r t u n i t i e s " . The use of the words " s i m p l e " and 
" m i s s i o n " h e r e a r e p a t r o n i s i n g . The r o l e i s tempered by a 
c o n c e r n w i t h i n c r e a s e d p r o s p e c t s f o r the community, u n l i k e 
the male i n b u s i n e s s who " b e l i e v e [ s ] i n e n t e r p r i s e " , thus 
p e r p e t u a t i n g the myth t h a t i t i s women who show c a r e and 
c o n c e r n f o r o t h e r s w h i l e men a r e concerned w i t h ' p r o g r e s s ' , 
'economic r e c o v e r y ' , ' p r o f i t s ' and ' b o o s t [ i n g ] b u s i n e s s ' . 
As w e l l as the l a n g u a g e , I a n a l y s e d the female r o l e c a r d s 
i n the l i g h t of W a l f o r d ' s c l a i m t h a t they were now more 
' p o s i t i v e ' and ' v i s i b l e ' . Ms. P a u l a Green i s ' C o - o r d i n a t o r ' 
of the l o c a l b r a n c h of ' F r i e n d s of the World' ( 1 4 ) , an 
' e n v i r o n m e n t a l p r e s s u r e group'. Her r o l e i s "to persuade 
the people i n S p r i n g Green to campaign a g a i n s t the motorway" 
The c a r d a l s o s a y s "you a r e young and i d e a l i s t " . The 
j u x t a p o s i t i o n of t h e s e two s t a t e m e n t s by the d e s i g n e r s 
seems to s u g g e s t t h a t h e r campaign may be w e l l meaning but 
h e r l a c k of e x p e r i e n c e and a t t i t u d e w i l l r e s u l t i n h e r not 
b e i n g t a k e n s e r i o u s l y . F u r thermore, none of the male r o l e 
c a r d s a r e d i s p a r a g i n g i n r e s p e c t of age, w h i l e a n o t h e r 
female r o l e , Ms. F i n l a y , i s a l s o d e s c r i b e d as "young", 
t h i s time w i t h the a d d i t i o n of " t a l e n t e d " . I n i t i a l l y t h i s 
sounds f l a t t e r i n g but the d e s i g n e r s go on to say "You used 
t o work i n London but gave up p o s s i b l e promotion t h e r e to 
move to the c o u n t r y w h i c h you l o v e " . Thus Ms. F i n l a y i s 
p e r c e i v e d as g i v i n g up c a r e e r p r o s p e c t s and the use of h e r 
t a l e n t f o r r e a s o n s of s e n t i m e n t , r a t h e r than economic 
enhancement o r j o b s a t i s f a c t i o n . I t i s a l s o i n t e r e s t i n g 
t h a t the two r o l e s t h a t have Ms. - a d e l i b e r a t e move on 
the d e s i g n e r ' s p a r t to remove " r e f e r e n c e to m a r i t a l s t a t u s " 
( W a l f o r d 1983, p. 160) - a r e the o n l y two r o l e s where we 
a r e t o l d they a r e "young". Perhaps t h i s i s an u n c o n s c i o u s 
i n f e r e n c e t h a t t h e y a r e t h e r e f o r e u n l i k e l y t o be 
m a r r i e d . 
Dr. Mary Rose i s t h e l o c a l d o c t o r . The c a r d c o n t i n u e s : 
" A l t h o u g h y ou have l i v e d h e r e f o r f i v e y e a r s , some o f t h e 
l o c a l f o l k a r e s t i l l a l i t t l e u n s u r e o f you because you 
a r e S p r i n g Green's f i r s t woman d o c t o r . " As none o f t h e 
o t h e r r o l e p l a y e r s have t h i s i n f o r m a t i o n ( o r a s c r i b e d 
a t t i t u d e ) on t h e i r c a r d s I am u n s u r e why i t has been 
i n c l u d e d . P e r h a p s t h e d e s i g n e r s w a n t e d t o c o n v i n c e Dr.Rose 
t h a t o t h e r s w o u l d n o t be r e a d i l y c o n v i n c e d by h e r 
a r g u m e n t s , i n an a t t e m p t t o u n d e r m i n e h e r c o n f i d e n c e . 
Mrs. Ann Benson i s "a s e n i o r o f f i c i a l i n t h e D e p a r t m e n t 
o f t h e E n v i r o n m e n t " . Her c a r d s a y s : "You have t r a v e l l e d t o 
S p r i n g Green by t r a i n as you have n e v e r d r i v e n a c a r . " 
T h i s h i g h s t a t u s r o l e may w e l l c o n s t i t u t e a more ' v i s i b l e ' , 
' p o s i t i v e ' image b u t n o t e t h a t she c a n n o t d r i v e a c a r . We 
a r e n o t t o l d how many o f t h e males c a n n o t d r i v e ! F u r t h e r -
more t h e c a r d adds " A l t h o u g h you have a D e p a r t m e n t a l 
C h a u f f e u r , y ou p r e f e r t r a v e l l i n g by t r a i n . " Why i s i t 
i m p o r t a n t t o know a b o u t t h e c h a u f f e u r ? Does i t i n c r e a s e 
h e r s t a t u s ? Or does i t i n c r e a s e h e r dependence, as she 
c a n n o t d r i v e h e r s e l f ? 
W a l f o r d c r i t i c i s e s i n h i s a r t i c l e t h e v i s u a l s k e t c h e s 
on t h e r e v e r s e s i d e o f t h e r o l e c a r d s as p r o m o t i n g s t e r e o -
t y p e s . "The s k e t c h e s seem t o me t o v e r g e on t h e edge o f 
c a r i c a t u r e and t o e n c o u r a g e t h e r o l e p l a y e r t o work i n a 
o n e - d i m e n s i o n a l way." ( p . 1 6 3 ) . Yet nowhere does W a l f o r d 
m e n t i o n t h e l a n g u a g e , a t t i t u d e s and d i f f e r e n t i a l t r e a t m e n t 
t h a t t h e r o l e s r e c e i v e , w h i c h c o n t r i b u t e j u s t as s t r o n g l y 
t o t h e c r e a t i o n o f t h e s t e r e o t y p e , a l b e i t i n a l e s s 
o b v i o u s way. F u r t h e r m o r e , he s t a t e s a c o n c e r n t h a t t h e 
v i s u a l s k e t c h e s may l e a d t o t h e p l a y e r c r e a t i n g a "sense 
o f o t h e r n e s s ... so t h a t i t becomes l e s s l i k e l y t h a t t h e 
r o l e p l a y e r w i l l be a b l e t o s l i p i n t o ' o t h e r p e o p l e ' s 
s h o e s ' s y m p a t h e t i c a l l y . " ( p . 1 6 3 ) . T h i s s u g g e s t s t h a t a 
d e g r e e o f empathy i s d e s i r e d and t h a t c h a r a c t e r s s h o u l d be 
p e r c e i v e d as m u l t i - f a c e t e d o r w e l l - r o u n d e d . He r e c o g n i s e s 
t h a t a c a r i c a t u r e d a p p r o a c h may r e s u l t i n a " m e l o d r a m a t i c 
t h e a t r i c a l o c c a s i o n " and s t a t e s c l e a r l y t h a t t h i s w o u l d be 
" a t t h e expense o f p a r t i c i p a n t s p l a y i n g any p a r t w h i c h i s 
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s e n s i t i v e l y c o i n c i d e n t w i t h r e a l l i f e ... t h e i n t e n t i o n s 
o f m a k i n g a s i m u l a t i o n a ' d r a m a t i c o c c a s i o n ' may come t o 
c o n f l i c t w i t h an i n t e n t t o r e p r o d u c e r e a l i t y e f f e c t i v e l y 
... [ w h e r e a s ] ... t h e i n t e n t i o n o f t h e s i m u l a t i o n o u g h t t o 
be i n d r a w i n g a t t e n t i o n t o t h e h u m a n i s a t i o n o f a p p a r e n t 
s t e r e o t y p e d p o s i t i o n s , r a t h e r t h a n i n r e i n f o r c i n g 
h a c k n e y e d s t e r e o t y p e s . " ( p p . 1 6 3 - 4 ) . 
So W a l f o r d seems t o be s u g g e s t i n g t h a t t h e r e i s a 
d i s t i n c t i o n b e t w e e n a ' s t e r e o t y p e d p o s i t i o n ' o r a t t i t u d e 
and a s t e r e o t y p e d c h a r a c t e r i s a t i o n . I am n o t c l e a r a b o u t 
h i s d i s t i n c t i o n and do n o t see how t h e y can be d i v o r c e d 
f r o m each o t h e r . Any s t e r e o t y p e o r c a r i c a t u r e w i l l l e a d t o 
a s u p e r f i c i a l and c l i c h e - r i d d e n a p p r o a c h t o t h e r o l e p l a y , 
r e s u l t i n g i n t h e r e i n f o r c e m e n t o f p r e j u d i c e and e n t r e n c h e d 
v i e w s . I f t h e d e s i g n e r s d e l i b e r a t e l y c r e a t e d t h e s e s t e r e o -
t y p e d p o s i t i o n s i n o r d e r t o expose them and t o e n c o u r a g e a 
c r i t i c a l e v a l u a t i o n o f them t h r o u g h t h e d e - b r i e f i n g o r 
r e f l e c t i o n p e r i o d a t t h e end o f t h e s i m u l a t i o n , t h e n why 
i s t h e r e no m e n t i o n o f t h i s i n t h e t e a c h e r s ' n o t e s t h a t 
accompany t h e pack? T h e r e a r e s l i d e s , maps, t h e I l d r i d g e 
G a z e t t e , n o t e s on f o l l o w - u p p r o j e c t s t o do w i t h p l a n n i n g 
and t r a n s p o r t . T h e r e i s a d v i c e t o t e a c h e r s on p r e p a r a t i o n 
f o r t h e p u b l i c m e e t i n g w h i c h v e r y d e f i n i t e l y c e n t r e s on 
t h e m o t o r w a y c o n t r o v e r s y and e n c o u r a g e s t h e p u p i l s t o w a r d s 
f a c t u a l r e s e a r c h r e l a t e d t o t r a f f i c fumes, n o i s e , motorway 
c o s t s e t c . . T h e r e a r e a d d i t i o n a l i n f o r m a t i o n s h e e t s on 
'Roads', ' T r a n s p o r t ' and a book l i s t - b u t no s u g g e s t i o n 
t h a t t h e s e r o l e s have been c r e a t e d i n o r d e r t o e x p l o r e and 
e x p l o d e t h e m y t h s b e h i n d t h e s t e r e o t y p e s . 
T h i s s i m u l a t i o n , W a l f o r d e x p l a i n s , i s seen " p r i m a r i l y 
as a r e p l i c a ... i . e . an a c c u r a t e r e p r e s e n t a t i o n o f what 
i s t r u e i n c o n t e m p o r a r y p u b l i c a f f a i r s ..." He a d m i t s t o 
b e i n g c u r i o u s a b o u t t h e r e a s o n s b e h i n d t h e changes t o t h e 
r o l e o f women p l a y e r s i n t h e 1980 v e r s i o n . He wonders 
w h e t h e r t h i s was t o r e f l e c t a "more a c c u r a t e r e p r e s e n t a t i o n " 
o r w h e t h e r t h i s was because t h e d e s i g n e r s d e s i r e d t o 
e n c o u r a g e s u c h c h a n g e s , i . e . t h e s i m u l a t i o n seen p r i m a r i l y 
as i d e a l i s e d r e a l i t y , o r w h e t h e r i t made t h e s i m u l a t i o n 
"more v i a b l e i n m i x e d c l a s s r o o m s " , i . e . t h e s i m u l a t i o n seen 
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p r i m a r i l y , a s e f f e c t i v e pedagogy. He ends h i s s p e c u l a t i o n 
w i t h , "such d i f f e r e n c e s i n i n t e n t i o n may w e l l a l t e r t h e 
s t r u c t u r e o f o t h e r s i m u l a t i o n s i n q u i t e f u n d a m e n t a l ways." 
( p . 1 6 0 ) . 
These comments i n r e l a t i o n t o d e s i g n i n g s i m u l a t i o n 
e x e r c i s e s a p p l y e q u a l l y t o t h e drama t e a c h e r . I n t e n t i o n s 
a f f e c t t h e s t r u c t u r i n g o f a l e s s o n , t h e a p p r o a c h t o t h e 
m a t e r i a l and t h e s p e c i f i c f o c u s s i n g and q u e s t i o n i n g . 
W a l f o r d r a i s e s q u e s t i o n s w h i c h a r e p e r t i n e n t t o ask o f 
drama l e s s o n s i n g e n e r a l . I s t h e i n t e n t i o n o f d r a m a t i c 
p l a y i n g o r r o l e p l a y i n t h e c l a s s r o o m t o r e p l i c a t e , 
i d e a l i s e o r t o be e f f e c t i v e pedagogy? Most c e r t a i n l y t h e 
d i f f e r e n c e i n i n t e n t i o n w i l l a f f e c t t h e e x p e r i e n c e f o r t h e 
p a r t i c i p a n t s and u l t i m a t e l y t h e l e a r n i n g a r e a s . The r o l e 
o f t h e t e a c h e r l i k e t h e d e s i g n e r o f t h e s i m u l a t i o n , i s 
c r i t i c a l i n d e t e r m i n i n g , f o r e x a m p l e , w h e t h e r t h e 
p a r t i c i p a n t s a c c e p t , a d o p t and c o n f o r m t o t h e r e l a t i o n s h i p s 
and r e p r e s e n t e d l i f e s i t u a t i o n s ; o r w h e t h e r t h e y r e m a i n 
c r i t i c a l and q u e s t i o n i n g o f them. 
Conclusion. 
T h i s c h a p t e r has u s e d i s o l a t e d examples o f drama i n 
e d u c a t i o n t o i l l u s t r a t e t h e o c c u r r e n c e o f s e x i s m and i t s 
p a r t i c u l a r m a n i f e s t a t i o n s i n drama. The f o l l o w i n g 
i m p l i c a t i o n s emerge f o r t h e t e a c h e r . T h e r e i s a need t o 
c o n s t a n t l y m o n i t o r l a n g u a g e b o t h f o r s e x i s t t e r m i n o l o g y 
and t o p r e v e n t t h e c o n t i n u a n c e o f a 'two v a l u e ' s y s t e m 
o p e r a t i n g , b a s e d on g e n d e r a s s u m p t i o n s . T h e r e i s a need t o 
be more c o n s c i o u s a b o u t whose i n t e r e s t s a r e b e i n g s e r v e d 
d u r i n g i n t e r a c t i o n s w i t h i n t h e drama, i n p a r t i c u l a r i n 
r e l a t i o n t o o p p o r t u n i t i e s f o r t a l k . E q u a l l y t e a c h e r s need 
t o m o n i t o r t h e themes o r s u b j e c t m a t t e r o f t h e drama t o see 
w h e t h e r t h e y a r e f a v o u r i n g b o y s ' i n t e r e s t s and i f so t o 
c o n s i d e r t h e r e a s o n s f o r t h i s and w h e t h e r i t i s i n t h e i r 
l o n g t e r m i n t e r e s t s . 
T h e r e i s a l s o a need f o r t e a c h e r s t o be aware o f t h e i r 
own a s s u m p t i o n s a b o u t g e n d e r a t t r i b u t e s and b e h a v i o u r , 
o c c u p a t i o n a l r o l e s and r o l e s t a t u s when c r e a t i n g o r 
a l l o c a t i n g c h a r a c t e r s o r r o l e s . 
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I t i s i m p o r t a n t t o c o n s i d e r how t h e t e a c h e r ' s 
i n t e n t i o n s a f f e c t t h e s t r u c t u r i n g and q u e s t i o n i n g and 
u l t i m a t e l y t h e s t u d e n t s ' e x p e r i e n c e . A l l o f t h e above 
i n v o l v e m a k i n g c o n s c i o u s t a k e n - f o r - g r a n t e d a s s u m p t i o n s . 
The n e x t c h a p t e r a d o p t s an a p p r o a c h w h i c h a l l o w s f o r a 
more d e t a i l e d e x a m i n a t i o n o f u n c o n s c i o u s a s s u m p t i o n s by 
f o c u s s i n g s p e c i f i c a l l y on t h e r o l e o f t h e t e a c h e r . 
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C H A P T E R S I X : 
A N A L Y S I S O F D R A M A L E S S O N ( A ) . 
I n t e r m s o f t h e r e s e a r c h p r o c e s s t h e p r e v i o u s c h a p t e r 
r e p r e s e n t s my i n i t i a l i n v e s t i g a t i o n o f s e x i s m i n drama i n 
e d u c a t i o n : a g e n e r a l s u r v e y . 
W o r k i n g f r o m t h e h y p o t h e s i s t h a t none o f t h e t e a c h e r s 
whose w o r k I o b s e r v e d i n t e n d e d t o r e i n f o r c e o r l e g i t i m a t e 
s e x i s m , I d e c i d e d t o i n v e s t i g a t e more c l o s e l y t h e f a c t o r s 
t h a t were c a u s i n g t h i s t o happen. By a n a l y s i n g i n d e t a i l 
t h e m i n u t i a e o f one f u l l drama s e s s i o n I hoped t o 
d i s c o v e r more p r e c i s e l y how s u c h p r o c e s s e s o p e r a t e . 
The l e s s o n w h i c h i s a n a l y s e d i n t h i s c h a p t e r was 
s e l e c t e d i n i t i a l l y b e c a u s e f r o m f i r s t v i e w i n g I was aware 
t h a t t h e r e was an o b v i o u s example o f s e x i s m w i t h i n i t . 
A l s o I was a b l e t o ask t h i s t e a c h e r ' s p e r m i s s i o n t o 
a n a l y s e t h e l e s s o n and l a t e r had a b r i e f o p p o r t u n i t y t o 
c l a r i f y p o i n t s t h a t a r o s e . F u r t h e r m o r e , f r o m a c q u a i n t a n c e 
w i t h t h i s t e a c h e r , I knew t h a t she was c o m m i t t e d t o 
c o u n t e r i n g s e x i s m . I a l s o f o u n d m y s e l f i d e n t i f y i n g w i t h 
t h e d i l e m m a s t h a t she f a c e d d u r i n g t h e drama s e s s i o n . 
T h i s c a u s e d me t o r e f l e c t on my own p r a c t i c e w h i l e 
a n a l y s i n g h e r w o r k . I hope t h a t t h e c h o i c e o f p r e s e n t a t i o n 
f o r t h i s a n a l y s i s w i l l c r e a t e t h i s o p p o r t u n i t y f o r t h e 
r e a d e r . My f e e l i n g s o f i d e n t i f i c a t i o n w i t h t h i s t e a c h e r 
l e d me t o a d o p t an e m p a t h e t i c a t t i t u d e t o w a r d s t h e 
d e v e l o p m e n t o f t h e drama; my c o n c e r n a b o u t t h e n e g a t i v e 
e f f e c t s o f s e x i s m l e d me t o a d o p t a c r i t i c a l a t t i t u d e 
t o w a r d s s e x i s t i n f e r e n c e s and a s s u m p t i o n s w i t h i n t h e drama 
s e s s i o n . 
I n an a t t e m p t t o r e f l e c t t h i s d u a l a t t i t u d e I have 
p r e s e n t e d t h e f i r s t a n a l y s i s o f t h e s e s s i o n i n t a b u l a t e d 
f o r m . I t i s s e t o u t i n t h r e e v e r t i c a l c o l u m n s . The f i r s t 
c o l u m n (A) c o n t a i n s a s e c t i o n o f t h e t r a n s c r i p t ; t h e 
s e c o n d c o l u m n (B) i s an e m p a t h e t i c e x p l a n a t i o n o f t h e 
r e s e a r c h e r ' s i n t e r p r e t a t i o n o f t h e drama p r a c t i c e ; t h e 
t h i r d c o l u m n (C) h i g h l i g h t s t h o s e a s p e c t s o f s e x i s m 
p e r c e i v e d by t h e r e s e a r c h e r . I t i s i n t e n d e d t h a t t h e 
r e a d e r s h o u l d r e a d t h e f i r s t i t e m i n column A, t h e n r e a d 
comments i n c o l u m n s B and C b e f o r e g o i n g on t o t h e n e x t 
s e c t i o n o f t r a n s c r i p t . 
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Background to the le s s o n 
The c l a s s a r e a g r o u p o f t w e l v e s t u d e n t s aged 16 p l u s on a 
Manpower S e r v i c e s Commission (M.S.C.) c o u r s e . The l o c a t i o n 
was a t e l e v i s i o n s t u d i o on a u n i v e r s i t y campus. The 
t e a c h e r had w o r k e d w i t h them o n l y once b e f o r e , as p a r t o f 
h e r own M.A. r e s e a r c h . A l t h o u g h t h e s t u d e n t s were a g r o u p 
when w o r k i n g w i t h h e r , t h e y were s p l i t i n t o d i f f e r e n t 
g r o u p i n g s f o r t h e r e s t o f t h e M.S.C. c o u r s e . T h e r e f o r e i n 
p l a n n i n g t h e s e drama l e s s o n s t h e t e a c h e r had t o t a k e i n t o 
a c c o u n t t h e f a c t t h a t t h e y d i d n o t know h e r o r each o t h e r 
v e r y w e l l , and t h a t t h e i r w o r k was b e i n g f i l m e d . F u r t h e r -
m o r e , w o r k i n g i n a t e l e v i s i o n s t u d i o p l a c e d a c o n s t r a i n t on 
t h e use o f p h y s i c a l s p a c e . 
I n a p r e v i o u s s e s s i o n , t h e i r f i r s t t o g e t h e r , t h e t e a c h e r 
had d e c i d e d t o t a c k l e a s e n s i t i v e i s s u e - t e e n a g e 
p r e g n a n c y - as t h e s t u d e n t s were due t o see an e d u c a t i o n a l 
f i l m on t h i s s u b j e c t l a t e r i n t h e week. She had s e t 
h e r s e l f t h e t a s k o f s e e i n g w h e t h e r she c o u l d ' p r o t e c t ' 
t h e s e s t u d e n t s i n t o ' e m o t i o n a l engagement' w i t h s e n s i t i v e 
m a t e r i a l p r i o r t o s e e i n g t h e f i l m . I n t h i s f i r s t drama 
s e s s i o n t h e d e c i s i o n t h a t t h e s t u d e n t s were f a c e d w i t h was 
w h e t h e r o r n o t t h e p r e g n a n t , u n m a r r i e d t e e n a g e r s h o u l d 
keep t h e c h i l d h e r s e l f o r c o n s i d e r a d o p t i o n . D u r i n g t h i s 
s e s s i o n some s t u d e n t s w e re i n t r o d u c e d t o r o l e p l a y i n g f o r 
t h e f i r s t t i m e . I t was r e p o r t e d by c o l l e a g u e s t h a t t h e 
s t u d e n t s had been e n t h u s i a s t i c a b o u t t h e s e s s i o n . The 
l e s s o n I am a b o u t t o d e s c r i b e i s o n l y t h e second t i m e t h i s 
g r o u p has met. 
Summary of the le s s o n 
The s t u d e n t s and t e a c h e r a r e s e a t e d i n a c i r c l e ( s e e 
F i g . 1 ) . The t e a c h e r e x p l a i n s t h a t she w i l l g i v e them some 
i n f o r m a t i o n w h i c h t h e y must make sense o f . The i n i t i a l 
s t i m u l u s i s a h a n d - w r i t t e n n o t e . From t h i s t h e s t u d e n t s 
d educe t h a t a g i r l , K a r e n , has w r i t t e n t o h e r b o y f r i e n d , 
Dave, i n f o r m i n g h i m t h a t she w i l l n o t be s e e i n g him 
be c a u s e she needs t i m e t o s o r t o u t h e r f e e l i n g s a b o u t 
t h e i r r e l a t i o n s h i p . L a t e r a second n o t e , f r o m Dave t o 
F i g u r e 1 . D i a g r a m o f t h e S e a t i n g A r r a n g e m e n t s 
Showing t h e P o s i t i o n o f I n d i v i d u a l S t u d e n t s i n 
Drama L e s s o n A. 
T 
G8 ^ >m G2 
G7 m ^ G3 
G6 ^ m GA 
G5 ^ I P B l 
B4 ^ B2 
B3 -
Key . G = G L r l . 
B = Boy. 
T = T e a c h e r . 
NB/. T h e r e was a s l i g h t gap i n t h e c i r c l e b etween B3 
B4 . 
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K a r e n , i n d i c a t e s h i s r e s p o n s e t o , h e r a c t i o n . 
D u r i n g t h e s e s s i o n t h e t e a c h e r uses s i m u l t a n e o u s p a i r 
e x e r c i s e s , w h o l e g r o u p r o l e p l a y , and i m p r o v i s e d 
p e r f o r m a n c e s t o pose and examine a m o r a l i s s u e : s h o u l d 
g i r l s u n d e r s i x t e e n be g i v e n t h e c o n t r a c e p t i v e p i l l 
w i t h o u t t h e i r p a r e n t s ' c o n s e n t ? ( T h i s drama s e s s i o n t o o k 
p l a c e i n 1983 p r i o r t o t h e c h a n g i n g o f t h e l a w , f o l l o w i n g 
t h e G i l l i c k case (15) . A t t h e end o f t h e s e s s i o n t h e s t u d e n t s 
a r e a s k e d t o v o t e on t h i s i s s u e . 
N o t e t o t h e r e a d e r . 
T h i s a n a l y s i s w i l l be i n two p a r t s : t h e f i r s t w i l l be 
p r e s e n t e d i n t a b u l a t e d f o r m ; t h e second a n a l y s i s w i l l be a 
r e - e x a m i n a t i o n o f t h e same l e s s o n , f o c u s s i n g on d i f f e r e n t 
a s p e c t s and p r e s e n t e d d i s c u r s i v e l y . I n P a r t One t h e 
t r a n s c r i p t (Column A) a p p e a r s i n f u l l w i t h t h e e x c e p t i o n 
o f two s e p a r a t e moments o f i n t e r r u p t i o n when l a t e c o m e r s 
a r r i v e and t h e t e a c h e r has t o s t o p , make welcome and 
e x p l a i n what i s g o i n g on. The numbers t h a t a p p e a r down t h e 
l e f t - h a n d s i d e o f t h e a n a l y s i s a r e t o e n a b l e t h e r e a d e r t o 
i d e n t i f y p a r t i c u l a r s e c t i o n s o f t h e t r a n s c r i p t . I have 
a d o p t e d t h i s r a t h e r t h a n l i n e r e f e r e n c e s . These a r e 
r e f e r r e d t o i n t h e second a n a l y s i s o f t h i s p a r t i c u l a r 
l e s s o n ( p a g e s 1 5 9 - 1 8 8 ) . S u b - h e a d i n g s i n t r o d u c e t h e n a t u r e 
o f t h e a c t i v i t y : ' S i m u l t a n e o u s R o l e P l a y E x e r c i s e ' 
i n d i c a t e s t h a t a l l t h e s t u d e n t s a r e w o r k i n g i n p a i r s , a t 
t h e same t i m e - t h e r e i s no a u d i e n c e ; ' I m p r o v i s e d 
P e r f o r m a n c e ' means s e l e c t e d s t u d e n t s s p o n t a n e o u s l y 
i m p r o v i s e i n f r o n t o f t h e i r p e e r s who become an a u d i e n c e ; 
'Whole Group R o l e P l a y ' i n v o l v e s e v e r y o n e i n t h e same 
s i t u a t i o n l i s t e n i n g and r e s p o n d i n g , as a p p r o p r i a t e , t o t h e 
u n f o l d i n g drama. 
The s t u d e n t s and t e a c h e r a r e s e a t e d i n a c i r c l e as 
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Conclusions to f i r s t a n a l y s i s . 
The j u x t a p o s i t i o n i n g o f drama pedagogy a l o n g s i d e s e x i s t 
i n f e r e n c e s and assumptions draws a t t e n t i o n t o the dilemmas 
t h a t a drama t e a c h e r can face when l o n g and s h o r t term 
aims c o n t r a d i c t . This t e a c h e r regarded c o u n t e r i n g sexism 
among her l o n g teirm aims; y e t i n the s h o r t term, faced 
w i t h a group o f s t u d e n t s who were u n f a m i l i a r w i t h her and 
each o t h e r , w o r k i n g i n unusual s u r r o u n d i n g s , i t was 
i m p o r t a n t t o r e l a x them and s t a r t t o b u i l d a c o m f o r t a b l e 
r e l a t i o n s h i p . T h e r e f o r e she needed t o 'win them over', t o 
t r y t o a n t i c i p a t e t h e i r e x p e r i e n c e and responses, the 
l i k e l y way they would c o n s t r u e s e l e c t e d s o c i a l s i t u a t i o n s , 
and be able t o show t h a t she knew something o f t h e i r s o c i a l 
w o r l d . T h i s would make them more c o m f o r t a b l e , make the work 
r e l e v a n t t o t h e i r needs and i n t e r e s t , and h o p e f u l l y 
m o t i v a t e them t o engage i n the drama. 
U n f o r t u n a t e l y t h i s p r o j e c t i o n and a n t i c i p a t i o n can l e a d 
t o g e n e r a l i s a t i o n , s t e r e o t y p e s and f a m i l i a r c l i c h e s . The 
dilemma f o r t he t e a c h e r i s t h a t by d e f i n i n g s o c i a l 
s i t u a t i o n s t h a t she assumes s t u d e n t s w i l l r e c o g n i s e , she 
mig h t be seen t o be condoning or l e g i t i m a t i n g such 
b e h a v i o u r as ' n a t u r a l ' o r 'normal'. However, by d e f i n i n g 
n o n - s t e r e o t y p i c a l s i t u a t i o n s o r r o l e s the s t u d e n t s may 
f e e l a l i e n a t e d . 
The f i r s t a n a l y s i s o f t h i s l e s s o n has r e v e a l e d numerous 
examples o f a t e a c h e r ' s u n i n t e n t i o n a l sexism. I t draws 
a t t e n t i o n t o t h e way language i s s e l e c t e d i n r e l a t i o n t o 
gender, shows how t e a c h e r ' s q u e s t i o n s shape development, 
how s t r u c t u r i n g and f o c u s s i n g a f f e c t p o t e n t i a l l e a r n i n g 
outcomes. I t i l l u m i n a t e s t h e p r e f e r e n t i a l t r e a t m e n t o f 
boys i n terms o f amount o f te a c h e r a t t e n t i o n and shows how 
t e a c h e r s s u p p o r t boys' dominance i n mixed classrooms. The 
l e s s o n a l s o shows how a t e a c h e r ' s assumptions, which are 
hidd e n from view, are p o s i t e d i n the c r e a t e d r o l e s and 
s i t u a t i o n s . 
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Second A n a l y s i s of Drama Lesson ( A ) . 
Lessons can be analysed i n a number o f d i f f e r e n t ways 
depending on t h e c r i t e r i a o r c a t e g o r i e s employed. By 
f o c u s s i n g on some aspects i n the p r e v i o u s a n a l y s i s , I have 
i n e v i t a b l y o v e r l o o k e d o t h e r s . My d e c i s i o n t o focus on the 
p e d a g o g i c a l i m p l i c a t i o n s o f the d e v e l o p i n g drama; w h i l e a t 
th e same time l o o k i n g f o r examples o f sexism, may have 
r e s t r i c t e d o t h e r ways o f v i e w i n g what was a c t u a l l y 
happening. T h e r e f o r e i n P a r t Two I i n t e n d t o re-examine 
the l e s s o n i n o r d e r t o focus s p e c i f i c a l l y on what, how, 
and by whom meaning i s n e g o t i a t e d and r e p r e s e n t e d and thus 
t o d i s c o v e r the assumptions t h a t these f i c t i o n a l c o n s t r u c t s 
e s t a b l i s h and m a i n t a i n . 
To a v o i d unnecessary r e p e t i t i o n I w i l l r e f e r the reader 
t o the i t e m number from the p r e v i o u s a n a l y s i s when comment-
i n g on p a r t i c u l a r s e c t i o n s o f the s e s s i o n . Any a n a l y s i s 
which examines n e g o t i a t i o n must i n e v i t a b l y d i s c u s s the 
t e a c h e r ' s d e c i s i o n making, b o t h b e f o r e and d u r i n g the 
l e s s o n . I i n t e n d t o s t a r t by c o n s i d e r i n g the teacher's 
p r e p a r a t i o n f o r t h i s l e s s o n and the d e c i s i o n s t h i s 
i n v o l v e d . 
The t e a c h e r d e c i d e d b e f o r e the l e s s o n t o e x p l o r e a 
c o n t r o v e r s i a l i s s u e : Should the c o n t r a c e p t i v e p i l l be 
p r e s c r i b e d t o minors w i t h o u t t h e i r p a r e n t s ' consent? 
A l t h o u g h she chose the s u b j e c t m a t t e r her s t a t e d o b j e c t -
i v e s were concerned w i t h d i s c o v e r i n g the s t u d e n t s ' views 
on t h i s ; not i n f o r m i n g them o f the view she thought they 
s h o u l d h o l d . Consequently she made the d e c i s i o n t o l e t 
them v o t e on t h i s i s s u e a t the end o f the l e s s o n and s t a t e d 
s p e c i f i c a l l y , "Don't say what you t h i n k I want you t o say 
- but what you h o n e s t l y f e e l " . She a l s o decided t o t r y and 
p r o t e c t the s t u d e n t s i n t o e m o t i o n a l engagement w i t h the 
m a t e r i a l by a p p r o a c h i n g the s u b j e c t c o n t e n t and t h e i r 
e m o t i o n a l r e a c t i o n s , o b l i q u e l y . T h i s i s a d e v i c e o f t e n used 
when the p a r t i c i p a n t s are s e l f - c o n s c i o u s , i n e x p e r i e n c e d or 
have had l i m i t e d o p p o r t u n i t y t o e s t a b l i s h a group i d e n t i t y 
and a r e l a t i o n s h i p o f t r u s t w i t h the t e a c h e r . Also an 
e m o t i o n a l l y - c h a r g e d s i t u a t i o n can become melodramatic when 
ac t e d out n a t u r a l i s t i c a l l y . The t e a c h e r wanted t o a v o i d 
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t h i s . 
Teachers can decide t o prepare a s t i m u l u s as a s t a r t i n g 
p o i n t f o r the drama, o r w a i t and n e g o t i a t e w i t h the group 
what t h e drama w i l l be about. Through q u e s t i o n s and 
d i s c u s s i o n an aspect emerges t h a t i n t e r e s t s them. The 
t e a c h e r i n t h i s v i d e o d e c i d e d t o i n t r o d u c e a s t i m u l u s : two 
h a n d w r i t t e n n o t e s . Language and p r e s e n t a t i o n was c a r e f u l l y 
s e l e c t e d by the t e a c h e r t o convey the i m p r e s s i o n t h a t they 
had been w r i t t e n by young people. T h e r e f o r e , i n t h i s 
l e s s o n the t e a c h e r chose b o t h the s u b j e c t m a t t e r and the 
i n i t i a l f o c u s . 
I now i n t e n d t o i s o l a t e the two notes from t h e i r 
sequence i n the l e s s o n and d i s c u s s them j o i n t l y , l o o k i n g 
a l s o a t t h e i r e f f e c t on the subsequent drama and i t s 
p o s s i b l e meaning f o r the s t u d e n t s . Having i s o l a t e d the 
notes i n t h i s way I w i l l then examine the r e s t o f the 
l e s s o n i n sequence. 
I n p r e p a r i n g the two notes ( I t e m s 2 and 8) the teacher 
p r e s e n t e d a c o n s t r u c t . The notes c o n t a i n f a c t s , e.g. Karen 
w i l l n o t be meeting Dave a t the c o f f e e bar t o n i g h t ; s t a t e d 
a t t i t u d e s , e.g. Dave t h i n k s Karen i s b e i n g ' s e r i o u s ' and 
'bori n g ' ; s t a t e d f e e l i n g s , e.g. Karen f e e l s she needs time 
t o s o r t her f e e l i n g s o u t p l u s Dave r e p l i e s t h a t i f she 
f e e l s l i k e t h a t he does not want t o be i n v o l v e d . I n 
a d d i t i o n , t h e r e are a number o f i m p l i e d meanings: the g i r l 
and boy seem t o be i n v o l v e d i n a r e l a t i o n s h i p - the exact 
n a t u r e o f which i s l e f t open; the r e l a t i o n s h i p has e x i s t e d 
f o r some u n s t a t e d t i m e ; Karen i m p l i e s t h a t something has 
'gone wrong' w i t h the r e l a t i o n s h i p , though she does not 
s t a t e what i t i s ; Dave i m p l i e s t h a t he does not share t h i s 
a t t i t u d e / f e e l i n g . C r i t i c i s m and mockery i s i m p l i c i t i n the 
terms ' s e r i o u s ' and ' b o r i n g ' . The statement 't h e r e are 
p l e n t y more f i s h i n t h e sea' i s ambiguous. O v e r t l y , i t 
i m p l i e s t h a t i t i s easy t o f i n d g i r l f r i e n d s and t h a t she 
i s j u s t one among many; c o v e r t l y i t might i m p l y t h a t Dave's 
r e a c t i o n i s a defence mechanism a g a i n s t Karen's p e r c e i v e d 
r e j e c t i o n . 
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As w e l l as the e x p l i c i t and i m p l i c i t meanings t h a t have 
been c o n s t r u c t e d by the t e a c h e r t h r o u g h these n o t e s , t h e r e 
are a l s o some p o t e n t i a l i n t e r p r e t a t i o n s t h a t have already-
been c l o s e d t o the s t u d e n t s ; For example, Karen and Dave 
do not have the same a t t i t u d e t o whatever has happened, 
th e notes d e l i b e r a t e l y e s t a b l i s h t h a t they f e e l and r e a c t 
d i f f e r e n t l y . T h i s c o n s t r u c t i o n t h e r e f o r e d i c t a t e s what 
cannot happen i n the d e v e l o p i n g drama - i . e . Dave cannot 
be s y m p a t h e t i c , c o n s i d e r a t e , concerned o r c a r i n g . This i s 
a l r e a d y r u l e d o u t . Karen cannot be d e c i s i v e and p o s i t i v e ; 
she i s ' u n c e r t a i n ' . 
Drama o p e r a t e s t h r o u g h the i n t e r a c t i o n of r o l e s and 
r e l a t i o n s h i p s i n s o c i a l s i t u a t i o n s . I t a l s o operates 
t h r o u g h a p a r t i c u l a r moment i n time and w i t h i n a 
p a r t i c u l a r c o n t e x t - i n t h i s case the r e l a t i o n s h i p between 
s c h o o l f r i e n d s , Karen and Dave. As such, any meaning t h a t 
i s c o n s t r u c t e d i s a symbolic r e p r e s e n t a t i o n o f one 
c ouple's r e l a t i o n s h i p . I t i s i n d i v i d u a l , i d i o s y n c -
r a t i c and b u t one example. However, w h i l e f u n c t i o n i n g a t 
t h i s v e r y p a r t i c u l a r l e v e l , drama a t the same time i n v i t e s 
i t s p a r t i c i p a n t s / s p e c t a t o r s t o view t h i s i n d i v i d u a l 
r e p r e s e n t a t i o n as an example o f a more g e n e r a l i s e d 
o b s e r v a t i o n o f human r e l a t i o n s h i p s , i . e . i t stands f o r 
something more u n i v e r s a l . I t i s t h i s double p e r s p e c t i v e 
t h a t a l l o w s us t o p a r t i c i p a t e i n one person's shoes; y e t 
a l s o r e f l e c t how t h i s touches us, what relevance/meaning 
i t has t o our p e r s o n a l l i v e s and t o the l i v e s o f o t h e r s i n 
our s o c i e t y , whose r o l e models we i n c o r p o r a t e i n our own 
s o c i a l i s e d image. 
Given t h a t t h e symbolic r e p r e s e n t a t i o n speaks t o us i n 
t h i s d u a l sense, the p a r t i c u l a r and i n d i v i d u a l c o n s t r u c t s 
o f Karen and Dave become p o t e n t i a l l y i m p o r t a n t r o l e models. 
So Karen's ' u n c e r t a i n t y ' and Dave's ' i n d i f f e r e n c e ' have 
the p o t e n t i a l t o become p a r t o f a more g e n e r a l i s e d 
c o n s t r u c t , i . e . Dave and h i s c a s u a l , u n c a r i n g a t t i t u d e 
r e p r e s e n t s the male image. While Karen's more s e r i o u s , 
t h o u g h t f u l approach i s regarded as r e p r e s e n t a t i v e of the 
female. 
I t can be argued t h a t t h i s i s o n l y f i c t i o n , c r e a t e d and 
u n d e r s t o o d t o be f i c t i o n by the p a r t i c i p a n t s . But i n drama 
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i n e d u c a t i o n t he p a r t i c i p a n t s operate a t two l e v e l s 
s i m u l t a n e o u s l y : t he r e a l peer group network and the 
f i c t i o n a l / s y m b o l i c l e v e l v i a t he r o l e s . These two l e v e l s 
i n t e r a c t d u r i n g p a r t i c i p a t i o n i n the drama. I f we add t o 
t h i s t h e p o t e n t i a l f o r s t u d e n t s t o f u n c t i o n as j o i n t p l a y -
w r i g h t s , a c t o r s and d i r e c t o r s ; and the f a c t t h a t drama i s 
an e x p e r i e n t i a l l e a r n i n g medium i n v o l v i n g p h y s i c a l , 
i n t e l l e c t u a l and e m o t i o n a l involvement v i a i n t e r a c t i o n i n 
r o l e s ; then as S. Sharpe suggests t h e r e may w e l l be 
i n d i r e c t e f f e c t s r e s u l t i n g from t h i s " c o m p l i c a t e d mix" o f 
f i c t i o n and r e a l i t y . I n c o n s t r u c t i n g these notes the 
t e a c h e r has, e i t h e r c o n s c i o u s l y o r u n c o n s c i o u s l y , assumed 
c e r t a i n c h a r a c t e r i s t i c s t o be male; o t h e r s female. She has 
then proceeded t o e l a b o r a t e the f i c t i o n on the b a s i s o f 
t h i s assumption. T h i s has c e r t a i n consequences f o r the 
n e g o t i a t i o n and r e p r e s e n t a t i o n o f meaning d u r i n g the 
a c t u a l s e s s i o n and e f f e c t s the f r e e d o m / c o n s t r a i n t s t h a t 
t h e drama promotes. 
At t he s t a r t o f the le s s o n ( I t e m 1) the teacher's 
i n i t i a l e x p l a n a t i o n was ' I am going t o g i v e you some 
pi e c e s o f the j i g s a w ' . The image o f the 'ji g s a w ' i s 
i n t e r e s t i n g s i n c e i t suggests t h a t p i e c e s a l r e a d y e x i s t 
and t h a t t h e s t u d e n t s ' r o l e i s t o f i t these pieces 
t o g e t h e r i n t o a p r e - d e t e r m i n e d p a t t e r n o r s t r u c t u r e . 
F urthermore, the t e a c h e r ' s d e c i s i o n t o g i v e some i n f o r m -
a t i o n now, some l a t e r a l s o r e i n f o r c e s t h i s n o t i o n . Through 
t h i s a c t i o n t he te a c h e r i s e s t a b l i s h e d as having more 
power than t he s t u d e n t s because she i s w i t h - h o l d i n g some 
i n f o r m a t i o n and t h e r e f o r e knows more than they do. 
I n t h e b r i e f i n g f o r the f i r s t r o l e p l a y e x e r c i s e ( I t e m 
4) i t i s a l s o the t e a c h e r who decides on the r o l e s : they 
are a l l t o be Karen's t e a c h e r s . T h e r e f o r e the s t u d e n t s ' 
f i r s t e x p e r i e n c e o f c o n t r i b u t i n g t o the c o n s t r u c t i o n o f 
the f i c t i o n a l Karen i s t h r o u g h the a d u l t p r o f e s s i o n a l 
p e r s p e c t i v e o f a t e a c h e r . T h i s c h o i c e o f r o l e frames' the 
s t u d e n t s and g i v e s them a r e s p o n s i b l e p e r s p e c t i v e from 
w h i c h t o n e g o t i a t e and f u r t h e r c o n s t r u c t Karen. Dorothy 
Heathcote (1984) d r a w i n g upon Goffman's Frame A n a l y s i s 
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( 1975 ) d e s c r i b e s t h i s k i n d of'frame'as ' i n t e r e s t e d because 
I am r e s p o n s i b l e ' . I f i n s t e a d , they had been 'framed' as 
f r i e n d s o f Karen o r neighbours then t h e i r s e l e c t e d view-
p o i n t and a t t i t u d e s , t h e i r c h o i c e o f a p p r o p r i a t e language, 
body s t a n c e , r e g i s t e r and tone o f v o i c e might a l s o have 
been d i f f e r e n t . The c h o i c e o f r o l e and frame i n v o l v e s the 
s t u d e n t s i n s e l e c t i n g an a p p r o p r i a t e r o l e - s t y l e from which 
t o c o n t r i b u t e and s i m u l t a n e o u s l y e s t a b l i s h f a c t s , b e l i e f s 
and o p i n i o n s about the f i c t i o n a l Karen. 
I n a d d i t i o n , the t e a c h e r s e l e c t s the s i t u a t i o n : a 
s c h o o l s e t t i n g and the focus f o r the ' s p e c i a l s t a f f 
m e e t i n g ' , i . e . 'something i s wrong w i t h t h i s g i r l ' . 
I n t e r a c t i o n i n r o l e and thus the c o n s t r u c t i o n o f the 
f i c t i o n w i l l focus on what i s wrong w i t h Karen. The 
m eeting has been c a l l e d out o f concern. This w i l l d i c t a t e 
the tone and a l s o a f f e c t the way i n which the s t u d e n t s 
b u i l d b e l i e f about Karen and t h e i r r e l a t i o n s h i p t o her. 
The t e a c h e r e x p l a i n s t h a t she w i l l be i n r o l e as the head-
t e a c h e r , thus m a i n t a i n i n g the u s u a l r o l e - r e l a t i o n s h i p and 
s t a t u s gap i n the r e a l classroom network, by e l e v a t i n g her 
own s t a t u s and power above t h e i r s . F u r t h e r , as she a l r e a d y 
knows t h a t 'something i s wrong', she must a l s o know more 
than the r e s t o f the s t a f f . She must be concerned o t h e r -
wise she would not have c a l l e d the meeting. This f u r t h e r 
i m p l i e s a tone o f s e r i o u s n e s s and c o u l d i n d i r e c t l y a f f e c t 
t he s t u d e n t s ' own a t t i t u d e when c o n t r i b u t i n g i n r o l e , 
s i n c e i t i s a l r e a d y e s t a b l i s h e d t h a t t h e r e i s something 
wrong w i t h Karen, and t h e r e i s a need t o be concerned. 
D u r i n g the f i r s t r o l e p l a y ( I t e m 5) the teacher 
i n i t i a t e s t h e c o n v e r s a t i o n by a d i r e c t q u e s t i o n t o one 
male s t u d e n t : Mr. Smith, you're her form t u t o r ' . The 
s t u d e n t i s o b l i g e d t o accept the p a s t o r a l r o l e he has been 
c a s t i n and the p a r t i c u l a r r e l a t i o n s h i p t h a t i s i m p l i e d . 
The q u e s t i o n , 'What can you t e l l us about Karen?' suggests 
t h a t a more p e r s o n a l remark o r d i s c l o s u r e i s expected than 
i f he had been c a s t as a s u b j e c t t e a c h e r . I n t h i s exchange 
the t e a c h e r a l s o demonstrates her power by d i r e c t i n g 
q u e s t i o n s a t i n d i v i d u a l s - her c h o i c e o f r o l e and s t a t u s 
a l l o w s t h i s . The k i n d s o f q u e s t i o n s she asks f u r t h e r focus 
- 163 
and thus l i m i t t h e way i n which t he s u b j e c t can be 
subs e q u e n t l y c o n s t r u c t e d , experienced and d i s c u s s e d . 
A l t h o u g h t he t e a c h e r i n t e n d e d the s t u d e n t s t o 
p a r t i c i p a t e more f u l l y i n t h i s r o l e p l a y , t h e i r r e l u c t a n c e 
a t t h i s stage r e s u l t e d i n the teacher c o n t r i b u t i n g two 
f u r t h e r s t a tements - a l b e i t phrased as c l o s e d q u e s t i o n s 
( I t e m 6 ) . Thus i t becomes e s t a b l i s h e d t h a t a) Karen's 
s u b j e c t s are E n g l i s h and H i s t o r y , b) she has been m i s s i n g 
l e s s o n s f o r ' q u i t e a b i t ' . 
As t h e headteacher she adds ( I t e m 7) 'She's such a 
n i c e g i r l ' . T h i s i s a f u r t h e r i n v i t a t i o n t o the s t u d e n t s 
t o p a r t i c i p a t e and a way f o r t he te a c h e r t o t e s t whether 
o r not they l i k e the f a c t s t h a t are b e i n g c o n s t r u c t e d . 
Whether o r not these s t u d e n t s l i k e d the f i c t i o n a l 
c o n s t r u c t i s i m p o s s i b l e t o d e t e r m i n e . I t i s probable 
though t h a t t h e i r r e a l f e e l i n g s o f u n c e r t a i n t y and perhaps 
t h e i r conscious awareness o f the v i d e o camera were the 
main reasons t h a t t h i s exchange was not more o f a shared 
n e g o t i a t i o n . There was the p o t e n t i a l f o r s t a f f t o d i s a g r e e 
w i t h o r c o n t r a d i c t t h e headteacher, though the r e a l s o c i a l 
c i r c u m s t a n c e s and the te a c h e r ' s s t r u c t u r i n g t h i s f a r , may 
have made t h i s t o o g r e a t a p e r s o n a l r i s k . 
I n c o n t r a s t t o Karen's niceness Dave i s e s t a b l i s h e d v i a 
the second note ( I t e m 8) and the s t u d e n t s ' responses t o i t 
( I t e m 9) as ' h o r r i b l e ' , 'not n i c e ' and 'not fo n d ' . The 
te a c h e r f o l l o w s these statements w i t h a p e r s o n a l comment, 
'No he's n o t , i s he?'. T h i s e f f e c t i v e l y c l o s e s the 
d i s c u s s i o n and p r e v e n t s any disagreement. The choice o f 
'not' and the t e a c h e r ' s i n f l e c t i o n cements the 
c o n s t r u c t i o n s i n c e i t acknowledges the a s c r i b e d q u a l i t i e s 
as f a c t . From t h i s p o i n t on these r e s p e c t i v e q u a l i t i e s o f 
Karen and Dave are e s t a b l i s h e d w i t h i n the d e v e l o p i n g drama. 
I t m i g h t be argued t h a t t h e s t u d e n t s have decided what 
s h o u l d count as r e l e v a n t i n f o r m a t i o n about Karen and Dave 
by t h e i r comments a f t e r r e a d i n g the two no t e s . I would 
argue t h a t t h e k i n d o f q u e s t i o n t h a t the teacher asks 
about t he notes ( I t e m s 3 and 9) l i m i t s the k i n d of 
response t h a t the s t u d e n t s can make t o an i n t e r p r e t a t i o n . 
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As d i s c u s s e d e a r l i e r i n t h i s s e c t i o n these notes a l r e a d y 
c o n t a i n so many e x p l i c i t and i m p l i c i t c l u e s t h a t the 
p o t e n t i a l range o f the s t u d e n t s ' response i s a l s o 
p r e s c r i b e d . The c a r e f u l c o n s t r u c t i o n o f the notes means 
t h a t the s t u d e n t s are almost o b l i g e d t o respond w i t h 
e a s i l y a n t i c i p a t e d remarks. They are not i n v i t e d t o 
d e c o n s t r u c t t h e n o t e s . For example, i n your experience i s 
t h i s a v a l i d p o r t r a y a l o f boys? Or are these the k i n d s o f 
notes f i f t e e n year o l d s m i g h t w r i t e ? Or, do you wish t o 
m o d i f y a n y t h i n g b e f o r e we s t a r t the drama? 
I n t h i s a n a l y s i s I am not t r y i n g t o suggest t h a t the 
t e a c h e r should have done t h i s . Rather I am t r y i n g t o p i n -
p o i n t how ideas are c o n s t r u c t e d and what s t u d e n t s might 
t h e r e f o r e i n f e r from the f i c t i o n a l s o c i a l c o n s t r u c t s t h a t 
have been l e g i t i m i s e d , and what k i n d o f freedoms/const-
r a i n t s are b e i n g promoted t h r o u g h the drama. 
I n the b r i e f i n g f o r the second r o l e p l a y e x e r c i s e 
( I t e m s 10 and 11) the t e a c h e r asks what the p a r e n t s w i l l 
do when they f i n d out Karen has been t r u a n t i n g . Boy 3 
r e p l i e s ' H i t the r o o f . Boy 1 says ' S i t down and t a l k t o 
h e r ' . These two s u g g e s t i o n s are a t o p p o s i t e ends o f the 
spectrum. When the t e a c h e r g i v e s the i n s t r u c t i o n s f o r the 
r o l e p l a y ( I t e m 11) she s e l e c t e d the second a t t i t u d e f o r 
t h e p a r e n t s : 'the p a r e n t s are determined t o be reasonable' 
I n s t e a d o f g i v i n g the s t u d e n t s a c h o i c e o f how t o r e a c t i n 
t h i s s i t u a t i o n , t h e t e a c h e r d e c i d e s . However, t h i s d e c i s i o n 
by the t e a c h e r i s i n keeping w i t h her pedagogical o b j e c t -
i v e s , i . e . t o p r o t e c t the s t u d e n t s i n t o engagement w i t h 
e m o t i o n a l l y - c h a r g e d m a t e r i a l and t o slow down the a c t i o n 
and p r e v e n t a s u p e r f i c i a l o r melodramatic v e r b a l encounter, 
So w h i l e i t i s a l o g i c a l d e c i s i o n f o r the t e a c h e r ; on the 
s u r f a c e i t appears t o f a v o u r one s t u d e n t ' s c o n t r i b u t i o n 
and r e s t r i c t c h o i c e . By d e s c r i b i n g the p a r e n t s as 'reason-
a b l e ' , t h e t e a c h e r i s not o n l y a f f e c t i n g t he s t u d e n t s ' 
p e r c e p t i o n o f how t o p l a y t h i s encounter but a l s o perhaps 
b e g i n n i n g t o e s t a b l i s h the p a r e n t s as reasonable people -
a m o r a l o r v a l u e judgment. 
I n comparison, Karen 'has got a problem' ( I t e m 9 ) . 
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T h i s i s the t e a c h e r ' s c h o i c e o f word t o d e s c r i b e the 
' f i c t i o n a l - f a c t ' t h a t she has been m i s s i n g l e s s o n s . 
Furthermore, i n the b r i e f i n g f o r the second r o l e p l a y 
( I t e m 12) Karen i s d e t e r m i n e d not t o t a l k about i t . How 
w i l l the s t u d e n t s i n t e r p r e t t h i s i n s t r u c t i o n ? I s Karen 
b e i n g 'reasonable' o r not? What a t t i t u d e s and f e e l i n g s 
w i l l t h i s ' d e t e r m i n a t i o n ' generate d u r i n g the i n t e r a c t i o n 
i n r o l e s ? And how w i l l the f e e l i n g s generated c o l o u r the 
subsequent c o n s t r u c t i o n o f the drama? 
There i s some evidence from which t o answer these 
q u e s t i o n s i n the r e p o r t i n g back ( I t e m 13). The teacher 
chooses t o ask the p a r e n t s about what happened and how 
they f e l t . These s t u d e n t s c o l l e c t i v e l y c o n t r i b u t e comments 
l i k e : ' s t u b b o r n ' , 'wasn't i n t e r e s t e d i n us', ' f e l t 
r e j e c t e d ' . W i t h h i n d s i g h t i t does not seem s u r p r i s i n g t h a t 
t hey s h o u l d f e e l t h i s , g i v e n the c o n s t r a i n t placed on the 
b e h a v i o u r o f Karen, T h i s c e r t a i n l y does not seem t o suggest 
t h a t Karen i s behaving r e a s o n a b l y ; u n l i k e her p a r e n t s who 
now f e e l r e j e c t e d by t h e i r ' o f f s p r i n g ' (Teacher's choice 
o f w o r d ) . While drama can c r e a t e o p p o r t u n i t i e s f o r empathy 
(by p u t t i n g o n e s e l f i n a n o t h e r person's shoes), a t t h i s 
s tage t h e empathy seems b i a s s e d towards the p a r e n t s . 
Furthermore, the t e a c h e r o n l y asks the p a r e n t s how they 
p e r c e i v e d the encounter; a t no time i s Karen g i v e n the 
o p p o r t u n i t y t o share her f i c t i o n a l p e r s p e c t i v e o f the 
encounter o r her r e a l f e e l i n g s about the c o n s t r a i n t s 
p l a c e d on the r o l e e x e r c i s e which e f f e c t i v e l y meant she 
was denied a v o i c e i n the d e v e l o p i n g drama. 
A f t e r t h i s exchange the teacher i n v i t e s the s t u d e n t s t o 
d e c i d e what they t h i n k might happen next i n the f i c t i o n 
( I t e m 1 6 ) . Here, t h e t e a c h e r has decided t o a l l o w the 
s t u d e n t s t o d e c i d e . 'Give me some i d e a s ' , she asks. But 
she i m m e d i a t e l y adds, 'Here's t h i s g i r l i n t h i s t e r r i b l e 
e m o t i o n a l s t a t e ' and ( I t e m 17) 'under p r e s s u r e ' from 
p a r e n t s who 'are g o i n g t o get angry'. 
So the open q u e s t i o n i s f o r c e d t o take i n t o account 
t h i s new d e s c r i p t i o n o f Karen and the t h r e a t e n e d w i t h d r a w a l 
o f reasonableness by the p a r e n t s . The teacher repeats 
' t h i n k o f some o f the t h i n g s she might do'. Boy 3 says 
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'Run away'. Very q u i c k l y t h e teacher c o n t i n u e s , 'O.K. 
l e t ' s t a ke t h a t then as a p i e c e o f the pu z z l e t h a t you've 
put i n ' . On t h e s u r f a c e i t l o o k s as i f the s t u d e n t ' s 
c o n t r i b u t i o n i s b e i n g e l e v a t e d . But the te a c h e r accepted 
o n l y one s u g g e s t i o n when she asked for'some', and d i d not 
a t t e m p t t o d i s c o v e r whether the o t h e r s t u d e n t s were happy 
w i t h t h e e s t a b l i s h m e n t o f t h i s development w i t h i n the 
drama. 
There i s an o t h e r aspect connected t o t h i s i s s u e and 
t h a t i s the p a r t i c u l a r r o l e s t y l e t h a t t h i s teacher i s 
m a n i f e s t i n g . C h r i s Day (1983, pp. 77-92), d i s c u s s i n g 
t e a c h i n g s t y l e s i n drama, draws a t t e n t i o n not o n l y t o the 
d i f f e r e n c e s between 'open' and 'clo s e d ' t e a c h i n g s t y l e s , 
b u t a l s o t o t h e need f o r t e a c h e r s t o ensure t h a t t h e i r 
p r a c t i c e i s c o n s i s t e n t w i t h t h e i r i n t e n t i o n s . I n the 
example above the t e a c h e r appears t o be a c t i n g openly i n 
keeping w i t h her i n t e n t i o n t o d i s c o v e r the s t u d e n t s ' views 
on a c o n t r o v e r s i a l i s s u e and t o n e g o t i a t e the development 
o f the drama w i t h them. Yet she a c t s h a s t i l y i n t h i s 
i n s t a n c e . I was a b l e t o d i s c u s s t h i s p o i n t w i t h the 
t e a c h e r concerned who s t a t e d t h a t i f they had not 
suggested r u n n i n g away she (Quote) "might have manipulated 
i t " . Here the t e a c h e r i m p l i e s t h a t she i s i n v o l v i n g the 
s t u d e n t s i n choic e s when she i s r e a l l y l i s t e n i n g f o r an 
answer t h a t f i t s i n w i t h her way o f t h i n k i n g . A l l teachers 
do t h i s from time t o t i m e , and some would argue t h a t i t i s 
th e t e a c h e r ' s d u t y t o m a n i p u l a t e towards e d u c a t i o n a l 
o b j e c t i v e s . I n t h i s example, however, i t i s c e n t r a l t o the 
e n t i r e c o n s t r u c t i o n o f the f i c t i o n a l r e a l i t y and what the 
s t u d e n t s might t h e r e f o r e l e a r n from i t , about themselves 
and gender i d e n t i t y . 
I f the t e a c h e r wants t o set up a s i t u a t i o n where a g i r l 
runs away - i f t h i s i s i m p o r t a n t - then the reasons f o r ' 
r u n n i n g away must be i m p o r t a n t and s i g n i f i c a n t f o r the 
p a r t i c i p a n t s , and not s h a l l o w o r s i l l y . 
When t h e t e a c h e r d e c r i b e s Karen as ' t h i s g i r l i n a 
t e r r i b l e e m o t i o n a l s t a t e ' , she may have been l o o k i n g f o r 
ways t o move the drama on, towards more p r o b l e m a t i c 
e n c o u n t e r s . The s u g g e s t i o n t h a t Karen might r u n away 
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enables her t o e x p l o r e the aspects t h a t she i s r e a l l y 
i n t e r e s t e d i n , i . e . 'the p l a y f o r the t e a c h e r ' . 
U n f o r t u n a t e l y i n d o i n g so she r e l i e s on assumptions about 
the e m o t i o n a l i t y o f females and i n so d o i n g g i v e s 
a u t h o r i t y t o t h e myth t h a t g i r l s are e m o t i o n a l c r e a t u r e s 
or ' i n c a p a b l e b e i n g s ' who get upset e a s i l y and f o r no 
good reason. 
At t h i s stage i n the drama ( I t e m 17) i t i s o n l y the 
t e a c h e r who knows t h a t Karen and Dave are i n v o l v e d s e x u a l l y 
as t h i s p i e c e o f the j i g s a w has not y e t been g i v e n t o the 
s t u d e n t s . The t e a c h e r i s t h e r e f o r e a n t i c i p a t i n g and 
c o l o u r i n g how the s t u d e n t s w i l l respond t o t h i s news 
( I t e m 18) and t h e i r view o f her s i t u a t i o n . The teacher has 
a l r e a d y s a i d t h a t Karen i s i n a t e r r i b l e s t a t e . I n 
d i s a g r e e i n g w i t h t h i s v a l u e p o s i t i o n t h e s t u d e n t s would 
have t o r i s k g o i n g a g a i n s t t e a c h e r , and exposing t h e i r own 
b e l i e f s . 
The t e a c h e r s e t s up the t h i r d r o l e p l a y a t l e n g t h 
( I t e m s 19 - 20) a g a i n s e l e c t i n g the r o l e s and d e c i d i n g 
t h a t mum w i l l 'have the t a s k o f b r e a k i n g the news o f her 
d i s c o v e r y t o dad. The f a t h e r ' s e m o t i o n a l a t t i t u d e i s p a r t l y 
d e f i n e d by 'dad ,.. t h i n k s h i s daughter's a b s o l u t e l y 
w o n d e r f u l - you know can ' t do any wrong i n h i s eyes', a 
d e s c r i p t i o n t h a t suggests b o t h i n c r e d u l i t y and d i s b e l i e f 
or perhaps deep d i s a p p o i n t m e n t . 
L a t e r ( I t e m 2 6 ) , t h e t e a c h e r reminds the group t h a t 
Karen has not r e a l l y run away - they know t h i s because o f 
the n o t e s . I t i s s t r a n g e t h a t the teacher i n t r o d u c e s t h i s 
here s i n c e i t seems t o confuse r a t h e r than c l a r i f y the 
s i t u a t i o n . A s t u d e n t e a r l i e r c o n t r i b u t e d t h i s s u g g e s t i o n , 
a l b e i t one the t e a c h e r hoped f o r ; now she invokes the 
notes - the i n i t i a l s t a r t i n g p o i n t - as evidence t h a t she 
has not r u n away. I t doesn't make l o g i c a l sense but i n 
terms o f the c o n s t r u c t i o n o f meaning i t does seem t o 
i n f l u e n c e subsequent s t u d e n t c o n t r i b u t i o n s . For example, 
when asked t o comment on 'Karen's s t a t e o f mind' ( I t e m 27) 
and c o n s i d e r how 'she might f e e l ' the s t u d e n t s r e p l y : 'She 
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doesn't know who t o t u r n t o ' , ' Doesn ' t ; know.. where._to,-go_', 
She's j u s t roaming around' e t c . . I n the l i g h t o f the 
t e a c h e r ' s d e c i s i o n t h a t Karen d i d not run away a f t e r a l l , 
i t i s n ot s u r p r i s i n g t h a t the s t u d e n t s p e r c e i v e her as i n 
l i m b o . E q u a l l y words l i k e 'confused', ' u n s t a b l e ' and 
' f r u s t r a t e d ' might be c l u e s t o the s t u d e n t s ' r e a l f e e l i n g s 
about what has and what has not been e s t a b l i s h e d . At the 
f i c t i o n a l l e v e l the myth o f ' u n s t a b l e ' , 'emotional' 
females i s r e i n f o r c e d . 
I n t he i m p r o v i s e d performance A ( I t e m 32) between the 
headteacher and t h e p a r e n t s , i n t e r a c t i o n i n r o l e develops 
i n t o disagreement and d i f f e r i n g views. The mother 
expresses the o p i n i o n t h a t the p a r e n t s should have been 
t o l d t h a t the p i l l s were b e i n g p r e s c r i b e d . The f a t h e r 
appears t o d i s a g r e e w i t h t h e comment, s a y i n g 'She's n e a r l y 
a d u l t anyway'. Th i s seems t o r e p r e s e n t an o p p o r t u n i t y f o r 
t h e s t u d e n t s t o e x p l o r e t h i s d i f f e r e n c e of o p i n i o n i n r o l e 
- one o f the arguments f o r engaging i n drama. The teacher 
i n r o l e a t t h i s p o i n t r e t o r t s w i t h 'Nearly, but not q u i t e , 
i s she?' d e l i v e r e d more as a statement than, a genuine 
q u e s t i o n , thus c o n c l u d i n g the r o l e p l a y . One can o n l y 
s p e c u l a t e about whether the r e f l e c t i o n a t the v e r y end of 
the s e s s i o n would have been the same i f t h i s debate had 
been a l l o w e d t o develop f u r t h e r . I n s t e a d , the teacher cuts 
i t s h o r t and decides t o s e t up a second i m p r o v i s e d 
performance B ( I t e m 34) i n which the s t u d e n t s e s t a b l i s h 
the name o f the b o y f r i e n d . 
A t h i r d i m p r o v i s e d performance C ( I t e m 36) f o l l o w s i n 
which G i r l 7, as headteacher, asks the b o y f r i e d , Dave, i f 
he w i l l h e l p them by t a l k i n g t o Karen. He r e p l i e s t h a t he 
i s w i l l i n g t o . A l t h o u g h t h i s r o l e p l a y i s extremely b r i e f 
and Dave says few words, t h i s s t u d e n t i n t e r a c t i o n does 
suggest a d i r e c t i o n i n which the drama might have 
developed. Dave i s w i l l i n g t o t a l k t o Karen. This would 
a l l o w b o t h Karen and Dave a v o i c e and would c r e a t e the 
o p p o r t u n i t y f o r them t o d i s c u s s t h e i r r e l a t i o n s h i p and 
a t t i t u d e s and t h e i r d i f f e r e n c e s . Dave i s prepared t o act 
r e s p o n s i b l y by t a l k i n g t o Karen and such a meeting might 
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a l l o w some m o d i f i c a t i o n t o the i n i t i a l c h a r a c t e r t r a i t s 
as e s t a b l i s h e d i n the n o t e s . 
While I am not s u g g e s t i n g t h a t the teacher should have 
pursued t h i s , I am s u g g e s t i n g t h a t the choi c e she made 
not t o pursue t h i s , i n s t e a d r e t u r n i n g t o the p a r e n t s ' 
v i e w p o i n t s , undoubtedly a f f e c t e d the a v a i l a b l e meanings 
i n h e r e n t i n t h e f i c t i o n a l c o n s t r u c t i o n and thus t h e 
p o t e n t i a l l e a r n i n g areas. 
A f t e r t h r e e i m p r o v i s e d performances the teacher decided 
t o p i c k up the disagreement about whether Karen i s ' n e a r l y ' 
an a d u l t ' r e f e r r e d t o e a r l i e r i n Item 32. Perhaps she 
chose t o w a i t i n o r d e r t o a l l o w a l l the s t u d e n t s t o engage 
a c t i v e l y i n t h i s debate and not j u s t t h e two stu d e n t s 
p e r f o r m i n g i n the c e n t r e o f the c i r c l e . She pr e f a c e s t h i s 
b r i e f i n g by s a y i n g ' I ' d l i k e t o hear what mum's got t o say 
about t h i s ' . 
Note t h a t t h e t e a c h e r does not ask f o r b o t h p a r e n t s 
v i e w s , she focusses on mum's view which had been 
expressed, by a female s t u d e n t i n r o l e , as a d e s i r e t o be 
t o l d t h a t Karen had been p r e s c r i b e d the p i l l . T h is b i a s i s 
r e i n f o r c e d i n the r e p o r t i n g back ( I t e m 40) which suggests 
t h a t i t i s a d e l i b e r a t e c h o i c e and not a s l i p o f the 
tongue. D e s p i t e t h i s , t h r e e s t u d e n t s do i n f a c t r e p o r t 
back on t h e p a r e n t s ' c o n f l i c t i n g views (B3, G6, G7). 
I n I t em 41 the t e a c h e r draws a p a r a l l e l between the 
c r e a t e d f i c t i o n and r e a l l i f e w i t h comments l i k e : 'This 
does a c t u a l l y happen, I mean we are i n t o r e a l i t y here ... 
so what you're i n t o here i s maybe a s t o r y o f Karen but 
you are i n t o r e a l f a c t s , because i t i s done..' 
The t e a c h e r i n t h i s l e s s o n i s making e x p l i c i t the mix 
of ' f a n t a s y and r e a l i t y ' t h a t concerned Sue Sharpe. But 
because drama t e a c h e r s do not teach about c o n t e n t 
e x p l i c i t l y i n the way o t h e r s u b j e c t s p e c i a l i s t s might, 
the t e a c h e r here can o n l y r e f e r t o the knowledge she 
possesses i n c i d e n t a l l y - i . e . as f a c t w i t h i n the f i c t i o n . 
She s t a t e s t h e c e n t r a l dilemma i n h e r e n t i n the drama as, 
'two s e t s o f r i g h t s : ... The g i r l t o be p r i v a t e ... the 
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p a r e n t s who f e e l t h a t they are r e s p o n s i b l e . ' 
T h i s p r a c t i c e o f drawing s t u d e n t s ' a t t e n t i o n t o the 
more g e n e r a l concerns u n d e r p i n n i n g t h e i r p a r t i c u l a r drama 
has been a f e a t u r e o f e d u c a t i o n a l drama over r e c e n t y e a r s . 
David Davis (1983) d e f i n e s the purpose o f t h i s s u c c i n c t l y ; 
" L e a r n i n g occurs as the sequence goes from the 
p a r t i c u l a r o f the drama experie n c e t o an u n d e r s t a n d i n g 
o f u n i v e r s a l v a l u e s o r concepts." ( p . 14) 
I n t h i s v i d e o ' d l e s s o n the p o t e n t i a l l e a r n i n g i s i n the 
m o r a l arena and concerns r i g h t s and r e s p o n s i b i l i t i e s . 
B u i l d i n g on t h i s dilemma t h e t e a c h e r i n t r o d u c e s a new 
p e r s p e c t i v e i n t o t he drama by s e t t i n g up i m p r o v i s e d 
performance E ( I t e m 42) between the mother and the d o c t o r . 
The d o c t o r symbolises someone who has made a conscious 
d e c i s i o n about these two s e t s o f r i g h t s , and formed h i s 
own c o n c l u s i o n s - which i s the t e a c h e r ' s s t a t e d i n t e n t i o n 
f o r the s t u d e n t s . The drama i s the c o n c r e t e v e h i c l e f o r 
them t o r e f l e c t on t h i s . There i s no g e n e r a l d i s c u s s i o n o f 
t h e d o c t o r ' s r o l e / r e s p o n s i b i l i t y o r p h i l o s o p h y b e f o r e the 
i m p r o v i s a t i o n , the male s t u d e n t p l a y i n g t h i s r o l e draws 
on h i s own e x p e r i e n c e / i m a g i n a t i o n . 
D u r i n g t h i s i m p r o v i s a t i o n ( I t e m 43) t h e d o c t o r i n v e n t s 
f a c t s t o s u p p o r t h i s case. For example, over 120,000 g i r l s 
become pregnant ... 70,000 o f them ... i n [ t h e i r ] teens'. 
He argues t h a t h i s a c t i o n i s more r e s p o n s i b l e than an 
unwanted pregnancy and leans on the H i p p o c r a t i c Oath when 
he says f i r m l y , 'This i s between me and my p a t i e n t ' . T h e 
mother a t t e m p t s t o express her concerns by a r e l i a n c e on a 
s e r i e s o f ' s h o u l d s / s h o u l d n ' t s ' a p p e a l i n g t h e r e f o r e t o a 
s e t of t r a d i t i o n a l r u l e s and e x p e c t a t i o n s . 
These two s t u d e n t s are r e s p o n s i b l e f o r e l a b o r a t i n g the 
debate, they have c o n t r i b u t e d t o the c o n s t r u c t i o n of 
meaning. I n t e r e s t i n g l y Karen i s here d e s c r i b e d as 'a 
person', not as p r e v i o u s l y an appendage, her s t a t u s i s 
m o m e n t a r i l y e l e v a t e d by the s t u d e n t s ' i n p u t . 
U n t i l t h i s p o i n t t h e t e a c h e r had s t a t e d two s e t s o f 
r i g h t s : 'the g i r l t o be p r i v a t e ' and 'the p a r e n t s who f e e l 
r e s p o n s i b l e ' . I n the i m p r o v i s e d performance E ( I t e m 43) 
t h e r o l e o f the d o c t o r , i n t r o d u c e d by the t e a c h e r , 
- 171 -
c o m p l i c a t e s t h i s m o r a l dilemma, s i n c e the d o c t o r 
symbolises an a u t h o r i t y t h a t assumes a s u p e r i o r ' r i g h t ' t o 
d e c i d e . Since the f i n a l G i l l i c k r u l i n g t h i s has of 
course been upheld and thus the d o c t o r accepts a moral 
r e s p o n s i b i l i t y t o judge i n d i v i d u a l cases. The i m p l i c a t i o n s 
o f t h i s c o u l d have been r e f l e c t e d upon. I n s t e a d the 
t e a c h e r concludes the s e s s i o n by acknowledging t h a t they 
have lo o k e d a t t h e ' p a r e n t s ' s i d e ' and the 'medical view'. 
I n terms o f t h e m i x - o f ' f a n t a s y and r e a l i t y ' one s t u d e n t s ' 
c o n t r i b u t i o n now becomes the 'medical view'. I f i t i s a 
f a c t t h a t ' d o c t o r s do p r e s c r i b e these p i l l s f o r g i r l s 
under age' are these the arguments and evidence t h a t they 
have used i n t h e i r defence? I f f a c t was i m p o r t a n t / a v a r i e t y 
o f evidence o r i n f o r m a t i o n c o u l d have been i n t r o d u c e d i n t o 
t he drama f o r t h e s t u d e n t s t o c o n s i d e r . As i t i s the 
t e a c h e r has emphasised f a c t s and i m p l i e d a k i n d o f t r u t h -
' t h i s r e a l l y does happen' w h i l e r e l y i n g on f a n t a s y . 
The t e a c h e r does not i n v i t e d i s c u s s i o n o f the d o c t o r -
mother scene perhaps because i t i s near the end of the 
s e s s i o n and t i m e i s r u n n i n g s h o r t . I n s t e a d she chooses t o 
focus- on Karen by s a y i n g 'the t h i n g we haven't looked a t 
i s Karen's view'. Yet, she n e v e r t h e l e s s expects them t o be 
a b l e t o comment. Her i n s t r u c t i o n i s phrased t o sound l i k e 
an i n v i t a t i o n , ' I wonder i f you'd l i k e t o make any guesses 
about how Karen f e e l s now ...' 
The m o t h e r - d o c t o r i m p r o v i s a t i o n , where the d o c t o r spoke 
up f o r Karen as a person, i n d i r e c t l y acknowledging her 
r i g h t s , was t h e f i n a l performance. T h i s might s t i l l be i n 
the s t u d e n t s ' minds. The t e a c h e r c o n t i n u e s , f o c u s s i n g the 
q u e s t i o n more t i g h t l y by r e m i n d i n g them t h a t they have 
a l r e a d y ' s a i d what [ t h e y ] t h i n k her s t a t e o f mind is'.:She 
c o n t i n u e s w i t h two f u r t h e r q u e s t i o n s ( I t e m 4 4 ) . The f i r s t 
r e -frames t h e i r p e r s p e c t i v e of Karen i n a s u b t l e way, 'How 
do you t h i n k s h e ' l l f e e l l o o k i n g back?' T h i s suggests t h a t 
t h e s t u d e n t s ' response might a l t e r w i t h h i n d s i g h t . I n t h i s 
way t h e s t u d e n t s ' response might a l s o be tempered by t h e i r 
knowledge - o r l a c k o f i t - of Dave; t h e i r memory o f the 
reasonableness o f the p a r e n t s ; t h e i r c o n f u s i o n over where 
Karen a c t u a l l y i s , and t h e ' t e r r i b l e e m o t i o n a l s t a t e ' 
d e s c r i b i n g her c o n d i t i o n . 
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While t h e s t u d e n t s are c o n t e m p l a t i n g t h e i r response t o 
t h i s t h e t e a c h e r adds, 'Do you t h i n k she might want t o 
change what happened?' Boy 3 i s the o n l y s t u d e n t t o r e p l y . 
He speaks a t l e n g t h ( I t e m 4 5 ) . While i t i s i m p o s s i b l e t o 
know what e x a c t l y t h i s statement meant t o the boy who made 
i t o r how h i s peer group r e c e i v e d and i n t e r p r e t e d i t , I 
w i s h t o use t h i s example t o suggest a number o f d i f f e r e n t 
l e v e l s a t which meaning might be r e s o n a t i n g . 
At one l e v e l Boy 3 answers t he t e a c h e r ' s q u e s t i o n w i t h 
an i m p l i c i t yes - she w i l l want t o change what happened. 
His reasons are based on h i s p e r c e p t i o n o f her problem as 
' t r i v i a l ' , ' I t ' s n o t the g r e a t , b i g e m o t i o n a l l a n d s l i d e 
she t h i n k s i t i s ' . He reasons t h a t she w i l l want t o change 
t h i n g s by coming back and s o r t i n g them o u t . T h i s answer i s 
a t t h e l e v e l o f t h e f i c t i o n - i n response t o the symbolic 
r e p r e s e n t a t i o n o f Karen. I t i s a l s o p o s s i b l e t h a t Boy 3 i s 
a b l e , t h r o u g h t h i s answer, t o make h i s f e e l i n g s about t h i s 
c o n s t r u c t e d drama known t o the teacher and the peer group. 
O p e r a t i n g a t t h i s l e v e l the s u b - t e x t i s a c r i t i c i s m o f the 
c o n s t r u c t e d drama - the change would r e f e r t o changes he 
wanted t o see i n the way the drama had developed. At a 
t h i r d l e v e l Boy 3 c o u l d be v o i c i n g s e x i s t a t t i t u d e s 
towards g i r l s g e n e r a l l y and the myth o f t h e i r e m o t i o n a l i t y . 
Whether o r not t h i s i s a s e x i s t a t t i t u d e t h e choice o f 
e m o t i o n a l ' l a n d s l i d e ' i s a p a r t i c u l a r l y s t r o n g image 
e v o k i n g t h e d i s i n t e g r a t i o n and c o l l a p s e o f a s t a b l e e d i f i c e 
r e d u c i n g i t t o d e b r i s . I am not s u g g e s t i n g t h a t any one of 
these i n t e r p r e t a t i o n s i s the c o r r e c t one; nor am I 
s u g g e s t i n g t h a t Boy 3 i s c o n s c i o u s l y aware o f these 
p o s s i b l e l e v e l s . Rather I have teased out these p o s s i b l e 
i n t e r p r e t a t i o n s t o i l l u s t r a t e how language and drama might 
be s a i d t o r e s o n a t e s e v e r a l meanings s i m u l t a n e o u s l y , i n 
o r d e r t o draw a t t e n t i o n t o the unconscious ways i n which 
s t u d e n t s might be l e a r n i n g i n drama s e s s i o n s . I am here 
p r o p o s i n g t h e p o s s i b i l i t y t h a t Boy 3's u n d e r s t a n d i n g o f 
women and t h e i r emotions i s b e i n g s t e r e o t y p i c a l l y 
r e i n f o r c e d a t a deeply a f f e c t i v e and i n t u i t i v e l e v e l as 
w e l l as a more conscious one. 
The t e a c h e r does n o t comment d i r e c t l y on Boy 3's 
r e f l e c t i o n s . When he f i n i s h e s speaking she rephrases her 
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o r i g i n a l q u e s t i o n , 'Do you t h i n k she might want t o change 
what happened?' t o ' I s e v e r y t h i n g then the same as i t was?' 
A l t h o u g h these q u e s t i o n s sound open, the way t h a t the 
t e a c h e r responds suggests t h a t she p r e f e r s some answers 
r a t h e r than o t h e r s , which i m p l i e s t h a t she was 
a n t i c i p a t i n g a p a r t i c u l a r k i n d o f answer. Both Boys 1 and 
2 r e p l y t h a t she w i l l be t r e a t e d more l i k e an a d u l t 
because she has a c t e d i n d e p e n d e n t l y . Perhaps the boys are 
b r i n g i n g t h e i r male ex p e r i e n c e o f b e i n g rewarded f o r t h i s 
b e h a v i o u r t o t h e drama. The t e a c h e r q u e s t i o n s Boy 1: ' W i l l 
she?' I wonder how t h i s response was i n t e r p r e t e d by the 
st u d e n t s ? Boy 2 l e a n t h i s support t o Boy I ' s s u g g e s t i o n . 
T h i s r e c e i v e d no response, the te a c h e r t u r n e d t o the g i r l s . 
G i r l 1 responded w i t h an o p p o s i t e v i e w p o i n t , ' S h e ' l l be 
t r e a t e d l i k e a c h i l d f o r r u n n i n g away'. Th i s g i r l has 
o b v i o u s l y been confused by the mix o f f a n t a s y and r e a l i t y 
f o r g e t t i n g perhaps t h a t Karen's r u n n i n g away was 
subs e q u e n t l y d e n i e d . T h i s answer a l s o dodges the sexual 
r e l a t i o n s h i p i m p l i c i t i n the t e a c h e r ' s q u e s t i o n i n g . This 
g i r l has focussed on t h e 'r u n n i n g away' theme r a t h e r than 
the consequences o f the s e x u a l encounter, which was 
i m p l i c i t i n the t e a c h e r ' s q u e s t i o n s . G i r l 9 responds w i t h , 
'some o f the t r u s t ' 1 1 be l o s t ' , the te a c h e r q u i c k l y agrees 
r e p e a t i n g t h e word 'Yes' f o u r t i m e s . Her f i n a l remark, 
b e f o r e a s k i n g t he s t u d e n t s t o v o t e on t h i s c o n t r o v e r s i a l 
i s s u e , i s : ' I wonder whether she can be q u i t e the same 
a g a i n ' . T h i s time the q u e s t i o n c o n t a i n s the f i r s t person 
and thus suggests, t h r o u g h the musing, an i m p l i e d view-
p o i n t . 
Whether o r not te a c h e r s should make known t h e i r view-
p o i n t s i s not the i s s u e here. What concerns me i s t h a t the 
t e a c h e r asks the s t u d e n t s f o r t h e i r ' f r a n k , honest' o p i n i o n 
( I t e m 4 6 ) ; even making e x p l i c i t - 'Don't say what you 
t h i n k I want you t o say - but what you h o n e s t l y f e e l ' . The 
t e a c h e r ' s s t y l e suggests t h a t she i s n e u t r a l and u n c r i t i c a l 
y e t t h e p r e c e d i n g a n a l y s i s suggests t h a t the teacher's 
assumptions are i n d i r e c t l y t r a n s m i t t e d t h r o u g h the 
c o n s t r u c t i o n o f the drama, the q u e s t i o n i n g and the p e r i o d 
o f r e f l e c t i o n . 
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The l a s t s t u d e n t t o speak expresses the view t h a t t h e r e 
w i l l be no t r u s t l e f t . The t e a c h e r r e i n f o r c e s t h i s , but i t 
i s not e x p l o r e d more f u l l y . L e f t t o r e f l e c t on t h i s ' t r u s t ' 
what are t h e p o t e n t i a l i n t e r p r e t a t i o n s f o r the students? 
The l o s s o f t r u s t might r e f e r t o the p a r e n t s - Karen went 
t o the d o c t o r s f o r the c o n t r a c e p t i v e p i l l w i t h o u t t e l l i n g 
them. I m p l i c i t i n t h i s view i s t h a t they t r u s t e d her t o 
d i s c u s s i m p o r t a n t concerns w i t h them, l i k e the d e c i s i o n t o 
have a s e x u a l r e l a t i o n s h i p w i t h Dave. Or the t r u s t might 
r e f e r t o Karen who d i d not t r u s t her p a r e n t s ' a b i l i t y t o 
respond a p p r o p r i a t e l y when she needed h e l p . Or i t might 
r e f e r t o Karen's f e e l i n g about Dave - she t r u s t e d t h a t he 
would f e e l t he same way as she d i d about t h e i r r e l a t i o n s h i p . 
Can she ever t r u s t him i n t h i s way again? Or i t might r e f e r 
t o t h e m e d i c a l p r o f e s s i o n - can they be t r u s t e d t o uphold 
the law, t o a c t i n a m o r a l l y r e s p o n s i b l e way? I f a p p l i e d 
t o Dave, can he t r u s t t h a t o t h e r s w i l l take him s e r i o u s l y , 
share t h e i r f e e l i n g s w i t h him, c o n s i d e r him capable o f 
h e l p i n g ? 
The c o n s t r u c t e d drama a l l o w s f o r these (and p r o b a b l y 
many more) p o t e n t i a l i n t e r p r e t a t i o n s . I n one sense i t does 
not m a t t e r which i n t e r p r e t a t i o n ( i f any) an i n d i v i d u a l 
s t u d e n t s e l e c t s as p e r s o n a l l y s i g n i f i c a n t . I n e d u c a t i o n a l 
drama the t e a c h e r can never know e x a c t l y what experiences, 
memories, f e e l i n g s , t h o u g h t s the drama has t r i g g e r e d f o r 
the i n d i v i d u a l . 
I n terms of t h i s second a n a l y s i s i n t o t he c o n s t r u c t i o n 
and n e g o t i a t i o n o f meaning i n one drama l e s s o n i t does 
seem p e r t i n e n t t o c o n s i d e r whether any of these i n t e r p r e t -
a t i o n s have been g i v e n undue w e i g h t i n g o r emphasis and by 
whom. D. Heathcote (1984)says t h a t i n drama ' i n d i v i d u a l s 
f u n c t i o n v i a t h e i r p r e j u d i c e s ' (p.50 ) . She c o n t i n u e s , ' i t 
i s good ground f o r te a c h e r s t o t i l l , not by moral 
judgments and v a l u e judgments but by exposure of what has 
been thrown up so f a r i n o r d e r t h a t i t may be examined.' 
I t would seem from t h i s a n a l y s i s t h a t t e a c h e r s too 
f u n c t i o n v i a t h e i r p r e j u d i c e s and need t o examine what 
t h e i r drama s t r u c t u r e s throw up. S. Bennet (1984) shows 
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concern f o r t h i s when he asks: 
"How r i g o r o u s i s our a n a l y s i s o f the v a l u e s and 
assumptions which surround our work?" ( p . 4) 
"What are the u n s t a t e d but i m p l i e d values i n 
t e a c h e r - c o n t r o l l e d drama?" ( p . 16) 
I n o r d e r t o examine something you f i r s t need t o be able 
t o see i t , t o r e c o g n i s e i t . Teachers need t o f i n d ways o f 
examining t h e i r l e s s o n s i n o r d e r t o see what assumptions 
are i n f o r m i n g t h e i r drama s t r u c t u r e s ; what a t t i t u d e s are 
i m p l i c i t i n t h e i r s t a t e m e n t s / i n s t r u c t i o n s ; what they are 
seen t o v a l u e and promote i n t h e i r responses and what they 
choose t o i g n o r e . 
By way o f summary and as a s t e p towards teachers 
a n a l y s i n g t h e i r own work the l a s t p a r t o f t h i s c h a pter 
w i l l be a t a b l e which c h a r t s What, How and By Whom meaning 
was c o n s t r u c t e d i n the l e s s o n p r e v i o u s l y analysed. I t has 
been found h e l p f u l i n the past f o r teachers a t t e m p t i n g t o 
e v a l u a t e t h e i r own work t o i n v i t e a c o l l e a g u e t o s i t i n 
on the l e s s o n , o r s e t up t r i a n g u l a t i o n e x e r c i s e s where the 
v i e w s / p e r c e p t i o n s o f the s t u d e n t s are sought and compared 
t o those o f an o u t s i d e o b s e r v e r and the teacher concerned. 
Perhaps a l s o , t e a c h e r s might f i n d i t h e l p f u l t o tape o r 
v i d e o a l e s s o n and on l i s t e n i n g / v i e w i n g , some time l a t e r , 
a t t e m p t t o break i t down under these t h r e e headings i n 
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i n i n 
'3' 
Discussion 
The t a b l e charts the f a c t s t h a t were created i n the 
f i c t i o n . Over a l l the p a t t e r n of n e g o t i a t i o n was heavily 
teacher-dominated ( f o r pedagogical reasons o u t l i n e d i n the 
f i r s t a n a l y s i s ) . The amount and kind of p a r t i c i p a t i o n and 
n e g o t i a t i o n i s made v i s i b l e i n t h i s breakdown. 
I f teachers devise s i m i l a r tables of analysis f o r t h e i r 
own lessons i n order to tease out the i m p l i c i t values and 
assumptions, at each atagie the teacher might t r y asking the 
question 'Why?', i n order to search out what was r e a l l y of 
fundamental value or concern. This i s not the same as 
s t a t i n g i n t e n t i o n s or o b j e c t i v e s . I t i s t r y i n g to a r r i v e 
at the unstated i n t e n t i o n s and taken-for-granted b e l i e f s 
t h a t have informed our t h i n k i n g . 
I n discussion w i t h the teacher whose work i s analysed here, 
she explained the t h i n k i n g t h a t had informed the session: 
" I was i n t e r e s t e d i n the f a c t t h a t g i r l s don't r e a l i s e 
t h a t when a r e l a t i o n s h i p becomes sexual, they become 
very deeply involved and upset; while f o r him (the 
boy) i t i s casual. For her i t meant more. I was 
i n t e r e s t e d i n t h a t f a c t . " 
This i n t e r e s t could have led the teacher to openly 
examine whether boys or g i r l s do indeed f e e l d i f f e r e n t l y 
about r e l a t i o n s h i p s t h a t become sexual. Instead she had 
already unconsciously decided that g i r l s become more 
deeply involved than boys. On the basis of t h i s assumption, 
the teacher proceeded to construct the drama to expose 
t h i s view. I t was not however expressed as teacher's 
personal viewpoint, i t was turned i n t o a f i c t i o n which the 
students were informed t h a t they had c o n t r i b u t e d t o . This 
viewpoint or assumption th e r e f o r e a f f e c t e d the way the 
lesson was s t r u c t u r e d ; what was w r i t t e n on the notes - i . e . 
the d i f f e r i n g a t t i t u d e s ; and also explains why the teacher 
described Karen as being i n a ' t e r r i b l e emotional s t a t e ' . 
Later I asked the teacher what was i n her mind when she 
asked the l a s t question: ' I wonder whether she can ever be 
q u i t e the same again?' 
The teacher r e p l i e d t h a t she was r e a l l y asking, "Do you 
t h i n k she r e g r e t s having a sexual r e l a t i o n s h i p ? " She 
continued, r e v e a l i n g her t r u e concern: 
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"What are the e f f e c t s of having a sexual r e l a t i o n s h i p ? 
When i t ' s done i t can't be undone - you can't turn 
back. I t ' s easy to submit and so f i n a l . I wanted them 
to be aware of t h i s dilemma: about the g i r l t a king on 
the r e s p o n s i b i l i t y of g e t t i n g put on the p i l l , and 
then her reactions when she found out i t wasn't 
shared by the boy." 
So i n t h i s lesson i t turns out th a t the teacher had a 
very s p e c i f i c i n t e n t i o n and q u i t e d e f i n i t e personal views 
on the subject. She chose to explore t h i s through an 
enactive mode - drama which demands involvement of 
i n t e l l e c t , body and emotions i n a medium tha t mixes 
fantasy and r e a l i t y . 
This teacher r e a l l y wanted to explore the dilemma that 
she stated above. Her f i r s t f i c t i o n a l c o n s t r u c t i o n , the 
notes, t h e r e f o r e contained w i t h i n them her basic assumption 
or premise t h a t boys tend not to share equal r e s p o n s i b i l i t y 
w i t h g i r l s i n sexual r e l a t i o n s h i p s . The r e a l irony i n t h i s 
p a r t i c u l a r lesson i s t h a t the teacher i s personally 
concerned about something t h a t she considers an u n f a i r 
contemporary s i t u a t i o n , i . e . t h a t g i r l s generally have to 
shoulder an unequal r e s p o n s i b i l i t y f o r preventing 
co n t r a c e p t i o n . I t i s the unfairness which i s at the heart 
of her concern. Yet, as shown i n the analysis, the i n i t i a l 
c o n s t r u c t i o n of the f i c t i o n and her subsequent s t r u c t u r i n g , 
focussing, questioning and language w i t h i n the f a b r i c a t i o n 
obscured the very issue she wished the students to explore. 
The r e a l question: Do boys and g i r l s take equal 
r e s p o n s i b i l i t y f o r t h e i r sexual freedom? was never tested 
because the teacher s t a r t e d w i t h t h i s assumption bui l t - , 
i n t o the notes. The subsequently biassed the issue by 
focussing on Karen's problem r a t h e r than Karen and Dave's 
problem, thus i n e f f e c t supporting the notion that i t was 
her problem. I n terms of the ac t u a l dilemma expressed: the 
two sets of r i g h t s (Karen's freedom to privacy and the 
parents' care and r e s p o n s i b i l i t y ) the s t r u c t u r e of the 
lesson emphasised the parents' view at the expense of 
Karen's or Dave's thus weakening one of the c r u c i a l 
perspectives i n t h i s dilemma. I t i s i n t e r e s t i n g that the 
teacher also introduced a t h i r d element i n t o t h i s debate, 
i . e . the r i g h t s of the medical profession to over-rule the 
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r i g h t s of e i t h e r Karen or her parents. Although i t was 
t h i s aspect t h a t i n i t i a l l y s timulated the drama - the 
r e s u l t of hearing an item of news (which subsequently 
became known as the G i l l i c k case) - t h i s aspect i s 
not presented to the students as part of the dilemma. 
Instead the teacher's assumption becomes the focus of the 
dilemma. 
Conclusions to second a n a l y s i s . 
This second analysis has re-examined one p a r t i c u l a r 
drama session i n order to consider the c o n s t r u c t i o n and 
n e g o t i a t i o n of meaning. While i t may seem tha t I have 
departed from my o r i g i n a l purpose - an examination of sex-
r o l e s t e r e o t y p i n g - I suggest th a t t h i s d e t a i l e d analysis 
i s a necessary step towards understanding how the r o l e of 
the teacher, combined w i t h the medium of drama, can 
i n d i r e c t l y i n f l u e n c e students' perceptions and a t t i t u d e s 
about themselves and others, i n c l u d i n g t h e i r thoughts and 
f e e l i n g s about gender. While i t has been possible to note 
the amount and kind of student - teacher p a r t i c i p a t i o n and 
n e g o t i a t i o n , the l i m i t a t i o n s of the present research 
method make i t impossible to assess the extent to which 
p u p i l s are aware of the conscious and unconscious 
manipulation by the teacher and th e r e f o r e the extent to 
which they can r e s i s t the messages or take t h i s i n t o 
account when forming t h e i r conclusions. 
However, the analysis suggests t h a t t h i s needs 
i n v e s t i g a t i n g i n f u t u r e research. In drama i n education 
lessons the teacher i s o f t e n i n r o l e as someone else; 
values are disguised i n the f i c t i o n a l construct; taken-
f o r - g r a n t e d assumptions are couched i n symbols and hidden 
from view, as t h i s analysis has revealed. Under such 
circumstances the teacher cannot abdicate r e s p o n s i b i l i t y 
f o r the nature of the l e a r n i n g t h a t i s promoted and must 
seek to examine how t h e i r own values and assumptions are 
in f o r m i n g the created f i c t i o n . 
By focussing i n t h i s study on how sexism i s learned or 
r e i n f o r c e d i n drama lessons, the analysis has 
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h i g h l i g h t e d s p e c i f i c s e x i s t assumptions. By then focussing 
on how meaning i s constructed the analysis has revealed 
t h a t s e x i s t assumptions are but one example of a much 
broader set of assumptions and values th a t a teacher holds. 
Given the unequal power r e l a t i o n s h i p t h a t e x i s t s i n class-
rooms and s p e c i f i c drama methods and s t r a t e g i e s that 
d i s g u i s e t h i s power, issues of teacher n e u t r a l i t y , 
manipulation and i n d o c t r i n a t i o n need to be re-examined. 
As David Hornbrook says (1984): 
" I f ... classes are now 'learning through Drama' ... 
we must be very much c l e a r e r ... not only about the 
e x p l i c i t subject matter of the lesson, but also, 
and maybe more i m p o r t a n t l y , about the i m p l i c i t 
message and values which permeate the drama process." 
(p. 50 ) 
C H A P T E R S E V E N : 
A N A L Y S I S O F D R A M A L E S S O N ( B ) . 
Int r o d u c t i o n 
The previous analysis represents a p a r t i c u l a r stage of 
the researcher's journey as o u t l i n e d i n Chapter One. When 
I f i r s t began looking at lessons my own perspective was 
e s s e n t i a l l y t h a t of a l i b e r a l f e m i n i s t w i t h a desire f o r 
eq u i t y and f a i r n e s s . I n t h i s chapter I w i l l analyse a 
second drama lesson i n f u l l , but from a more r a d i c a l 
f e m i n i s t perspective w i t h a greater awareness of power 
s t r u c t u r e s and p a t r i a r c h a l r e l a t i o n s h i p s . 
The lesson to be analysed i s a published account of a 
drama lesson w i t h nine-ten year olds i n a middle school. 
I t appears i n Jonathan Neeland's book "Making Sense of 
Drama", published by Heinemann (1984). I t appears as 
chapter two under the heading: "Beowulf - A Sample Lesson" 
pp. 8-23. 
Reasons f o r s e l e c t i n g t h i s l e s s o n f o r a n a l y s i s 
( i ) I t i s a published t r a n s c r i p t of an actual lesson w i t h 
j u n i o r age c h i l d r e n , t h a t has not been ed i t e d , or p u b l i c l y 
analysed. I n f a c t , Jonathan Neelands explains to his reader 
hi s reasons f o r not analysing t h i s sample lesson: 
" I would s t r o n g l y recommend you to use the t r a n s c r i p t 
to frame your own l i s t of questions about drama as 
they occur." (Neelands 1984, p. 8) 
I have i n t e r p r e t e d t h i s as an i n v i t a t i o n to analyse the 
work i n r e l a t i o n to the purpose of t h i s study. 
( i i ) The second reason i s provided by Neelands i n his 
i n t r o d u c t i o n to the sample lesson when he explains his 
reasons f o r i n c l u d i n g i t : 
"The lesson i s very s t a t i c i n terms of a c t i o n ; i t i s 
th e r e f o r e possible to give a comprehensive p i c t u r e of 
the lesson through t r a n s c r i p t . Some lessons hang on 
the a c t i o n s , or pauses, or symbolic gestures, or 
f a c i a l expressions. Such drama would be very d i f f i c u l t 
to describe i n w r i t i n g . 
The teacher remains i n c o n t r o l , a c t i n g as a chair-
person f o r a l l t h a t i s said, i . e . i t ' s a f a i r l y safe 
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s t r u c t u r e ( i n f a c t , he remains too much i n c o n t r o l ) . 
The lesson was not an easy one f o r the teacher to 
maintain and as a r e s u l t i t ' s perhaps more 
i n t e r e s t i n g than a smooth and s l i c k lesson might have 
been (many of the problems stem from the c o n f l i c t 
w i t h Beowulf - a g i r l who t o t a l l y amazed her teacher 
w i t h her u n c h a r a c t e r i s t i c defiance. But t h i s c o n f l i c t 
was also the mainspring of the lesson." 
(Neelands, 1984 pp. 9-10) 
(This lesson was taken by an advisory teacher, not the 
r e g u l a r class teacher, consequently he had no r e a l 
knowledge of the group as i n d i v i d u a l s . 
( i i i ) I t i s an example of whole class improvisation where 
the teacher and c h i l d r e n are i n symbolic roles throughout. 
By using an example of whole group improvisation w i t h 
teacher working i n r o l e , c o n t r o l l i n g from w i t h i n the drama 
I hope to examine more f u l l y another facet of the teacher's 
r o l e . 
Neelands says: 
"... the purpose of using teacher-role i s to put the 
c h i l d r e n i n t o an immediate s i t u a t i o n where they have 
to do the t h i n k i n g , the responding, the decision-
t a k i n g , the problem-solving .... i t must be the 
c h i l d r e n ' s work. 
I n order f o r t h i s to happen,the teacher-role should 
never be overpowering and obviously manipulative, i t 
should t r y not to t a l k too much, and i t s c o n t r i b u t i o n 
should be cut back to a few well-considered, highly 
s e l e c t i v e phrases or actions each designed to 
a c t i v a t e responses from the c h i l d r e n . 
The t e a c h e r - i n - r o l e ... has ... also the f u r t h e r 
r e s p o n s i b i l i t y of working i n d i v i d u a l s i n t o the drama. 
This means lo o k i n g out f o r i n d i v i d u a l s who are having 
d i f f i c u l t y b e l i e v i n g i n i t ; keeping a balance between 
the genders, so n e i t h e r i s overpowered by the other; 
encouraging (without f o r c i n g ) the quiet and shy to 
c o n t r i b u t e ..." (Neelands 1984, pp. 50-51) 
Neelands also draws a t t e n t i o n to other, more general 
aspects of the teacher's r o l e and a t t i t u d e , a) as helping 
" c h i l d r e n to see t h e i r e x i s t i n g experience of the world as 
a v a l i d and u s e f u l resource f o r f u r t h e r l e a r n i n g . . . " , and 
b) enabling c h i l d r e n to "discover t h e i r own voice and how 
to use i t f o r t h e i r own purposes i n a r i c h v a r i e t y of 
s i t u a t i o n s . . . " (p. 24) 
( i v ) This lesson provides an example of powerful drama that 
resonates w i t h m u l t i p l e meanings. Neelands acknowledges 
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t h i s p o t e n t i a l i n j u s t i f y i n g his choice of stimulus: 
"There i s much to respond to i n t h i s epic legend of 
honour, courage, monsters, duty, and s a c r i f i c e . " 
(Neelands 1984, p.11) 
The t r a n s c r i p t i l l u s t r a t e s c l e a r l y both ' r e a l ' and 
symbolic l e v e l s of meaning operating simultaneously i n 
heightened moments of the drama: the meaning t h a t i s 
operating at the l e v e l of the ' r e a l ' s o c i a l network, i . e . 
the peer group, i n c l u d i n g the teacher-pupil r e l a t i o n s h i p s ; 
and the meaning th a t i s operating at the l e v e l of the 
symbolic r o l e s and r e l a t i o n s h i p s . As the lesson progresses 
and the drama develops i t i s possible to see many layers 
of meaning i n existence at the same time as w e l l as 
witnessing a tension between these ' r e a l ' and symbolic 
meanings. 
(v) F i n a l l y , although t h i s d i d not influence my s e l e c t i o n , 
I believes t h i s drama func t i o n s as an analogy of the r o l e 
of women i n our s o c i e t y . By applying a f e m i n i s t perspective 
t o t h i s analysis I also hope to i l l u m i n a t e what i t can f e e l 
l i k e to be female i n our s o c i e t y . 
Background to the l e s s o n 
The class consists of 17 mixed nine-ten year olds. This 
advisory teacher worked w i t h the class f o r a t o t a l of Ih 
hours. The t r a n s c r i p t represents one a c t i v i t y w i t h i n t h i s 
time. On f i r s t meeting the class the teacher read the 
beginning of an adaptation of 'Beowulf. He decided to stop 
"a.t the p o i n t where Beowulf and h i s band s e t t l e down i n 
Heorot t o wait f o r Grendel" (Neelands, 1984, p. 11) 
He e x p l a i n s , 
" I p u r p o s e f u l l y chose t h i s p o int because I wanted to 
work w i t h the c h i l d r e n ' s imaginings of what Grendel 
might be l i k e . I wanted to stop before Grendel was 
defined by the s t o r y t e l l e r ; t h i s would give the group 
the chance to consider f a c i n g a monster of t h e i r own 
making." (p. 11) 
Before s t a r t i n g the drama the class had worked i n groups 
of four producing "a group image of Grendel using black and 
white charcoal." They then s t a r t e d working i n drama w i t h a 
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tableaux exercise, a f t e r which they f e l t ready to work i n 
r o l e . The chairs were arranged i n an open c i r c l e . The 
t r a n s c r i p t i s a record of what went on during the r o l e 
play. 
"(jr. = teacher; B. = boy; G. = g i r l ; Be = Beowulf; 
S. = s t o r y t e l l e r ; C. = chorus ... Unless otherwise stated 
everyone remains seated . . . ) " (Neelands 1984, p. 13) 
Figure 2 shows the seating arrangements and the 
p o s i t i o n of speakers. 
"Beowulf - A Sample Lesson" 
An A n a l y s i s of the T r a n s c r i p t 
The f u l l t r a n s c r i p t appears i n Neelands (1984) 'Making 
Sense of Drama', pp. 8-23. What follows i s an analysis of 
th a t lesson which considers most, but not a l l , moments. 
The teacher s t a r t s the drama by b u i l d i n g b e l i e f . He 
asks the class questions to e s t a b l i s h the place they are 
i n , who they are and what they are l i k e . For example: 
( l i n e 18) "T. ... So we're i n the h a l l of the Geats. How 
would we be dressed?" 
( l i n e 23) "T. ... What about our h a i r , would i t be 
wonderfully clean and ...?" 
(from "T. And would we be a l l smooth-faced? 
^^"^ C. No - beards. 
T. Sort of rough beards - so we're p r e t t y tough 
are we? 
C. Yeah. 
T. How do we t h i n k of ourselves then, us Geats? 
G8 We t h i n k we're the greatest. 
C. Yeah. 
T. Yes, we're p r e t t y tough eh? We've fought 
some good b a t t l e s i n our time hmn? 
C. Yeah. 
T. Nobody dares q u a r r e l w i t h the Geats. 
C. No. 
T. Right - so I'm going to be Hygelae, King of 
the Geats - now there are two other roles 
t h a t we want t o use i n t h i s opening. The 
f i r s t r o l e i s a very d i f f i c u l t one, i t ' s the 
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F i g u r e 2 A D i a g r a m o f t h e S e a t i n g A r r a n g e m e n t s s h o w i n g 
t h e p o s i t i o n o f s p e a k e r s i n Drama Lesson ( B ) . 
B2 B6 
B3 • • m 0 G7 
B4 % G6 
B5 # G 5 
0 G4 
G i l m 0G3 
GIO 0 G2 
G9 # G 1 
G8 m 0 B 1 
: G = g i r l 
3 = boy 
T = t e a c h e r 
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r o l e o f t h e s t o r y t e l l e r . Who t h i n k s t h e y 
w i l l be a b l e t o t a k e t h e r o l e o f t h e s t o r y -
t e l l e r ? ( B l , 3 , 4 , 5 , G2,1,3,4,8 r a i s e hands) 
You do ( i n d i c a t i n g G4) O.K.. And t h e o t h e r 
d i f f i c u l t r o l e i s ... who t h i n k s t h e y w i l l 
be a b l e t o t a k e t h e r o l e o f B e o w u l f ? ( 8 1 , 2 , 
3,4,5, G8,3,1 r a i s e h ands) R i g h t ( i n d i c a t e s 
G3 ) . " 
N o t i c e how t h e t e a c h e r ' s q u e s t i o n s a l s o i n t r o d u c e h i s 
i d e a s and a s s u m p t i o n s : 'Beards' becomes 'rou g h b e a r d s ' and 
t h e a s s u m p t i o n o r a s s o c i a t i o n i n h i s mi n d becomes "so 
we're p r e t t y t o u g h " - even t h o u g h he p h r a s e s i t as a 
q u e s t i o n - " a r e we?" He f u r t h e r d e f i n e s t h e s i t u a t i o n w i t h 
a q u e s t i o n : "We've f o u g h t some good b a t t l e s i n o u r t i m e , 
hmn?" 
When i t comes t o s e l e c t i n g t h e main r o l e s t h e t e a c h e r 
i n v i t e s t h e c h i l d r e n t o n o m i n a t e t h e m s e l v e s . I t i s 
i n t e r e s t i n g t h a t i n a n u m e r i c a l l y i m b a l a n c e d c l a s s , f o u r 
o u t o f s i x boys t h i n k t h e y w i l l be a b l e t o t a k e t h e r o l e 
o f s t o r y t e l l e r , w h e r e a s o n l y f i v e o u t o f e l e v e n g i r l s do. 
S i m i l a r l y , f i v e o u t o f s i x boys f e e l c o n f i d e n t t o be 
B e o w u l f compared w i t h t h r e e o u t o f e l e v e n g i r l s . T h i s 
s u g g e s t s a d i f f e r e n c e i n s e l f - c o n c e p t . The t e a c h e r s e l e c t s 
two g i r l s f o r t h e m a i n r o l e s , t h u s c o u n t e r i n g t h e t e n d e n c y 
t o a ppease b o y s and a l l o w them t o d o m i n a t e . Any f e e l i n g s 
o f p r i d e e x p e r i e n c e d by g i r l 4 a r e m o m e n t a r i l y d e f l a t e d 
h o w e v e r , by a n o t h e r g i r l ' s comment. As t h e t e a c h e r h e l p s 
h e r p u t t h e 'Saxon' c l o a k on g i r l 2 r e m a r k s , "She l o o k s 
l i k e L i t t l e Red R i d i n g Hood" ( l i n e 5 1 ) . 
The t e a c h e r b e g i n s t o b u i l d b e l i e f i n t h e c h i l d r e n ' s 
r o l e as G e a t s and i n h i s r o l e as K i n g . D u r i n g t h i s s e c t i o n 
i t i s i n t e r e s t i n g t o n o t e t h e ' m a s c u l i n e ' l a n d s c a p e t h a t 
emerges t h r o u g h t h e l a n g u a g e and t h e way i t f u r t h e r d e f i n e s 
t h e s i t u a t i o n : " e a t i n g and d r i n k i n g " . . . " a d v e n t u r e s " ... 
" d a r i n g " ... " e x c i t i n g " ... " b o a s t i n g y o u r b r a v e r y " ... 
" f i g h t i n g " ... " s t o r i e s t o s t i r y o u r b l o o d " ( l i n e s 5 7 - 8 0 ) . 
S t u d i e s o f c h i l d r e n ' s books have shown t h a t t h e w o r l d 
o f a d v e n t u r e s and q u e s t s a r e c o n s i d e r e d t h e male domain, 
one t h a t b o y s b u t n o t g i r l s a r e f a m i l i a r w i t h . I t i s t h e 
t e a c h e r who has been l a r g e l y r e s p o n s i b l e , i n t h i s s e c t i o n 
o f t h e l e s s o n , f o r d e f i n i n g t h e w o r l d o f t h e Geats as a 
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r o u g h , t o u g h w o r l d . P e r h a p s more open q u e s t i o n i n g m i g h t 
have a l l o w e d a d i f f e r e n t e n v i r o n m e n t t o be e s t a b l i s h e d . I t 
i s t r u e , h o w e v e r , t h a t t h e c l a s s had a l r e a d y r e a d t h e 
f i r s t f o u r t e e n pages o f B e o w u l f and t h e t e a c h e r was 
c a p t u r i n g t h e a t m o s p h e r e o f t h a t t i m e as p o r t r a y e d i n t h i s 
r e - t e l l i n g o f t h e l e g e n d ; n e v e r t h e l e s s what i s c o n s t r u c t e d 
i s l a r g e l y a t r a d i t i o n a l 'male' e x p e r i e n c e . D e s p i t e t h e 
t e a c h e r c h o o s i n g two g i r l s f o r main p a r t s and t h u s 
e l e v a t i n g t h e i r s t a t u s , t h e r e a r e o c c a s i o n s when i t i s 
p o s s i b l e t o d e t e c t v e r y s u b t l e , p o s s i b l y u n c o n s c i o u s , 
s e x i s t a s s u m p t i o n s : 
( f r o m "T. What a b o u t you B e o w u l f , y o u ' r e a l w a y s 
l i n e 72) b o a s t i n g o f y o u r b r a v e r y ? 
Be. Too q u i e t f o r me. 
T. Too q u i e t , huh, p e r h a p s t h e young l a d wants 
a t a s t e o f a d v e n t u r e , eh?" 
The p h r a s e ' t h e y o u n g l a d ' i s i n k e e p i n g w i t h t h e 
s y m b o l i c r o l e o f k i n g as i s t h e k i n g ' s p a t r o n i s i n g t o n e , 
s h o r t l y f o l l o w e d by " Y o u ' l l soon l e a r n " ( l i n e 78) w h i c h 
r e i n f o r c e s t h i s . 
G i v e n t h e r e a l s o c i a l n e t w o r k o f t h e c l a s s , i n w h i c h t h r e e 
o u t o f e l e v e n g i r l s v o l u n t e e r e d f o r B e o w u l f , t h e r e i s an i r o n y 
h e r e . G i r l 3 h a s , w i t h i n t h e p e e r g r o u p , shown h e r s e l f t o 
be b r a v e , e s p e c i a l l y i n a m i x e d c l a s s r o o m where r e s e a r c h 
shows t h a t b oys g e n e r a l l y d o m i n a t e and g i r l s t a k e a back 
s e a t and ' l e a r n t o l o s e ' ( S p e n d e r 1980, Sarah 1 9 8 0 ) . T h i s 
c o u r a g e c o n t i n u e s when G i r l 4, t h e s t o r y t e l l e r , e n t e r s and 
t e l l s o f t h e m o n s t e r . She p o i n t s t o B e o w u l f and s u g g e s t s 
she t r y t o c o n q u e r t h e m o n s t e r . 1. . ... 
( l i n e 104)"G3. (Jumps up) A l r i g h t , I w i l l . I ' l l g e t my men 
and I ' l l go ( w a l k s o f f , t u r n s ) . Come on!" 
She i s i m m e d i a t e l y r e a d y f o r a c t i o n and p r e p a r e d t o show 
i n i t i a t i v e . The t e a c h e r s t o p s h e r . 
( l i n e 106) "T. W a i t a m i n u t e , w a i t a m i n u t e . B e o w u l f you 
s i t down. ( B e o w u l f r e t u r n s t o h e r s e a t ) . " 
The t e a c h e r as K i n g o u t l i n e s t h e d a n g e r s i n v o l v e d , 
( f r o m "Be. ( s t a n d s ) I d o n ' t c a r e . I'm g o i n g , 
l i n e 120) ^^^^ p u r p o s e ? 
Be. I want t o k i l l i t ( s t a m p s f o o t ) . 
T. ... W i l l t h e Danes l e t h i m f i g h t t h e d r a g o n ? 
Be. I ' l l p r o v e i t . 
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T. You've g o t a w i l d t o n g u e i n y o u r head - t a k e 
a s e a t . 
Be. No. 
T. B e o w u l f , you d o n ' t s t a n d i n my c o u r t . 
Be. I want t o t a k e my men. 
T. L i s t e n t o t h o s e who a r e o l d e r and w i s e r t h a n 
y o u - t a l k t h i s t h r o u g h f i r s t . ( B e o w u l f s i t s ! 
B l . She w o n ' t even g e t i n t h e w a t e r s . 
T. T h a t ' s r i g h t . Do you t h i n k t h e Danes w i l l 
e ven l e t you l a n d ? 
G i l . I t h i n k he s h o u l d go. 
T. Why's t h a t ? 
G i l . W e l l he c o u l d have a t r y . 
Be. ( s t a n d s ) I d o n ' t c a r e i f I g e t k i l l e d . A t 
l e a s t I w i l l have t r i e d . I want my men. And 
I w a n t t o go." 
T h i s e x t r a c t t h r o w s some l i g h t on t h e t e n s i o n between 
t h e s y m b o l i c r o l e s and t h e r e a l s o c i a l n e t w o r k and 
r e l a t i o n s h i p s . A power s t r u g g l e emerges a t two l e v e l s 
s i m u l t a n e o u s l y . T h e r e i s t h e s t r u g g l e b e t w e e n t h e k i n g 
w i s h i n g t o r e t a i n h i s a u t h o r i t y and have h i s wisdom and 
e x p e r i e n c e r e s p e c t e d by h i s son, who w i s h e s t o f o r g o 
d i s c u s s i o n and p l a n n i n g i n f a v o u r o f i m p e t u o u s a c t i o n . 
T h e r e i s a l s o a power s t r u g g l e b e t w e e n g i r l 3 and t h e 
t e a c h e r . G i r l 3 w a n t s , t h r o u g h h e r r o l e , t o a s s e r t h e r s e l f . 
H ere i n t h e drama, she has i n d e e d a chance t o behave i n a 
l i b e r a t e d f a s h i o n . She can make demands: ' I want . . . ' ; can 
s t a n d up t o a u t h o r i t y and r e f u s e t o obey: ' t a k e a s e a t ' -
'No'. She can b o a s t h e r d a r i n g : ' I ' l l p r o v e i t ' . The 
t e a c h e r , who f o r p e d a g o g i c a l r e a s o n s w a n t s t o s l o w t h e 
a c t i o n down, e n c o u r a g e t h e c l a s s t o d e s c r i b e , d i s c u s s , 
n a r r a t e , t r i e s t h r o u g h t h e r o l e t o manage t h e s i t u a t i o n t o 
t h e s e e n d s : 'You've g o t a w i l d t o n g u e i n y o u r head', ' ... 
d o n ' t s t a n d i n my c o u r t ... L i s t e n t o t h o s e who a r e o l d e r 
and w i s e r t h a n you ...' 
When she i s d i s c o u r a g e d f r o m t h e a d v e n t u r e , i t i s 
p o s s i b l e t h a t g i r l 3 ( B e o w u l f ) e x p r e s s e s s y m b o l i c a l l y h e r 
r e a l need. She e x p r e s s e s t h i s c l e a r l y when she says 'At 
l e a s t I w i l l have t r i e d . ' ( l i n e 1 3 7 ) . The need t o go, t o 
t r y , t o a c h i e v e , t o be a c t i v e i n t h e w o r l d t a k e s p r e c e d e n c e 
o v e r e v e r y t h i n g e l s e as shown a moment l a t e r : 
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( l i n e s "T. ... I f we're s e n d i n g p e o p l e t o h e l p , we 
153-160) s h o u l d g e t p a i d . What do we want f r o m them? 
B l . Food. 
G4. Food. 
G9. P o s s e s s i o n s . 
Be. N o t h i n g . 
( L o n g p a u s e ) 
T. N o t h i n g ? 
Be. I'm g o i n g w h e t h e r you w a n t me t o o r n o t . " 
G i r l 3's r e p l y ' N o t h i n g ' s u g g e s t s t h a t t h e a d v e n t u r e i s 
t h e r e w a r d i t s e l f . I t i s n o t s u r p r i s i n g i n v i e w o f t h e f a c t 
t h a t a d v e n t u r e s and o p p o r t u n i t i e s t o f i g h t m o n s t e r s a r e 
t r a d i t i o n a l l y d e n i e d t o g i r l s i n f i c t i o n o r on t e l e v i s i o n . 
A t l a s t she has h e r chance and no one i s g o i n g t o s t a n d i n 
h e r way. 
A f t e r she has s t o o d up t o t h e f a t h e r f i g u r e i n t h i s v e r y 
d e t e r m i n e d way i t i s i n t e r e s t i n g t h a t t h e k i n g ' s ( t e a c h e r ' s ) 
t o n e and manner c h a n g e s : " W e l l w a i t a m i n u t e . We d o n ' t know 
w h e t h e r anybody i s g o i n g w i t h y o u . " ( l i n e 1 6 1 ) . T h i s i s n o t 
t h e same t o n e as t h e e a r l i e r , ' S i t down' ... ' L i s t e n t o ' .. 
'You d o n ' t ' . . . 
D u r i n g t h i s power s t r u g g l e a t b o t h ' r e a l ' and s y m b o l i c 
l e v e l s , t h e p e e r g r o u p a l s o become i n v o l v e d by f o r m i n g 
a l l i a n c e s . F o r e xample a f t e r t h e k i n g says, ' L i s t e n t o t h o s e 
who a r e o l d e r and w i s e r ' ( l i n e 1 3 0 ) , boy 1 uses t h e p r o n o u n 
'she' t o r e f e r t o B e o w u l f : 'She w o n 't even g e t i n t h e 
w a t e r . " ( l i n e 1 3 2 ) . T h i s s u g g e s t s t h a t he was p a r t l y 
o p e r a t i n g a t t h e ' r e a l ' p e e r g r o u p l e v e l w i t h ' t r a d i t i o n a l ' 
a s s u m p t i o n s a b o u t g i r l s n o t 'even' b e i n g a b l e t o ... Note 
t h e k i n g s u p p o r t s t h e b o y ' s s t a t e m e n t : ' T h a t ' s r i g h t ' . He 
t o o u s e s t h e w o r d 'even': 'Do you t h i n k t h e Danes w i l l even 
l e t y o u l a n d ? ' 
B e o w u l f s i t s a t t h i s p o i n t . G i r l 11 t h e n s u p p o r t s 
B e o w u l f and r e - e s t a b l i s h e s t h e d r a m a t i c c o n v e n t i o n ' I t h i n k 
he s h o u l d go', u s i n g t h e male p r o n o u n . 
B e o w u l f d e c i d e s n o t t o w a i t as r e q u e s t e d by t h e k i n g . 
( l i n e 161) T. ... We d o n ' t know w h e t h e r anybody i s g o i n g 
t o go w i t h y o u . 
Be. I'm t a k i n g them. I ' l l have you ( G 2 ) , you 
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( G 4 ) , y o u ( G 5 ) . " 
N o t e t h a t g i r l 3 i s t a k i n g t h r e e f e m a l e companions. I t i s 
u s u a l f o r c h i l d r e n t o g r o u p a c c o r d i n g t o g e n d e r . But I 
am a l s o i n t u i t i n g a d e f i a n c e h e r e and a need f o r f e m a l e 
a l l i a n c e s . I n r e p l y t h e t e a c h e r s a y s : " W a i t a m i n u t e , 
B e o w u l f . Y o u ' r e t o o a n x i o u s . These t h i n g s need c a r e f u l 
p r e p a r a t i o n . S h i p s need t o be armed - and f o o d p u t on 
b o a r d . " ( l i n e 1 6 4 ) . 
The t e a c h e r i s t r y i n g t o s l o w down t h e a c t i o n , t o p r e s s 
t h e p u p i l s t o c o n s i d e r what w o u l d be needed f o r t h e voyage 
- t o t h i n k and t o p l a n . T h i s i s a u s u a l s t r a t e g y t o move 
drama f r o m s u p e r f i c i a l t o more r e f l e c t i v e l e v e l s . B ut t h i s 
i s a l s o c r e a t i n g g r e a t t e n s i o n i n g i r l 3 f o r whom t h e drama 
i s a b o u t b e i n g g i v e n a chance t o p r o v e s o m e t h i n g . 
( f r o m "T. ... You need t o p i c k t h e r i g h t p e o p l e . I t ' s 
l i n e 166) no good p i c k i n g p e o p l e who w i l l be no good 
t o y o u i n s u c h a s t r u g g l e . 
B3. Yeah." 
The t e a c h e r c o u l d be w a n t i n g t o i n v o l v e t h e c l a s s i n 
c o n s i d e r i n g t h e q u a l i t i e s t h a t a r e n e c e s s a r y i n such p e o p l e . 
However, a t a n o t h e r l e v e l , t h i s can be seen as a s l i g h t t o 
t h e t h r e e g i r l s (G2,4,5) who had been s e l e c t e d as 'good 
enough' t o go by B e o w u l f . A l t h o u g h u n i n t e n t i o n a l , t h e 
t e a c h e r ' s p h r a s e "no use i n such a s t r u g g l e " ( l i n e 167) 
m i g h t have been e x p e r i e n c e d as a d e r o g a t o r y r e m a r k aimed 
a t them because t h e y were g i r l s and t h e r e f o r e 'no use'-
When t e a c h e r a s k s : 
( l i n e 170) "T. F i r s t , B e o w u l f , you t e l l us what e q u i p s you 
f o r t h i s t a s k . What have you done i n t h e 
p a s t ? " 
G i r l 3 ( B e o w u l f ) r e p l i e s v e r y s i m p l y , p e r h a p s h o n e s t l y : 
( l i n e 1 7 2 ) " B e . I d o n ' t know. I j u s t want t o t r y . I t c o u l d 
be my f i r s t and h e l p me t o do o t h e r s . " 
P a r a p h r a s e d t h i s m i g h t r e a d . I f o n l y I can be g i v e n t h e 
ch a n c e , a l l o w e d t o t r y , I m i g h t f i n d o u t what I can do. 
The t e a c h e r t u r n s t o boy 1 : " O l a g , you had t h e t a s k o f 
t r a i n i n g B e o w u l f i n combat, how has he done w i t h h i s 
t r a i n i n g ? " W h e t h e r t h i s i s c o n s c i o u s o r n o t t h e t e a c h e r has 
demoted ( g i r l 3) B e o w u l f h e r e and e l e v a t e d O l a g ( b o y 1) by 
t h e s u g g e s t i o n t h a t O l a g t a u g h t B e o w u l f e v e r y t h i n g he knows. 
L a t e r t h e k i n g asks O l a g what s o r t o f p e o p l e s h o u l d be 
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s e n t w i t h B e o w u l f . 
( f r o m " B l . Good s t r o n g ones. 
l i n e 182) „ ^ . ^ . „ T. E x p e r x e n c e d w a r r i o r s ? 
B l . Yeah." 
N o t e t h e e m p h a s i s on p h y s i c a l s t r e n g t h i n t h e l a n g u a g e . 
M i g h t t h i s have an e f f e c t on w h e t h e r t h e g i r l s s t i l l f e e l 
c a p a b l e o f g o i n g ? 
B e o w u l f h o w e ver i s c e r t a i n . P erhaps she senses t h i s 
m a n i p u l a t i o n when she a s s e r t s , 
( f r o m "Be. I want t o p i c k my own. 
l i n e 185) w i l l d e c i d e b u t O l a g and t h e r e s t o f us 
w i l l g u i d e y ou i n t h i s c h o i c e . 
B l . I r e c k o n he can go. 
T. And he w i l l b r i n g h o n o u r back t o t h i s h a l l ? 
B l . Yeah. H o p e f u l l y y e a h . 
T. And w i l l you go a l o n g t o p r o t e c t him? 
B l . Yeah." 
So t h e k i n g i s s e n d i n g O l a g t o ' p r o t e c t ' B e o w u l f . I f e e l 
c e r t a i n t h a t t h i s . i s t h e l a s t t h i n g g i r l 3 w a n t s a t t h i s 
moment. T h i s drama r e p r e s e n t s t h e o p p o r t u n i t y f o r h e r t o 
shake o f f p a t r i a r c h a l p r o t e c t i o n and t o ' p r o v e ' s o m e t h i n g , 
a l o n e - w i t h o u t m a l e d o m i n a n c e . T h e r e i s a sense t h a t 
B e o w u l f m i g h t have been on t h e v e r g e o f s a y i n g s o m e t h i n g 
l i k e t h i s , b u t was p r e v e n t e d - i . e . 
( l i n e s "T. Now who e l s e amongst you has p e r f o r m e d t a s k s 
193 - 6) t h a t m i g h t be u s e f u l t o us? 
Be. F a t h e r ! 
T. W a i t a m i n u t e , l e t h i m speak ( p o i n t s t o B 4 ) . " 
Boys 2,4 and 5 t h e n f o r m a c o u n t e r a l l i a n c e t o t h e 
g i r l s ' g r o u p : 
( f r o m "B4. ... Me and my two f e l l o w s h e r e ( p u t s h i s 
l i n e 197) hands on t h e s h o u l d e r s o f B3 and B5) we've 
j u s t been t h r o w i n g b o u l d e r s a b o u t t h a t b i g 
( g e s t u r e s ) a t them" ( m e a n i n g v i l l a g e r s ) . 
( l i n e s "T. Ah, so you have e x p e r i e n c e w i t h d e a l i n g 
205-221) w i t h m o n s t e r s . 
B2,3,4,5. Yeah. 
T. And how d i d you t r a p t h i s m o n s t e r ? 
B3. We made an o l d I n d i a n t r a p ( g e s t u r e s ) and 
when i t was down t h e r e we c h u c k e d o u r s p e a r s 
down o n t o i t . 
( A t t h i s p o i n t B e o w u l f i n t e r r u p t s ) 
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Be. I d o n ' t want t h o s e t h r e e , t h e y ' r e s p i t e f u l . 
( S t a n d s ) 
T. What do y o u mean s p i t e f u l ? 
Be. They a r e a l w a y s j e e r i n g a t me. I want him 
( G l ) , h i m ( G 6 ) , h i m ( G 7 ) . 
T. B e o w u l f y ou a r e n o t y e t k i n g . Take y o u r 
s e a t . ( P a u s e , t h e n B e o w u l f s i t s ) You w i l l 
be g u i d e d by y o u r f a t h e r i n t h i s m a t t e r . 
These ( i n d i c a t e s B3,4,5) a r e t h r e e 
e x p e r i e n c e d w a r r i o r s . Now who e l s e ? 
G8. Us f o u r ( g e s t u r e s t o w a r d s G9, 10, 11) have 
f o u g h t Romans. Many o f them. 
T. Yes, so you t h i n k you a r e e q u i p p e d t o f i g h t ? 
G8. Sure we a r e . " 
I t i s i n t e r e s t i n g t h a t g i r l 3's a c c u s a t i o n o f ' s p i t e f u l -
n e s s ' f o l l o w s on l o g i c a l l y f r o m boy 3's d e s c r i p t i o n o f 
' c h u c k i n g ' s p e a r s a t t h e m o n s t e r - c a u g h t i n t h e t r a p . Y et 
when t h e t e a c h e r a s k s h e r w h a t she means by ' s p i t e f u l ' she 
r e p l i e s : t h e y a r e a l w a y s ' j e e r i n g a t me'. T h i s s u g g e s t s 
t h a t t h e r e a l p e e r g r o u p n e t w o r k i s b e i n g d e s c r i b e d and 
b r o u g h t i n t o t h e drama. Perhaps t h e image o f t h e t r a p p e d 
and t o r m e n t e d d r a g o n t r i g g e r e d an e m o t i o n a l r e s p o n s e i n 
g i r l 3 t h a t p a r a l l e l e d h e r own f e e l i n g s w i t h i n t h e p e e r 
g r o u p r e l a t i o n s h i p s . 
A g a i n she c o u n t e r s t h e t e a c h e r ' s move t o i n c l u d e t h e 
bo y s as w a r r i o r s , by i n s i s t i n g on h e r own men ( G l , 6, 7 ) . 
I t i s i n t e r e s t i n g t h a t t h e y a r e n o t t h e same g i r l s t h a t 
she chose t h e l a s t t i m e , n o r t h e f o u r g i r l s who c l a i m e d t o 
have f o u g h t Romans. She has chosen t h r e e g i r l s who have 
h a r d l y s p o k e n i n t h e drama, t h e r e b y i n c l u d i n g n e a r l y a l l 
t h e g i r l s p r e s e n t . 
Y e t a g a i n g i r l 3 i s t h w a r t e d . The k i n g ( t e a c h e r ) 
r e s p o n d s t o t h e c h a l l e n g e t o h i s a u t h o r i t y w i t h : " B e o w u l f 
y o u a r e n o t y e t k i n g ... you w i l l be g u i d e d by y o u r f a t h e r 
..." t h u s r e a s s e r t i n g t h e p a t r i a r c h a l o r d e r . N o t i c e a l s o 
t h e k i n g ' s ( t e a c h e r ' s ) r e s p o n s e t o g i r l 8 when she 
v o l u n t e e r s f o u r g i r l s as w a r r i o r s ( l i n e 2 2 0 ) . " ... so you 
t h i n k y o u a r e e q u i p p e d t o f i g h t ? " I t i s p h r a s e d as a 
q u e s t i o n , w h i c h s u g g e s t s t h e r e i s some d o u b t and a l t h o u g h 
t h e r e i s no way o f r e c a p t u r i n g t h e i n t o n a t i o n h e r e , t h e 
p h r a s e ( y o u t h i n k ..' s u g g e s t s t h a t o t h e r s may n o t a g r e e . 
The t e a c h e r as k i n g t h e n p u t s an i n t e r e s t i n g q u e s t i o n 
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t o t h e c l a s s , as G e a t s . 
( l i n e s "T. A r e t h e r e any o f you who have s o m e t h i n g t o 
233-5) p r o v e , who may w i s h t o r i s k y o u r l i v e s i n 
t h i s a d v e n t u r e ? Any o f you who f e e l t h e r e 
i s s o m e t h i n g t o p r o v e ? " 
The t e a c h e r h e r e c a p t u r e s t h e words and f e e l i n g s o f g i r l 3 
u s e d e a r l i e r : ' p r o v e ' , ' r i s k ' . He g i v e s them t h e 
o p p o r t u n i t y t o t e l l h i m what i t i s t h e y must p r o v e . 
C e r t a i n l y g i r l 3, t h r o u g h t h e s y m b o l i c r o l e , i s r i s k i n g 
q u i t e a l o t i n c h a l l e n g i n g a u t h o r i t y and p a t r i a r c h y . 
T h e r e a r e s e v e r a l answers t o t h e k i n g ' s q u e s t i o n : 
( l i n e s "GIO, To p r o v e t h e r e i s a m o n s t e r . 
^^^"^^ G8. So t h a t we can k i l l i t . 
B l . P r o v e who's b o s s . " 
I t i s i n t e r e s t i n g t h a t g i r l 3 needed t o ' p r o v e ' t h a t she 
c o u l d do s o m e t h i n g ; she was p r e p a r e d t o f a i l b u t w a n t e d t h e 
c h ance t o ' t r y ' . I n c o n t r a s t boy 1 i n t e r p r e t s t h e 
d e v e l o p i n g drama t o be a s t r u g g l e f o r l e a d e r s h i p . T h i s 
r e s p o n s e o p e r a t e s a t more t h a n one l e v e l s i m u l t a n e o u s l y . 
I n one s e n s e , ' p r o v e who's b o s s ' i s r e f e r r i n g t o t h e d r a g o n 
- i f we k i l l i t , i t w i l l p r o v e we a r e boss o r v i c e v e r s a . 
B u t i n a n o t h e r sense i t r e f e r s b o t h t o t h e m a l e / f e m a l e 
power s t r u g g l e t h a t i s u n c o n s c i o u s l y b e i n g p l a y e d o u t , and 
t h e t e a c h e r ( a u t h o r i t y ) / p u p i l ( s u b o r d i n a t e ) s t r u g g l e f o r 
c o n t r o l o f t h e drama. Boy 1 asks a q u e s t i o n : 
( l i n e s " B l . How do we g e t i n t o t h e w a t e r s f i r s t ? 
T. We w i l l go by s h i p . We w i l l p r e p a r e a l a r g e 
s h i p . 
Be. ( S t a n d s ) We? I want t o go by m y s e l f . " 
G i r l 3 ( B e o w u l f ) shows g e n u i n e s u r p r i s e : 'We?' She 
t h o u g h t she was g o i n g on an a d v e n t u r e a l o n e , w i t h o u t 
p a t e r n a l p r o t e c t i o n , t o ' p r o v e ' s o m e t h i n g t o h e r s e l f . Now 
she d i s c o v e r s t h a t t h e t e a c h e r - who had p r o b a b l y a l w a y s 
i n t e n d e d t h a t s e v e r a l p e o p l e w o u l d go on t h i s v o y a g e , 
b e c a u s e i n p e d a g o g i c a l t e r m s i t i n v o l v e s more p e o p l e and 
g i v e s a f a i r e r c hance f o r a l l t o f e e l i n v o l v e d - has no 
i n t e n t i o n o f l e t t i n g h e r have t h e m a i n p a r t , t h e chance t o 
be a h e r o , as opposed t o a h e r o i n e . G i r l 3 seems t o change 
a t t h i s p o i n t i n t h e drama, t o g i v e i n and a c c e p t d e f e a t , 
as t h e k i n g a p p e a l s t o ' f e m i n i n e ' v a l u e s . 
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( f r o m "T. You w i l l have t h e l i v e s o f many o t h e r s t o 
l i n e 236) c o n s i d e r . You must c o n t r o l y o u r r e c k l e s s -
n e s s . Many o f t h o s e t h a t l e a v e t h i s h a l l 
w i l l n o t come ba c k - and we need t o know 
t h e i r b l o o d w i l l b r i n g h o n o u r back t o t h i s 
h a l l ; n o t be l o s t i n a f o o l h a r d y a d v e n t u r e . 
Be. Yes, f a t h e r . 
T. And O l a g , He's n o t t o o b i g f o r a c l i p ..." 
I t i s i n t e r e s t i n g t h a t t h e k i n g ( t e a c h e r ) makes t h i s 
p r o v o c a t i v e r e m a r k w i t h i t s s u g g e s t i o n s o f p a t e r n a l 
v i o l e n c e ' f o r one's own good' i m m e d i a t e l y a f t e r g i r l 3 
( B e o w u l f ) has a d o p t e d a s u b m i s s i v e t o n e . T h i s change i n 
c h a r a c t e r c o n t i n u e s . S e v e r a l s u g g e s t i o n s a r e made r e g a r d i n g 
p r e p a r a t i o n s f o r t h e t r i p . B e o w u l f says a l m o s t humbly ( l i n e 
2 4 9 ) : " I w i l l t a k e a few o f e v e r y t h i n g . We d o n ' t know what 
he's l i k e . So we m i g h t need a n y t h i n g . " G i r l 3 ( B e o w u l f ) i s 
now p l a c a t i n g h e r f a t h e r ( t e a c h e r ) and i n r e t u r n she i s 
p r a i s e d : "Wise w o r d s B e o w u l f . I t ' s b e s t t o be w e l l -
p r e p a r e d . " ( l i n e 2 5 2 ) . A p p r o p r i a t e b e h a v i o u r i s r e w a r d e d . 
N o t i c e t h a t B e o w u l f uses 'We' h e r e , n o t ' I ' . 
However, t h i s i s s h o r t - l i v e d . B e o w u l f i s s i l e n t f o r a 
w h i l e l i s t e n i n g t o i d e a s f o r p r o v i s i o n s : 'Food', ' S h i e l d s ' , 
' a r mour', t h e n ' t r a i n i n g more men'. A t t h i s p o i n t g i r l 3 -• 
( B e o w u l f ) c a n n o t c o n c e a l h e r i m p a t i e n c e , t h o u g h she s t i l l 
shows some c o n t r o l . The s t r u g g l e now i s w i t h i n h e r s e l f . 
( f r o m "Be. B u t f a t h e r , i t w i l l t a k e t o o l o n g . I want 
l i n e 313) t o go now. 
T. W e l l be p a t i e n t . . . " 
N o t i c e how t h e t e a c h e r ' s r o l e w h i c h s t a r t e d as t h e k i n g 
has s h i f t e d i n e m p h a s i s . He i s now p r i m a r i l y f a t h e r and 
t h e d r a m a t i c t e n s i o n c e n t r e s r o u n d t h i s f a t h e r / c h i l d 
r e l a t i o n s h i p - o r d o m i n a n t / s u b m i s s i v e s t r u c t u r e . 
G i r l 8 makes a s u g g e s t i o n : 
( l i n e s "G8. W e ' l l need f i r e p r o o f a rmour j u s t i n case 
315-321) t h i s G r e n d e l , as t h e s t r a n g e r c a l l s i t , 
b r e a t h e s f i r e . 
T. T h a t i s v e r y w i s e . 
Be. I f we f i g h t w i t h a n y t h i n g , I ' l l f i g h t w i t h 
my b a r e hands as w e l l . Bare f i g h t . 
T. B r a v e w o r d s B e o w u l f . B r a v e w o r d s . L e t ' s see 
how you speak when you f a c e t h e m o n s t e r . " 
T h i s i s t h e s e c o n d t i m e g i r l 3 has a p p e a r e d t o r e a c t 
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s t r o n g l y t o g i r l 8, P r e v i o u s l y she i g n o r e d h e r o f f e r t o be 
a w a r r i o r , p r e f e r r i n g t o choose t h r e e o t h e r g i r l s . Here 
she a l m o s t seems j e a l o u s o f t h e p r a i s e she r e c e i v e s f r o m 
t h e k i n g / f a t h e r ( t e a c h e r ) . I n r e t a l i a t i o n she r e a s s e r t s 
h e r c o u r a g e . A t f i r s t she u ses i f 'we f i g h t ' - as i f she 
i s one o f them, b u t i m m e d i a t e l y t h i s becomes ' I ' l l f i g h t ' 
... and w i t h o u t weapons, i m p l y i n g a g a i n she, does n o t need 
p r o t e c t i o n . The d o u b l e use o f t h e w o r d ' b a r e ' i s v e r y 
i n t e r e s t i n g - 'bare hands' and 'bare f i g h t ' - an a l m o s t 
p o e t i c c o n s t r u c t i o n ; t h e h e i g h t e n e d l a n g u a g e s u g g e s t i n g 
t h e p o w e r f u l e f f e c t o f t h e drama on t h i s g i r l . I n d e e d , i t 
i s i t s e l f a m e t a p h o r f o r what has been g o i n g on i n t h e 
drama, and f o r t h e e m o t i o n s t h a t have been l a i d b a r e . 
The k i n g / f a t h e r r e p l i e s ( l i n e 320) 'Brave w o r d s ' s u g g e s t i n g 
t h a t words a r e e a s y , and p u t t i n g h e r / h i m down: ' L e t ' s see 
how you speak when you f a c e t h e m o n s t e r . ' 
T h i s s e n t e n c e seems t o o p e r a t e a t more t h a n one l e v e l . 
T h e r e i s t h e l i t e r a l sense w i t h i n t h e c o n t e x t o f t h e p l a y . 
B u t t h e r e i s a l s o a v e i l e d w a r n i n g - r a t h e r l i k e t h e 
w a r n i n g ' L e t ' s see w h a t y o u ' v e g o t t o say f o r y o u r s e l f , 
y o u n g l a d y , when y o u r f a t h e r g e t s i n ' - o r 'when t h e head-
m a s t e r g e t s h e r e ' - o r ' i f I r e a l l y s t a r t t o g e t n a s t y ' . 
I n o t h e r w o r d s t h e r e i s a 'monster' w i t h i n w a r n i n g n o t t o 
o v e r s t e p t h e mark! 
W h i l e r e c o g n i s i n g t h a t t h i s k i n d o f i n t e r p r e t a t i o n i s 
c o n j e c t u r a l , i t i s b e c a u s e t h e drama i s so p o w e r f u l and 
i n t e n s e t h a t i t i s p o s s i b l e t o r e a d t h e s e m a n y - l a y e r e d 
m e a n i n g s i n t o t h e t r a n s c r i p t . I t i s when drama o p e r a t e s a t 
t h i s l e v e l t h a t i t ' r e s o n a t e s ' w i t h a l l k i n d s o f m e a n i n g s , 
b e c a u s e i t i s i n t o u c h w i t h d e e p l y - f e l t , b u t o f t e n d e e p l y 
h i d d e n , e m o t i o n s . 
I t seems s i g n i f i c a n t t h a t a t t h i s p o i n t i n t h e drama 
boy 6 s h o u l d speak f o r t h e v e r y f i r s t t i m e , a f t e r t h e 
k i n g ' s q u e s t i o n : 
( l i n e s "T. .. L e t ' s see how you speak when you f a c e t h e 
320-2) m o n s t e r . 
B6. We w i l l need m i r r o r s h i e l d s . J u s t i n case 
i t s eyes can t u r n you i n f o s t o n e . " 
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A l t h o u g h boy 6 i s s p e a k i n g o f t h e m y t h o l o g i c a l m o n s t e r 
w i t h e x t r a o r d i n a r y p o w e r s , a t a deep a f f e c t i v e l e v e l he 
c o u l d a l s o be a s s o c i a t i n g w i t h g i r l 3's s t r u g g l e . The 
e x p e r i e n c e o f c o n f r o n t a t i o n , o f d i r e c t a n g e r , u n l e a s h e d , 
can f e e l v e r y d a u n t i n g . G i r l 3 and t h e t e a c h e r seem t o be 
a t t h e moment engaged i n c o n f r o n t a t i o n - f a c e t o f a c e 
combat. I t i s t h e t e a c h e r who b a c k s o u t f i r s t , s e e k i n g 
a l l i e s who w i l l s u p p o r t h i m : " W i l l someone speak t o my 
son?" ( l i n e 3 2 9 ) . Note t h e use o f 'son' h e r e - f a t h e r ' s 
p o s s e s s i o n . Among o t h e r r e p l i e s , g i r l 2 speaks f o r o n l y t h e 
s e c o n d t i m e ( l i n e 3 3 4 ) , "And he d o e s n ' t r e a l i s e how b i g 
t h e m o n s t e r i s . " A t an i n t u i t i v e l e v e l g i r l 2 i s p e r h a p s 
w a r n i n g g i r l 3 t o be c a r e f u l . P h y s i c a l s i z e has been 
r e f e r r e d t o s e v e r a l t i m e s d u r i n g t h i s drama. I n t h i s 
i n s t a n c e t h e r e i s a l s o t h e t e a c h e r ' s ' s i z e ' and s t a t u s 
r e l a t i v e t o h i s p u p i l s , t o t a k e i n t o a c c o u n t . M o n s t e r s a r e 
a b l e t o t u r n p e o p l e t o s t o n e on t h e s p o t . I t i s t h e 
i n t e n s e eye c o n t a c t i n v o l v e d i n f a c i n g t h e 'monster' t h a t 
makes c o n f r o n t a t i o n t e r r i f y i n g . G i r l s and women i n o u r 
s o c i e t y a r e g i v e n v e r y l i t t l e p r a c t i c e o r encouragement i n 
d e a l i n g w i t h t h i s p a r t i c u l a r ' m o n s t e r ' . I t i s n o t p a r t o f 
g i r l s ' e a r l y s o c i a l i s a t i o n . 
I n an a t t e m p t t o g e t t h e j o u r n e y s t a r t e d , B e o w u l f s t a n d s 
a g a i n . 
( l i n e s "Be. I d o n ' t want t o o much s t u f f . I t ' l l make t h e 
325-8) s h i p s i n k . I want t o go my own way. 
T. Be a d v i s e d B e o w u l f . 
Be. You a d v i s e me t o o much." 
I t i s i n t e r e s t i n g t h a t g i r l 3 r a t i o n a l i s e s t h i s t i m e t o 
t r y and g e t h e r way - i . e . ' t o o much s t u f f w i l l make t h e 
s h i p s i n k ' . 
A t a n o t h e r l e v e l t h e s h i p becomes a m e t a p h o r f o r g i r l 3 
and i t i s p o s s i b l e t o r e g a r d t h e p r o v i s i o n s and weapons 
t h a t t h e g r o u p i n t e n d t o l o a d o n t o t h e s h i p as s o c i e t y ' s 
e x p e c t a t i o n s and p r o s c r i p t i o n s a b o u t what i t i s t o be 
' f e m a l e ' . ' I t ' l l make t h e s h i p s i n k ' becomes ' I want t o go 
my own way' - o r p e r h a p s I want t o be m y s e l f . 
Her f a t h e r a n s w e r s : 'Be a d v i s e d B e o w u l f . G i r l 3 t h r o w s 
h i s w o r d s back a t h i m 'You a d v i s e me t o o much'. 
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( f r o m "T. O l a g , p e r h a p s you s h o u l d r e m i n d h e r what 
l i n e 325) happened t h e l a s t t i m e we went u n p r e p a r e d 
t o t h e l a n d o f t h e Danes. 
B l . Yes. We were b e a t e n . I s t i l l f e e l t h e . 
shame." 
Here a ' t r a d i t i o n a l l y ' male s t e r e o t y p e i s r e v e a l e d i n t h e 
'sense o f shame' t h a t i s a s s o c i a t e d w i t h b e i n g ' b e a t e n ' , 
n o t w i n n i n g . I t i s a l s o i n t e r e s t i n g t h a t t h e f a t h e r / 
t e a c h e r s l i p s i n t o r e f e r r i n g t o B e o w u l f e x p l i c i t l y , f o r 
t h e f i r s t t i m e u s i n g t h e p r o n o u n ' h e r ' , i n s t e a d o f t h e 
c o n v e n t i o n 'him'. 
G i r l 3 ( B e o w u l f ) a l m o s t u n a b l e t o c o n t a i n h e r f e e l i n g s 
r e t o r t s , 
( f r o m "Be. You t h i n k , y o u t h i n k y o u know e v e r y t h i n g . 
l i n e 328) heads a r e w i s e r t h a n y oung heads B e o w u l f 
and y o u need t o rem... 
( B e o w u l f i n t e r r u p t s ) 
Be. Young s p i r i t s a r e s t r o n g e r t h a n o l d s p i r i t s 
f a t h e r . " 
E x a s p e r a t i o n r e s u l t s i n 'You t h i n k y o u know e v e r y t h i n g ' 
w h i c h she s t u m b l e s o v e r i n d e l i v e r y . I n r e l a t i o n t o t h e 
d i s c u s s i o n o f k n o w l e d g e and e d u c a t i o n i n C h a p t e r Two o f 
t h i s s t u d y , h e r e i s an example o f a f e m a l e t r y i n g t o 'make 
h e r own way', t o d e f i n e t h e s i t u a t i o n t o f i t h e r own 
e x p e r i e n c e and g i v e i t m e a n i n g - t h e need t o ' t r y ' t o be 
g i v e n t h e chance ... B u t l i k e t h e k n o w l e d g e c o n s t r u c t e d and 
d e f i n e d by t h e d o m i n a n t g r o u p , h e r e t o o g i r l 3 f i n d s t h a t 
a t e v e r y t u r n h e r d e f i n i t i o n s , h e r needs, a r e f r u s t r a t e d . 
'... you know e v e r y t h i n g ' i s s y m b o l i c o f t h e power t o 
d e c i d e w h a t w i l l c o u n t as k n o w l e d g e , what i s a p p r o p r i a t e 
b e h a v i o u r , what a r e a p p r o p r i a t e f e e l i n g s , needs and w a n t s . 
When f a t h e r / t e a c h e r r e p l i e s t h a t o l d e r heads a r e w i s e r , 
B e o w u l f i n t e r r u p t s w i t h o u t a second's h e s i t a t i o n w i t h t h e 
r e t o r t 'young s p i r i t s a r e s t r o n g e r ...' S t r e n g t h o f 
c h a r a c t e r , o f s p i r i t , i s h e r e e q u a t e d w i t h wisdom and 
k n o w l e d g e . T h e r e i s p e r h a p s some u n c o n s c i o u s a c k n o w l e d g e -
ment t h a t t h e k i n g / f a t h e r / t e a c h e r has power because o f h i s 
a b i l i t y t o c o n s t r u c t t h e p a r a d i g m w i t h i n w h i c h we a r e 
f o r c e d t o o p e r a t e . B u t t h e r e i s a sense o f r e s i s t a n c e , o f 
d e f i a n c e i n t h i s c h a l l e n g e w i t h t h e s u g g e s t i o n t h a t h e r 
s p i r i t c a n n o t be b r o k e n and she w i l l n o t g i v e up t r y i n g t o 
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change t h i n g s . T h i s i s r e i n f o r c e d a few m i n u t e s l a t e r when 
she speaks h e r l a s t l i n e i n t h e drama. The r e s t a r e 
d i s c u s s i n g t h e m o n s t e r . 
( l i n e s "G8. When a r e we g o i n g t o see t h i s d r a g o n , as 
354-7) y o u c a l l i t ? 
S. I n t h e Danes H a l l a t 12 o ' c l o c k . 
B2. B u t what i f we f a l l a s l e e p ? 
Be. I w o n ' t f a l l a s l e e p , t h a t ' s f o r s u r e . 
T h i s i s t h e l a s t c o n t r i b u t i o n t h a t g i r l 3 ( B e o w u l f ) 
makes and i t r e i n f o r c e s t h e n o t i o n o f r e s i s t a n c e and 
c o n t i n u e d s t r u g g l e . Young s p i r i t s w i l l be w a t c h i n g 
v i g i l a n t l y , w a i t i n g f o r o l d s p i r i t s , o l d heads, t o weaken. 
I t i s g i r l 3's l a s t u t t e r a n c e , t h e d i s c u s s i o n c o n t i n u e s 
a b o u t how t o t r a p o r k i l l t h e d r a g o n . D u r i n g t h i s t h e 
m o n s t e r g e t s b i g g e r and more p o w e r f u l as t h e Geats j o i n t l y 
c o n t r i b u t e a n e c d o t e s and r u m o u r s and c o n s u l t t h e s t o r y -
t e l l e r ( l i n e s 3 4 8 - 3 9 8 ) . 
The t r a n s c r i p t i s i n t e r r u p t e d h e r e and we a r e i n f o r m e d 
t h a t : " t h e p l a n n i n g c o n t i n u e d f o r a n o t h e r t e n m i n u t e s " ; 
t h e y t h e n "went home t o p r e p a r e t h e m s e l v e s " and " i n ' p a i r s 
... i m p r o v i s e d t h e i r f a r e w e l l s " ; t h e g r o u p t h e n r e a s s e m b l e d 
i n " t h e r o l e s o f w a r r i o r s ... on t h e d o c k ... r e a d y t o 
b o a r d s h i p . " ( N e e l a n d s 1984, p. 2 1 ) . 
The t e a c h e r i n r o l e a d d r e s s e s them: 
( f r o m "T. S t a n d i n a l i n e , w a r r i o r s ... Four i n a 
l i n e 399) r a n k ! Space o u t so t h a t I can i n s p e c t y o u . 
Now t h e o t h e r Geats a r e a l l a r o u n d you 
w a t c h i n g . So s t a n d and show them you a r e 
r e a d y f o r t h i s m i s s i o n . " 
He r e m i n d s them t h a t as Geats i t i s t r a d i t i o n a l t o t a k e 
an o a t h - an o a t h o f 'honour and c o u r a g e ' . 
And wisdom. ( f r o m "GIO 




B l , 
( f r o m "T, 
l i n e 445) 
And wisdom. What i s t h e one m o t t o we have, 
t h e m o t t o we a l w a y s say? 
Go p r o u d l y . 
N e v e r b o a s t . 
Go p r o u d l y , n e v e r b o a s t . 
A l l f o r one, one f o r a l l . " 
L e t us h e a r y o u say i t - and l e t ' s see you 
r a i s e y o u r weapons and shake them as we 
speak, GO PROUDLY NEVER BOAST. 
A l l . ( R a i s i n g weapons) GO PROUDLY NEVER BOAST. 
T. ALL FOR ONE, ONE FOR ALL. 
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A l l . ALL FOR ONE, ONE FOR ALL. 
T. Good l u c k , w a r r i o r s ! " 
(The s e s s i o n e n d s ) " 
D i s c u s s i o n of I s s u e s A r i s i n g : 
the e f f e c t on g i r l s ' s e l f - c o n c e p t 
I t i s i n t e r e s t i n g t h a t t h e t e a c h e r a s k s f o r d e t a i l s o f 
an o a t h t o do w i t h h o n o u r and c o u r a g e and a g i r l adds 
'wisdom'. They a r e a b o u t t o s e t o u t on a j o u r n e y , a q u e s t , 
a m i s s i o n . W h i l e c o u r a g e may be n e c e s s a r y , h o n o u r i s t h e 
assumed m o t i v a t i o n . G i r l 10' s s u g g e s t i o n i s t h a t wisdom o r 
l e a r n i n g may a l s o be a j u s t i f i c a t i o n f o r t h e m i s s i o n . I t 
i s a l s o i n t e r e s t i n g t h a t i t i s a boy who s u g g e s t s 'go 
p r o u d l y ' and a g i r l who c o u n t e r s t h i s w i t h ' never b o a s t ' . 
C e r t a i n l y i t i s p o s s i b l e t h a t i n t h i s drama t h e g i r l s have 
l e a r n e d o r had r e i n f o r c e d t h a t i t i s w rong t o b o a s t t h e i r 
d a r i n g , t o c ompete; t h e y must be modest a b o u t t h e i r 
a c h i e v e m e n t s . 
I n C h a p t e r T h r e e o f h i s book N e e l a n d s s t a t e s t h a t one o f 
t h e aims o f t e a c h e r s i s t o " h e l p c h i l d r e n t o d i s c o v e r 
t h e i r own v o i c e and how t o use i t f o r t h e i r own p u r p o s e s . " 
( p p . 2 4 - 2 5 ) . G i r l 3 i n t h i s drama does f i n d h e r own v o i c e 
and we a r e t o l d t h a t h e r c l a s s t e a c h e r was "amazed" a t h e r 
" u n c h a r a c t e r i s t i c d e f i a n c e " ( p . 1 0 ) . She i s g i v e n t h e 
o p p o r t u n i t y t o p a r t i c i p a t e i n a m a j o r r o l e b u t t h e n a t u r e 
o f h e r p a r t i c i p a t i o n i s d e f i n e d by t h e t e a c h e r . I n t h i s 
r e s p e c t , one c o u l d a r g u e i r o n i c a l l y , g i r l s a r e , t o 
r e - q u o t e N e e l a n d s , s e e i n g " t h e i r e x i s t i n g e x p e r i e n c e o f 
t h e w o r l d as a v a l i d and u s e f u l r e s o u r c e f o r f u r t h e r 
l e a r n i n g " , s i n c e t h e drama e x p e r i e n c e i s s y m b o l i c o f l i f e 
i n an e d u c a t i o n a l p a r a d i g m i n w h i c h men a r e ' t h e g a t e -
k e e p e r s ' , m a k i n g d e c i s i o n s a b o u t what s h a l l c o u n t as 
w o r t h w h i l e k n o w l e d g e and i n d o i n g so p r e s e r v i n g t h e s t a t u s 
quo. I am n o t h e r e s u g g e s t i n g t h a t t h e t e a c h e r i n t e n d e d 
t h i s , m e r e l y t h a t w h a t happened c o u l d be seen as 
r e i n f o r c i n g and t h e r e f o r e l e g i t i m a t i n g g i r l s ' e x i s t i n g 
e x p e r i e n c e o f t h e way t h i n g s a r e . D o r o t h y H e a t h c o t e r e m i n d s 
t e a c h e r s t h a t , 
" I t i s n o t m e r e l y t e l l i n g w hat you want them t o l e a r n ; 
- 207 -
i t i s t h e e x p e r i e n c e a r i s i n g o u t o f t h e a c t i o n w h i c h 
e n a b l e s them t o l e a r n . " ( H e a t h c o t e , i n Johnson & 
O ' N e i l l ( e d s ) 1984, p. 209) 
The t e a c h e r , no d o u b t , had v a l i d p e d a g o g i c a l r e a s o n s 
f o r n o t a l l o w i n g g i r l 3 t o d e t e r m i n e t h e d i r e c t i o n o f t h e 
drama. 
a) Drama as a ' c o l l e c t i v e a c t i v i t y ' 
As N e e l a n d s e x p l a i n s , 
"Drama i s a c o l l e c t i v e a c t i v i t y ; i t i n v o l v e s p e o p l e 
w o r k i n g t o g e t h e r w i t h m o r e - o r - l e s s s i n g l e p u r p o s e . 
Whereas i n c h i l d r e n ' s o t h e r a r t - w o r k ... we p r i z e 
i n d i v i d u a l i d e a s and e x p r e s s i o n , i n drama we 
e n c o u r a g e a c o l l e c t i v e v i e w , a c o n s p e c t u s , a 
c o m m o n a l i t y o f e x p r e s s i o n ... What we need t o do i s 
see w h e t h e r o u r i n d i v i d u a l i d e a s can be meshed, o r 
p a t t e r n e d i n t o an e x p e r i e n c e t h a t we can s h a r e 
t o g e t h e r . " ( N e e l a n d s 1984, p. 40) 
By a d o p t i n g a f e m i n i s t p e r s p e c t i v e i n r e l a t i o n t o t h e 
B e o w u l f l e s s o n t h e above pedagogy, s h a r e d by many drama 
p r a c t i t i o n e r s , can be p e r c e i v e d as ' p r o b l e m a t i c ' . The 
t a k e n - f o r - g r a n t e d a s s u m p t i o n s and v a l u e s t h a t u n d e r p i n t h i s 
p h i l o s o p h i c s t a n c e need t o be e x a m i n e d a f r e s h . T h e r e a r e 
two a s p e c t s a r i s i n g f r o m t h i s l e s s o n w h i c h r e q u i r e f u r t h e r 
p r o b i n g . 
The p u p i l s , i n r o l e as w a r r i o r s , l i n e up i n r a n k s t o be 
i n s p e c t e d b e f o r e e m b a r k i n g on t h e i r m i s s i o n ; t h e t e a c h e r 
i s h e r e e n c o u r a g i n g ' t h e c o l l e c t i v e v i e w ' - t h e s h a r e d 
e x p e r i e n c e o r p a t t e r n i n g . One way o f e m p h a s i s i n g t h i s i s 
t h r o u g h r i t u a l . N e e l a n d s s a y s : 
"we r e v e a l o u r s e l v e s t h r o u g h t h o s e r i t u a l s t h a t have a 
r e g u l a r p l a c e i n o u r l i v e s . R i t u a l s t e n d t o be e i t h e r 
an e x p r e s s i o n o f what we b e l i e v e i n ... o r an 
e x p r e s s i o n o f p e r s o n a l commitments ... I n b o t h cases 
t h e n o r m a l ebb and f l o w o f human b e h a v i o u r i s c h e c k e d . 
I n s t e a d t h e r e i s a d e l i b e r a t e shape, c o n t r i v e d and 
c o n v e n t i o n - l a d e n , p l a c e d on o u r b e h a v i o u r . " 
( N e e l a n d s 1984, p. 67) 
He i s h e r e t a l k i n g a b o u t f o r m a l i s e d r i t u a l s l i k e ' f u n e r a l s ' 
o r ' e l e c t i o n s ' , o r ' i n i t i a t i o n r i t e s ' . But t h e r e i s a 
s e nse i n w h i c h t h e s t r u c t u r e and o r d e r i n g o f more i n f o r m a l 
e v e r y d a y r e p r e s e n t a t i o n s can a l s o be t h o u g h t o f i n t h i s 
way. N e e l a n d s c o n t i n u e s : 
"... r i t u a l i s i m p o r t a n t b ecause i t i s u s u a l l y a s o c i a l 
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o r a c o l l e c t i v e e x p e r i e n c e ; and a l s o because c u l t u r a l 
a c t i v i t y o f a r i t u a l i s t i c n a t u r e i l l u s t r a t e s an 
u n d e r l y i n g i d e o l o g y . The r i t u a l s we engage i n say 
something about our s o c i e t y and v a l u e s . " 
(Neelands 1984, p. 67-68). 
I d i o s y n c r a t i c o r p e r s o n a l views have been s u b o r d i n a t e d t o 
the g r e a t e r good o f Geat s o c i e t y . S o c i a l o r d e r and 
cohesion has been m a i n t a i n e d t h r o u g h p a t r i o t i c r i t u a l s . I s 
t h i s an a c t o f s o l i d a r i t y o r an a c t of c o n f o r m i t y ? What 
k i n d o f ' c o l l e c t i v e view' are we promoting i n our drama 
work? What are the moral i m p l i c a t i o n s ? 
b) ' U n i v e r s a l r o l e s ' / ' B r o t h e r h o o d Codes'. 
Li n k e d t o t h i s n o t i o n of the c o l l e c t i v e view i s the 
r e l a t e d concept of u n i v e r s a l r o l e s . 
"What i s i m p o r t a n t i n drama i s t o i d e n t i f y more 
g e n e r a l i s e d , u n i v e r s a l l y r e c o g n i s e d r o l e s such as 
f a r m e r , l e a d e r , t r a v e l l e r , t r i b e s m a n , peasant, farmer, 
f a t h e r , b r o t h e r , guard, e t c . - and t o e x p l o r e the 
p e r s o n a l and s o c i a l i m p l i c a t i o n s o f such r o l e s . I n 
o t h e r words, one purpose o f the drama w i l l be t o h e l p 
c h i l d r e n t o understand what i t i s l i k e t o occupy 
these u n i v e r s a l r o l e s i n the r e a l w o r l d . " 
(Neelands 1984, p. 72) 
Th i s i d e a o f ' u n i v e r s a l l y - r e c o g n i s e d ' r o l e s owes much t o 
Dorothy Heathcote's i d e a of "Brotherhood Codes" (Wagner 
1976, pp. 48-52). I r r e s p e c t i v e o f the p a r t i c u l a r s o f the 
r o l e o r s i t u a t i o n she l o o k s f o r the " u n d e r l y i n g 
s i g n i f i c a n c e " o f the event so t h a t d e s p i t e the e x t e r n a l 
f e a t u r e s , how people f e e l on the " i n s i d e " i s s t r e s s e d . This 
b r i d g e w i t h o t h e r s , who a t d i f f e r e n t times and i n d i f f e r e n t 
p l a c e s have f e l t s i m i l a r t o us now,is achieved by 
r e f l e c t i n g t h a t , "we are i n the b r o t h e r h o o d o f a l l those 
who ..." ( p . 4 8 ) . I n t h i s drama t h i s c o u l d be a l l those 
who have taken r i s k s , a l l those who have been t r e a t e d 
b a d l y , a l l those who " f i n d themselves i n t r a n s i t " ( p . 5 1 ) . 
Heathcote e x p l a i n s t he importance i s , "What i s i m p l i c i t i n 
the r e l a t i o n s h i p s o f the people i n t h i s s i t u a t i o n ? " ( p . 50) 
"Each s i t u a t i o n i s pregnant w i t h hundreds of b r o t h e r -
hoods" ( p . 51) ... "the i s o l a t i o n o f one f a c t o r t h a t a 
s t u d e n t can r e l a t e t o makes focus p o s s i b l e " ( p . 52). I n 
the Beowulf l e s s o n t he t e a c h e r does not e x p l i c i t l y mention 
" b r o t h e r h o o d s " , b u t i t i s i m p l i c i t i n the c l o s i n g stages 
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o f t h e l e s s o n . These w a r r i o r s c o u l d have been l i k e n e d t o 
a l l those who have "courage ... a l l those who f e a r ... a l l 
those who must n o t t u r n back ... a l l those who may not 
r e t u r n . . . " ( p . 5 1 ) . The i s o l a t i o n o f a p a r t i c u l a r 
"botherhood" or u n i v e r s a l r o l e , l i k e w a r r i o r s , w i l l 
i n f l u e n c e t h e way t h e experience i s framed and comes t o be 
r e f l e c t e d upon. A l t h o u g h t he teacher does not e x p l i c i t l y 
d e f i n e t h i s he does mention 'honour' t w i c e and 'courage' 
once. The Geats are i n s t r u c t e d t o r a i s e t h e i r weapons and 
shake them as they speak the motto, so t h a t i t i s these 
p a t r i o t i c r i t u a l s t h a t a re be i n g emphasised as the drama 
ends. 
A p a r t i c u l a r problem f o r f e m i n i s t s i s t h a t the 
' u n i v e r s a l l y r e c o g n i s e d ' r o l e s - l i k e the examples c i t e d 
by Neelands - a r e t r a d i t i o n a l l y 'male' r o l e s and 'male' 
experiences and these r e i n f o r c e the 'male as the norm' 
syndrome and by i m p l i c a t i o n the 'female as the d e f i c i e n t ' 
human b e i n g . What f o l l o w s may sound a c o n t r a d i c t i o n g i v e n 
th e equal o p p o r t u n i t i e s stance adopted i n t h i s s t u dy. 
However l i f e i s b o t h complex and o f t e n c o n t r a d i c t o r y . The 
' c o l l e c t i v e v iew' and shared experience i s on the one hand 
i n keeping w i t h e q u a l i t y i n h i g h l i g h t i n g s i g n i f i c a n t human 
emotions and c e l e b r a t i n g our shared-in-common w o r l d . But 
the d i s a d v a n t a g e i s t h a t w h i l e promoting our s i m i l a r i t i e s , 
our d i f f e r e n t e x p e r i e n c e s o f the shared-in-common w o r l d 
are devalued. I n terms o f m u l t i c u l t u r a l e d u c a t i o n i t i s 
l i k e s a y i n g o f an e t h n i c a l l y mixed classroom, 'We are a l l 
the same her e . There are no d i f f e r e n c e s . ' 
I n t h e Beowulf l e s s o n the present day ' c o l l e c t i v e 
e x p e r i e n c e ' o f s i s t e r h o o d and the s t r u g g l e f o r e q u a l i t y o f 
o p p o r t u n i t y i n mixed classrooms which i s d i f f e r e n t from 
th e e x p e r i e n c e o f boys - i s not i d e n t i f i e d and i s denied 
e x p r e s s i o n . The r e s u l t i s t h a t t h i s d i f f e r e n t i a l t r e a t m e n t 
i s not e x p e r i e n c e d by t h e boys nor brought t o t h e i r 
a t t e n t i o n and i t i s assumed t h a t we a l l have the same b a s i c 
needs and d r i v e s , i r r e s p e c t i v e o f s o c i a l and h i s t o r i c a l 
c o n t e x t s . 
G i r l 3 i n t h i s drama i s i n the s i s t e r h o o d o f a l l those 
who have been deni e d o p p o r t u n i t y ; a l l those who have been 
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t h w a r t e d i n t h e i r a m b i t i o n s ; a l l those who f e e l c o s s e t t e d 
and o v e r - p r o t e c t e d ; a l l those who want the chance t o prove 
what they can do. E l a i n e Showalter (1976) commenting on 
t h e consequences f o r g i r l s o f the p r e f e r e n t i a l t r e a t m e n t o f 
boys, says: 
"Education p r o v i d e s women w i t h a l o n g a p p r e n t i c e s h i p i n 
n e g a t i v e c a p a b i l i t y on s e l f - i m a g e and s e l f - c o n f i d e n c e 
... Women are estr a n g e d from t h e i r own experience and 
unable t o p e r c e i v e i t s shape or a u t h e n t i c i t y . ... 
[because] ... i t i s not m i r r o r e d and g i v e n resonance 
i n the m a t e r i a l s or i n t e r a c t i o n i n the classroom. 
( S h o w a l t e r 1976, pp. 319-320) 
I t i s r a r e i n mixed drama classrooms t o e x p l o r e 'the 
p e r s o n a l and s o c i a l i m p l i c a t i o n s ' o f female experience. 
One can o n l y muse on what might have happened i f g i r l 3 as 
Beowulf had been a l l o w e d t o approach and encounter Grendel 
alone o r w i t h her o r i g i n a l c h o i c e o f w a r r i o r s ( g i r l s 2, 4, 
5 ) . Perhaps they would have r e t u r n e d t o boast s t o r i e s o f 
b r a v e r y , or h a v i n g escaped, v e r i f y the dangers - but they 
m i g h t have found o t h e r ways o f d e a l i n g w i t h monsters and 
dragons, ways which drew upon t h e i r 'female' experience o f 
d e a l i n g w i t h d i f f i c u l t people or h o s t i l i t y and a g g r e s s i o n ; 
ways which focussed on "the m o r a l i t y of care and 
r e s p o n s i b i l i t y " r a t h e r than the " m o r a l i t y of j u s t i c e " 
( C o l b y 1982) ( 1 7 ) . 
Conclusion. 
At one l e v e l , t h i s p a r t i c u l a r drama d i d o f f e r l i b e r a t i n g 
o p p o r t u n i t i e s f o r g i r l s . The t e a c h e r c r e a t e d a change of 
c o n t e x t i n which new r o l e s and r e l a t i o n s h i p s c o u l d be 
e x p e r i e n c e d and t h i s i n t u r n r e s u l t e d i n new language 
demands. The drama c o n t e x t a l l o w e d the p u p i l s t o c h a l l e n g e 
a u t h o r i t y and t o a l t e r the 'normal' p u p i l - t e a c h e r , p u p i l -
p u p i l r e l a t i o n s h i p s . The t e a c h e r ' s c o n t r i b u t i o n s t o the 
mounting t e n s i o n w i t h i n the d e v e l o p i n g drama and the 
d i s t a n c i n g p r o v i d e d by the r o l e s a l l o w e d g i r l 3 t o ' f i n d 
h er v o i c e ' and c r e a t e d the o p p o r t u n i t y of e x p e r i e n c i n g , 
s a f e l y , c o n f r o n t a t i o n , r e s i s t a n c e and d i s a p p r o v a l . For 
g i r l s , g r o w i n g up i n our s o c i e t y , the o p p o r t u n i t y t o b o t h 
e x p e r i e n c e and p r a c t i c e such behaviour i s e s s e n t i a l . Drama 
has the p o t e n t i a l t o l i b e r a t e i n t h i s r e s p e c t . 
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At a n o t h e r l e v e l t h i s lesson i l l u s t r a t e s the power o f 
the t e a c h e r when w o r k i n g i n r o l e i n s i d e the drama. The 
t e a c h e r - k i n g - f a t h e r has the power t o invoke t r a d i t i o n s -
'you don't s t a n d i n my c o u r t ' ; tiQi p r e s c r i b e the l i m i t s o f 
Beowulf's i n i t i a t i v e - 'You w i l l decide but Olag and the 
r e s t o f us w i l l guide you i n t h i s c h o i c e ' , or 'you w i l l be 
guided by your f a t h e r i n t h i s m a t t e r ' ; t o b e l i t t l e , ' A n d 
Olag. He's n o t t o o b i g f o r a c l i p ' ; t o mock, 'Brave words, 
l e t ' s see how you speak when you face the monster'; the 
power t o d e c i d e on t h e ' r i g h t ' people f o r the m i s s i o n ( o f 
g i r l s 2, 4, 5 ) , ' I t ' s no good p i c k i n g people who w i l l be 
o f no use i n such a s t r u g g l e ' ; the power t o ask boy 1 i f 
he w i l l 'go a l o n g and p r o t e c t ' Beowulf; the power t o invoke 
age and e x p e r i e n c e and equate them w i t h wisdom - 'Old heads 
are w i s e r t h a n young heads'; t o impose v a l u e judgments on 
t h o u g h t and a c t i o n , 'you've got a w i l d tongue' ... 'you 
must c o n t r o l y o u r r e c k l e s s n e s s ' . 
I f drama i n e d u c a t i o n i s t o be l i b e r a t i n g f o r g i r l s then 
a t the p r e s e n t t i m e we may need t o c o n s i d e r s t r a t e g i e s 
which w i l l r e s u l t i n more p o s i t i v e d i s c r i m i n a t i o n t o 
p r e v e n t r e i n f o r c i n g the everyday experience of b e i n g 
'female' and t h e d e t r i m e n t a l consequences, i . e . t h w a r t e d 
a m b i t i o n , c o n f o r m i t y t o group norms t o a v o i d d i s a p p r o v a l 
and the s u p p r e s s i o n o f p s y c h i c energy - a major f a c t o r i n 
t h e m e n t a l h e a l t h o f a community. 
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C H A P T E R E I G H T : 
T H E R O L E O F T H E D R A M A T E A C H E R 
The i n t e n t i o n o f t h i s study has been t o examine the 
r o l e o f the t e a c h e r and the processes and p r a c t i c e s t h a t 
r e i n f o r c e sexism, i n o r d e r t o understand more p r e c i s e l y 
t h e i r i n t e r a c t i o n . I n a t t e m p t i n g t o do t h i s the study has 
been d i v i d e d i n t o t h r e e s e c t i o n s : t he f i r s t focussed on 
sexism and p l a c e d i t w i t h i n a c o n t e x t , the second looked 
a t the d e t a i l s o f drama lessons as w e l l as the i n t e r a c t i o n 
o f a l l t h r e e elements. I n t h i s s e c t i o n . Chapter E i g h t w i l l 
c o n s i d e r t he r o l e o f the drama te a c h e r i n r e l a t i o n t o the 
p r o f e s s i o n a l c o n t e x t , and then w i l l examine some drama 
methodologies i n r e l a t i o n t o the v a l u e s they are promoting. 
Teacher a t the Crossroads: A context. 
D u r i n g t h e n i n e t e e n e i g h t i e s drama i n e d u c a t i o n 
conferences and p r o f e s s i o n a l j o u r n a l s have been d e b a t i n g 
the c u r r e n t and f u t u r e r o l e o f drama and i n c r e a s i n g l y 
c a l l i n g upon p r a c t i t i o n e r s t o re-examine the values t h a t 
t h e i r work i s p r o m o t i n g . T h i s debate has been summarised 
by Ken Byron (1987, 1988) i n a t w o - p a r t a r t i c l e e n t i t l e d 
'Drama a t t h e Crossroads'. T h i s image o f a crossroads i s 
symbolic o f the u n c e r t a i n t y about the f u t u r e d i r e c t i o n o f 
drama p r a c t i c e , and perhaps symbolic o f the need f o r 
i n d i v i d u a l s t o make d i f f e r e n t c hoices i n r e l a t i o n t o t h e i r 
p e r s o n a l b e l i e f s . T h i s 'crossroads' demands an examination 
o f t h e e x t e n t t o which t h e r e i s consensus and s i m i l a r i t y 
among drama t e a c h e r s as w e l l as p o i n t s o f d i f f e r e n c e and 
disagreement. 
The debate i s about the c o n t e n t o f drama and i t s 
r e l e v a n c e t o young people's needs - the c a p a c i t y o f 
d i f f e r e n t drama approaches t o address contemporary i s s u e s . 
I n p a r t i c u l a r t h e concept o f ' u n i v e r s a l s ' and i t s 
'blandness' has been focussed on, and the ' i n d i r e c t n e s s ' 
o f some approaches has been c r i t i c i s e d f o r f a i l i n g t o 
c o n f r o n t i s s u e s l i k e r a c e , c l a s s and gender so t h a t p u p i l s 
can c h a l l e n g e t h e i r own t a k e n - f o r - g r a n t e d assumptions. 
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Ken Byron, summarising the debate, says: 
"What i s a t i s s u e here seems t o be t h i s : g i v e n t h a t a 
drama t e a c h e r ' s f u n c t i o n i s t o a s s i s t young people t o 
engage w i t h the w o r l d i n which they l i v e , i n c l u d i n g 
those t o p i c s which are c o n t r o v e r s i a l , what are the 
best methods o f doing t h i s ? " (Byron 1987, p. 10) 
Should we focus on ' u n i v e r s a l s ' or 'contexts'? 
"On t h e meanings which are generated by the c o n t e x t 
but go beyond i t ? On those which are s p e c i f i c t o i t ? 
Or both? And i f so, i n what k i n d o f balance or 
r e l a t i o n s h i p t o each o t h e r ? " ( p . 13) 
a) Teaching: A M u l t i - f a c e t e d Role. 
Before c o n s i d e r i n g the answers t o these q u e s t i o n s , I 
i n t e n d t o d i s c u s s t he teacher's m u l t i - f a c e t e d c o n c e p t i o n 
of the t e a c h i n g r o l e . I then i n t e n d t o r e l a t e t h i s t o the 
choice o f drama methodologies. 
P a t r i c i a Broadbent e t a l (1988) conducted a comparative 
study i n t o how t e a c h e r s conceived o f t h e i r p r o f e s s i o n a l 
r e s p o n s i b i l i t y i n England and France. There were marked 
d i f f e r e n c e s . Teachers i n France were c l e a r t h a t t h e i r 
r e s p o n s i b i l i t y was towards t h e i r p u p i l s ; whereas w h i l e 
e q u a l l y t r u e o f t e a c h e r s i n England, they a l s o f e l t a 
r e s p o n s i b i l i t y towards p a r e n t s , the headteacher and t h e i r 
employer. The r e s e a r c h e r s l a r g e l y accounted f o r t h i s 
d i f f e r e n c e by p o i n t i n g t o the c e n t r a l i s e d c u r r i c u l u m i n 
France f o r which t e a c h e r s f e e l no p e r s o n a l r e s p o n s i b i l i t y , 
and the r e l a t i v e autonomy of teachers ( p a r t i c u l a r l y 
p r i m a r y ) i n t h i s c o u n t r y i n r e l a t i o n t o c u r r i c u l u m c o n t e n t . 
This d u a l " p r o f e s s i o n a l r e s p o n s i b i l i t y ' f e l t by teachers 
i n England i s p a r t i c u l a r l y r e l e v a n t t o the p o s i t i o n o f 
drama t e a c h e r s who, because o f a c h i l d - c e n t r e d open 
pedagogy, i . e . w i t h no p r e s c r i b e d p u b l i c s y l l a b u s , have a 
s i m i l a r degree o f autonomy i n t h e i r classrooms- Drama 
becomes a v e h i c l e f o r c h i l d r e n ' s l e a r n i n g about aspects o f 
human l i f e . I n t h i s p a r t i c i p a t o r y a c t i v i t y t e a c her and 
c h i l d r e n f u n c t i o n as p l a y w r i g h t , a c t o r and d i r e c t o r w i t h 
t h e i r own b u i l t - i n sense o f audience. Since t he drama 
a c t i v i t y takes p l a c e w i t h i n the i n s t i t u t i o n o f the s c h o o l , 
a t e a c h e r ' s c o n c e p t i o n o f ' p r o f e s s i o n a l . r e s p o n s i b i l i t y ' 
w i l l , I suggest, p l a y a largte p a r t i n d e t e r m i n i n g the 
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c h o i c e o f content, how i t i s focussed and r e f l e c t e d upon. 
One aspect o f ' p r o f e s s i o n a l r e s p o n s i b i l i t y ' must be t h a t 
i t i s e d u c a t i o n a l l y ' w o r t h w h i l e ' and t h i s i n e v i t a b l y 
i n v o l v e s v a l u e judgments. Another aspect i s t h a t i t w i l l 
need t o be j u s t i f i e d t o c o l l e a g u e s and o t h e r s beyond the 
s c h o o l . These f a c e t s o f p r o f e s s i o n a l r e s p o n s i b i l i t y and 
a c c o u n t a b i l i t y i m p l y a degree of s o c i a l consensus and some 
commitment t o the dominant i d e o l o g y . 
I n a d d i t i o n t o the ' p r o f e s s i o n a l r e s p o n s i b i l i t y ' t o 
p u p i l s and c o l l e a g u e s , a second aspect o f the drama 
t e a c h e r ' s r o l e r e l a t e s t o t h e i r c o n c e p t i o n o f themselves 
as a r t s e d u c a t o r s , and t h e i r p e r c e i v e d r e l a t i o n s h i p between 
the f u n c t i o n o f a r t and t h e i r p r o f e s s i o n a l r o l e . A lthough 
drama has emphasised t h a t i t i s a l e a r n i n g medium, the 
te a c h e r ' s c o n c e p t i o n o f the a r t i s t i c r o l e may cause some 
degree o f r o l e - c o n f l i c t . N i c h o l a s W r i g h t ( i n Robinson 1980) 
h i g h l i g h t s t h i s by dr a w i n g a t t e n t i o n t o the d i f f e r e n c e s 
r a t h e r than the s i m i l a r i t i e s between the r o l e s o f t h e a t r e 
worker and t e a c h e r and between t h e a t r e and drama as s o c i a l 
p r a c t i c e s , i n terms o f t h e i r s o c i a l f u n c t i o n s . W right 
argues t h a t t h e a t r e workers o r a r t i s t s are not a homogenous 
group, u n l i k e t e a c h e r s , whose methods might v a r y b u t who 
n e v e r t h e l e s s "share the same f u n c t i o n " ( p . 9 1 ) . He sees a 
" f u n c t i o n o f t h e a t r e as e n t e r t a i n m e n t t o make moral and 
p o l i t i c a l statements." T h i s i s a c c e p t a b l e because the 
audience u n d e r s t a n d t he c o n t e x t and conventions o f t h e a t r e 
which a f f e c t s t h e 'frame' o r m e n t a l - s e t from which they 
view t he event . While he argues t h a t , 
" t h e a t r e i s a f e a t u r e o f s o c i e t y ' s p o l i t i c a l and s o c i a l 
l i f e ... [ t h i s i s n o t ] ... t h e same as sa y i n g t h a t the 
p l a y w i l l n e c e s s a r i l y make the s l i g h t e s t d i f f e r e n c e t o 
the audience's f u t u r e b e h a v iour o r change i t s mind i n 
any way." ( p . 92) 
The drama t e a c h e r however i s committed t o a p o s i t i v e 
change i n p e r c e p t i o n o r u n d e r s t a n d i n g i n keeping w i t h the 
f u n c t i o n o f the t e a c h i n g s i t u a t i o n . Indeed one phrase used 
by drama t e a c h e r s t o j u s t i f y t o s c e p t i c s what might l o o k 
l i k e an a b d i c a t i o n o f r e s p o n s i b i l i t y , i s "the p l a y f o r t he 
c l a s s and the p l a y f o r t he te a c h e r . " ( G i l l h a m 1974). 
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b) Drama Methods: the Teacher's Choice. 
Gavin B o l t o n (1982) e x p l a i n e d : A l t h o u g h a teacher may 
ask a c l a s s . What do you want t o make a p l a y about? "the 
i n v i t a t i o n t o choose i s not as open as i t sounds." A c l a s s 
o f j u n i o r s may, f o r example, v o t e t o make a p l a y about 
r o b b e r s ( 18 ).'The p l a y f o r the class' i s t h e r e f o r e about 
r o b b e r s b u t t h e t e a c h e r decides on the framework w i t h i n 
which t h e c l a s s w i l l be a l l o w e d t o pursue the t o p i c , i . e . 
the purpose beh i n d t he a c t i v i t y . Since the t o p i c 'robbers' 
i s not a u s u a l c u r r i c u l u m area i t i s the teacher's 
f u n c t i o n t o d e c i d e , what o f e d u c a t i o n a l v a l u e can be 
focussed and r e f l e c t e d upon. This i s 'the p l a y f o r the 
t e a c h e r ' ; a l t h o u g h i t i s not made e x p l i c i t t o the c h i l d r e n . 
Gavin B o l t o n takes on the r o l e o f gang boss and q u e s t i o n s 
the c h i l d r e n about t h e i r e x p e r i e n c e . They are d r i l l e d and 
p r e s s u r e d by him i n t o p r o d u c i n g r u l e s which w i l l guarantee 
the s u r v i v a l o f the gang. He c o n s t r a i n s them by imposing 
one r u l e - none o f t h e i r l i v e s must be l o s t . I n t h i s drama 
the focus i s not on ' s h o o t - o u t s ' , k i l l i n g s , r o b b e r i e s or 
'get-aways'; the t e a c h e r focusses t he c h i l d r e n ' s a t t e n t i o n 
on l o y a l t y t o and p r o t e c t i o n o f the 'gang'. I n the p e r i o d 
o f r e f l e c t i o n B o l t o n asks the c h i l d r e n i f they had 
p r e v i o u s l y c o n s i d e r e d t h i s sense o f honesty and l o y a l t y 
among t h i e v e s . 
I n t h i s example a s u b j e c t t h a t might have emphasised 
a n t i - s o c i a l l e a r n i n g i s t r a n s f o r m e d i n t o a c o n s i d e r a t i o n o f 
those elements necessary f o r s u c c e s s f u l group cohesion and 
r e f l e c t i v e n e s s . I n t h i s sense 'robbers', t he p u p i l s ' choice 
o f c o n t e n t , i s i r r e l e v a n t t o the teacher's purpose. This 
k i n d o f s t r a t e g y and the teacher a t t i t u d e s and va l u e s t h a t 
are i m p l i c i t i n t h i s way o f w o r k i n g has provoked d i s c u s s i o n 
and c r i t i c i s m . 
David Clegg (1973) accuses drama o f be i n g p a r t o f "the 
c r e a t i v e a djustment t o s o c i e t y syndrome". 
"We a l l o w a n t i - s o c i a l e x p r e s s i o n ... j u s t so l o n g as 
everyone r e a l i s e s t h a t the aim i s t o modify such 
responses e v e n t u a l l y so t h a t they f i t i n t o what 
s o c i e t y wants and needs ... " ( p . 40) 
Some te a c h e r s would no doubt defend such a c t i o n as p a r t o f 
t h e i r ' p r o f e s s i o n a l r e s p o n s i b i l i t y ' . Clegg c o n t i n u e s 
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however by s u g g e s t i n g t h a t t h e i r f i r s t r e s p o n s i b i l i t y 
s h o u l d be a r t i s t i c : 
"Any s e l f r e s p e c t i n g a r t i s t would see t h a t as a s e l l -
out t o the e s t a b l i s h m e n t ... [Drama's] acceptance 
i n t o t h e e d u c a t i o n a l system has depended, by and 
l a r g e , on an u n d e r l y i n g assumption t h a t i t s p r a c t i c e 
w i l l l e a d t o b e t t e r c i t i z e n s - and t h a t means b e t t e r -
a d j u s t e d t o s o c i e t y as i t i s . " (Clegg 1973, p. 40) 
These two aspects o f a tea c h e r ' s r o l e are c l e a r l y 
d i s t i n g u i s h e d i n t h i s c r i t i c i s m and w h i l e Clegg i s c l e a r 
about where h i s p r i o r i t i e s l i e , o t h e r drama teachers might 
n o t agree. I n t h e s e v e n t i e s t h e r e was, w i t h i n t h e 
e d u c a t i o n a l system, some degree o f consensus and optimism. 
Perhaps t e a c h e r s o f ' c r e a t i v e a d j u s t m e n t ' f e l t t h a t i t was 
by and l a r g e a ' j u s t ' s o c i e t y ; perhaps they were not f u l l y 
c onscious o f the e f f e c t s o f a s s i m i l a t i o n i s t c u l t u r a l 
p o l i c i e s ; perhaps, l i k e W r i g h t they saw the f u n c t i o n o f 
t h e a t r e a r t i s t s and drama teachers as q u i t e d i f f e r e n t . By 
the e i g h t i e s however, the changing economic, p o l i t i c a l and 
e d u c a t i o n a l c l i m a t e f o r c e d some drama teachers t o r e -
examine t h i s p o t e n t i a l c o n f l i c t i n t h e i r r o l e . 
The 1981 N.A.T.D. Conference f o r the f i r s t time 
i d e n t i f i e d "values and i d e o l o g y i n drama t e a c h i n g as a 
c e n t r a l i s s u e " . A new mood was e v i d e n t . Jon Nixon, 
r e v i e w i n g the conference f o r the T.E.S. r e p o r t e d t h a t , 
"... the p a r t i c i p a n t s t a l k e d a g r e a t d e a l about the 
te a c h e r as an agent o f change and drama as a 
s u b v e r s i v e a c t i v i t y ... Commitment t o change i n v o l v e s 
hard t h i n k i n g , the development o f sound p r a c t i c e and 
a l o n g p o l i t i c a l s t r u g g l e . . . " ( N i x o n , i n Norman (ed) 
1981, p. 2) 
Yet d e s p i t e the change i n mood and e x p l i c i t statements 
about a p o l i t i c a l s t r u g g l e , B r i a n Agar, i n h i s opening 
remarks as C h a i r , added, 
"... I would suggest one b a s i c r u l e . Make sure t h a t 
you are r e c o g n i s e d as a r e s p o n s i b l e member of s t a f f . 
You may want t o r e v o l u t i o n i s e the c u r r i c u l u m , but do 
i t from t h e i n s i d e , not the o u t s i d e . You are a 
p r o f e s s i o n a l t e a c h e r f i r s t , then a drama teacher." 
(Agar, i n Norman (ed) 1981, p. 47) 
The 'new' s o c i o l o g i s t s l i k e Young (1971) c l a i m t h a t 
t e a c h e r s decide what p u b l i c knowledge i s i m p o r t a n t , as w e l l 
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as d e c i d i n g how i t should be t a u g h t . Furthermore, they 
argue t e a c h e r s use t h e i r power t o c o n t r o l what i s t o count 
as knowledge. Yet the s o c i a l c o n s t r u c t i o n o f r e a l i t y makes 
i t i m p o s s i b l e t o separate knowledge from t he knower who 
has been s o c i a l i s e d i n t o a p a r t i c u l a r c u l t u r e . A p u p i l ' s 
p e r s p e c t i v e on knowledge i s i n t h e o r y j u s t as l e g i t i m a t e 
as h i s t e a c h e r ' s , s i n c e whether i t i s t r u e o r f a l s e 
depends where you happen t o be s t a n d i n g a t the t i m e . 
I t i s not s u r p r i s i n g t h a t drama found a c o m f o r t a b l e 
niche w i t h i n t h e r e l a t i v i s t school o f thought w i t h i t s 
c h i l d - c e n t r e d , i n t e r a c t i v e pedagogy and l a c k o f p r e -
s p e c i f i e d knowledge. C h i l d r e n are encouraged t o grow i n 
con f i d e n c e by e x p r e s s i n g t h e i r thoughts and f e e l i n g s , i n a 
c o n t e x t where t h e r e are no ' c o r r e c t ' answers. They are 
encouraged t o examine concepts l i k e ' t r u t h ' from more than 
one p e r s p e c t i v e w i t h o u t the r e a l l i f e consequences. John 
Norman (1983) d e f i n e s drama i n education's aim: 
" t o e x p l o r e p a s t , p r e s e n t and f u t u r e e x p e r i e n c e , our 
own and o t h e r people's, i n an attempt t o make sense 
of t h e w o r l d i n which we l i v e . The unique f e a t u r e s o f 
t h i s a c t i v i t y are a) the t a k i n g of r o l e s and b) the 
motive power o f f e e l i n g engagement." 
(Norman 1983, i n Day & Norman (eds), p. 159) 
So i n t h e o r y a drama lesson can be about a n y t h i n g t h a t 
the t e a c h e r and/or s t u d e n t s f i n d i n t e r e s t i n g or w o r t h w h i l e . 
The f a c t t h a t t h e r e have been few outraged p a r e n t s o r 
employers a t t a c k i n g i n d i v i d u a l drama teachers f o r 
p r o f e s s i o n a l i r r e s p o n s i b i l i t y suggests t h a t t h e m a j o r i t y 
have chosen a 'moderate' course. 
However r e l a t i v i s m does not n e c e s s a r i l y i m p l y p u p i l 
autonomy. For i n p r a c t i c e , throughout the l e s s o n i t i s the 
teacher who decides the e x t e n t t o which he/she w i l l 
n e g o t i a t e w i t h s t u d e n t s . So as S t u a r t Bennett (1984) says, 
"Although ... t h e a c t i v i t y i s i n a sense c h i l d - c e n t r e d 
... t he t e a c h e r c a l l s the shots." ( p . 16) 
However, a l t h o u g h t h e r e may be no c o r r e c t answers as 
t h e r e are i n some d i s c i p l i n e s ; the p e r s p e c t i v e s t h a t are 
e x p l o r e d , t h e r o l e s t h a t are chosen, the way i n which 
s i t u a t i o n s a r e c o n s t r u c t e d w i l l - as shown i n the Karen 
Brown a n a l y s i s - make some p e r s p e c t i v e s more prominent 
than o t h e r s , and consequently e l e v a t e some v e r s i o n s o f 
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t r u t h above o t h e r s . 
I n t h e t h e a t r e f l a g r a n t b i a s i s o f t e n an e s s e n t i a l 
element i n the development o f c h a r a c t e r o r theme. This 
a l s o a p p l i e s i n drama. Teachers o f t e n d e l i b e r a t e l y adopt 
r o l e s which a l l o w them t o p l a y ' D e v i l ' s Advocate' and so 
c h a l l e n g e o r extend the range o f views. This a l l o w s a 
v a r i e t y o f o p i n i o n s t o be expressed w i t h i n the drama t h a t 
are not n e c e s s a r i l y the views o f the te a c h e r . The same 
a p p l i e s t o the p u p i l s . 
Teacher n e u t r a l i t y . 
B a s i l Singh ( 1 9 8 8 ) , i n d i s c u s s i n g teacher n e u t r a l i t y , 
acknowledges t h a t d i f f e r e n t classroom s i t u a t i o n s r e q u i r e 
d i f f e r e n t approaches; 
" i t i s f o r these reasons t h a t we cannot l a y down hard 
and f a s t r u l e s about t e a c h i n g c o n t r o v e r s i a l i s s u e s . " 
( S i n g h 1988, p.126) 
But w h i l e c h i l d r e n i n drama lessons may express o p i n i o n s 
w i t h o u t the p r e s s u r e o f a ' c o r r e c t ' answer, where 
c o n t r o v e r s i a l i s s u e s are concerned a t o t a l l y r e l a t i v i s t 
p o s i t i o n w i l l cause the tea c h e r committed t o c o u n t e r i n g 
sexism o r r a c i s m a dilemma. As Singh (1988) remarks, 
"the t e a c h e r cannot a l l o w o u t r i g h t r a c i s m o r sexism .. 
t o go unchecked because i t i s the p r e v a i l i n g view o f 
the c l a s s , o r the s t o c k views o f some p u p i l s ... the 
te a c h e r i s not t h e r e merely t o p r o t e c t a divergence 
o f views." ( p . 126) 
Drama t e a c h e r s d u r i n g the e i g h t i e s have debated the 
p l a c e o f n e u t r a l i t y . Some teachers i n an at t e m p t t o a l l o w 
p u p i l s t o make up t h e i r own minds have assumed n e u t r a l i t y 
by r e f u s i n g t o comment on s u b s t a n t i v e i s s u e s ; o t h e r s have 
avoided c o n t r o v e r s i a l i s s u e s a l t o g e t h e r . Those opposed t o 
the n o t i o n o f n e u t r a l i t y argue t h a t even i f i t were 
d e s i r a b l e i t i s not p o s s i b l e , s i n c e v a l u e s are i m p l i c i t i n 
the t e a c h e r ' s language and consciousness and i n the 
p r o c e d u r a l a c t i v i t i e s s e l e c t e d . Furthermore, they argue i t 
i s not d e s i r a b l e . 
"The avoidance o f c o n t r o v e r s y , i s i n p r a c t i c e the same 
as ... the p r e s e n t a t i o n o f the m a j o r i t y o p i n i o n : they 
are the pa s s i v e and a c t i v e s i d e s o f the same c o i n . " 
( R i c h a r d s o n 1986, p. 30) 
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Hornbrook (1984, p. 51) argues t h a t t o conceive of drama 
as a " n a t u r a l humanising process" and t o c l a i m t h a t 
"exposure t o i t ... leads t o g r e a t e r u n d e r s t a n d i n g o f 
the human c o n d i t i o n and, as a consequence, t o more 
t o l e r a n t and compassionate ' a c t i o n s ' i n the w o r l d " 
i s a f a l s e premise. Being i n v o l v e d i n drama about s o c i a l 
problems l i k e r a c i s m o r sexism does not n e c e s s a r i l y i n v o l v e 
any g r e a t e r awareness o f race and c u l t u r e or r e s u l t i n 
more t o l e r a n t a c t i o n s . Students draw upon t h e i r p e r s o n a l 
e x p e r i e n c e and b r i n g t o the drama l e s s o n 
"the f e a t u r e s o f t h e i r r e a l l i f e i n t e r a c t i o n s , a s c r i b e d 
and achieved r o l e s and t h e i r sense of s e l f , i t i s ... 
p o s s i b l e t h a t the e x p e r i e n c e o f the enactment does no 
more than r e i n f o r c e the c h i l d ' s l i m i t e d p e r c e p t i o n o f 
p o s s i b i l i t i e s and s e l f u n l e s s we i n t e r v e n e i n such a 
way as t o o f f s e t t h e r e a l l i f e dynamic o f the group." 
(Norman 1985, p. 8 ) 
I n t h e Beowulf a n a l y s i s I argued t h a t the teacher needed 
t o i n t e r v e n e d i f f e r e n t l y i n o r d e r t o s u p p o r t the g i r l who 
was a t t e m p t i n g t o c h a l l e n g e the p a t r i a r c h a l s t a t u s quo. I n 
s t a t i n g as an aim the need t o m a i n t a i n gender balance 
( p . ) t h i s t e a c h e r r u l e d out the p o s s i b i l i t y o f p o s i t i v e 
d i s c r i m i n a t i o n . Thus the paradox o f a n e u t r a l stance i s 
t h a t i t may w e l l work i n f a v o u r o f one p a r t y t o the 
d e t r i m e n t o f a n o t h e r ( M o n t e f i o r e 1976, i n Singh 1988, p. 8 ) . 
Singh argues t h a t , 
" i n a classroom composed o f p u p i l s , some of whom are 
d i s a d v a n t a g e d by a l l s o r t s o f reasons, i n c l u d i n g 
r a c i a l and s e x u a l d i s c r i m i n a t i o n , i t i s the moral 
d u t y o f the t e a c h e r t o respond t o the c r y i n g needs o f 
those p u p i l s . " ( S i n g h 1988, p. 132) 
The q u e s t i o n of t e a c h e r n e u t r a l i t y i n r e l a t i o n t o moral 
r e l a t i v i t y i s o b v i o u s l y l i n k e d w i t h the t e a c h e r ' s i n t e r -
v e n t i o n . Since the more e x t e n s i v e use o f t e a c h e r - i n - r o l e 
s t r a t e g y , the p o s i t i o n o f the t e a c h e r i n r e l a t i o n t o the 
c h i l d r e n ' s l e a r n i n g has become more c e n t r a l and some argue 
more p o w e r f u l , because the i n f l u e n c e i s c o v e r t and i n d i r e c t . 
Chapters Si x and Seven b o t h i l l u s t r a t e d the p r o c e d u r a l 
power o f the t e a c h e r t o s t r u c t u r e and m a n i p u l a t e the 
e x p e r i e n c e , towards d e s i r e d ends. This i s i n no sense a 
n e u t r a l a c t i v i t y , n e i t h e r are methods o f i n t e r v e n t i o n and 
t e a c h i n g s t y l e . 
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C h r i s Day (1983) i n a c o n s i d e r a t i o n o f t e a c h i n g s t y l e s 
d i s t i n g u i s h e d between two s t y l e s o f discovery-based 
t e a c h i n g : ' l e a r n i n g by d i s c o v e r y ' and ' l e a r n i n g t o 
d i s c o v e r ' . Day d e f i n e s the former as l e a r n i n g i n which the 
t e a c h e r i n t r o d u c e s p u p i l s i n t o s i t u a t i o n s , 
"so s e l e c t e d o r d e v i s e d t h a t they embody i n i m p l i c i t 
o r hidden forms p r i n c i p l e s and knowledge which he 
wishes them t o l e a r n . " 
I n o t h e r words the t e a c h e r , 
"has c e r t a i n c o n t e n t o b j e c t i v e s i n mind, e.g. knowledge 
and p r i n c i p l e s t o be l e a r n e d , but he uses i n d i r e c t 
( n o n - i n s t r u c t i o n a l ) i n f l u e n c e s i n the l e a r n i n g 
process." 
I n l e a r n i n g t o d i s c o v e r , however, 
"the t e a c h e r i s concerned w i t h h e l p i n g p u p i l s l e a r n 
procedure f o r c r i t i c a l l y e v a l u a t i n g knowledge and 
p r i n c i p l e s , l e a v i n g what i s t o be l e a r n e d as a r e s u l t 
o f t h i s process an open m a t t e r . " (Day 1983, pp. 82-83) 
But Day a l s o p o i n t s out some c o n t r a d i c t i o n s : "Much drama 
may be c a t e g o r i s e d as 'moral e d u c a t i o n ' ... i t i s i n v o l v e d 
w i t h v a l u e s o f ' r i g h t ' and 'wrong', 'good' and 'bad'" 
(p . 8 9 ) . The t e a c h e r ' s "values are expressed t o the p u p i l s 
i n h i s [ s i c ] t e a c h i n g " by p r o c e d u r a l s t r a t e g i e s , not j u s t 
a t t h e l e v e l o f aims and i d e a l s . " I n any d i s c u s s i o n o f 
t e a c h i n g we must d i s c u s s ... the tea c h e r ' s ... use o f h i s 
s t y l e " (p.92) and r e c o g n i s e t h a t they " e x e r c i s e a u t h o r i t y 
w i t h o u t b e i n g a u t h o r i t a r i a n " ( p . 8 7 ) . 
W r i g h t ( 1 9 8 0 ) , i n comparing the c o n t e x t s i n which 
t h e a t r e and drama occur, h i g h l i g h t s one c r i t i c a l d i f f e r e n c e : 
"The audience may come and go as i t p l e a s e s . The 
s t u d e n t may not ... however open-minded the teacher 
may be, the r e l a t i o n s h i p between teacher and st u d e n t 
i s clouded by f e a t u r e s q u i t e o u t s i d e the teacher's 
c o n t r o l ... on the deepest l e v e l the c o n t e x t remains 
one o f compulsory p a r t i c i p a t i o n . " ( W r i g h t , i n Robinson 
(ed) 1980, pp. 98-99) 
T h i s l e g i t i m a t e a c t o f c o e r c i o n i s not o f t e n d i s c u s s e d 
among drama t e a c h e r s b u t i t i s a f a c e t o f the unequal 
s t r u c t u r a l r e l a t i o n s o f power and i t means t h a t the 
t e a c h e r cannot u n d e r e s t i m a t e the a u t h o r i t y i n v e s t e d i n the 
r o l e . W r i g h t argues t h a t : 
"the drama t e a c h e r stands i n r e l a t i o n t o the c h i l d as 
the p l a y w r i g h t / d i r e c t o r / a c t o r does t o the audience" 
so t h a t t h e s t u d e n t r o l e seems t o "equate w i t h t h a t o f the 
audience i n the t h e a t r e . " But he asks: 
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"What terms o f r e f e r e n c e e x i s t a g a i n s t which the 
s t u d e n t s can e v a l u a t e , examine and i f necessary 
r e j e c t t he statements made by the teacher?" 
( W r i g h t 1980, p. 97) 
The terms o f r e f e r e n c e f o r drama s t u d e n t s must f a l l w i t h i n 
t h e i r c o n c e p t i o n s o f s c h o o l and t e a c h e r s , and e q u a l l y 
i n v o l v e t h e i r c o n c e p t i o n s o f themselves as l e a r n e r s . Thus 
the 'frame o f r e f e r e n c e ' i s d i f f e r e n t from the t h e a t r e . 
F u rthermore, a l t h o u g h a l l s t u d e n t s know they are i n s c h o o l , 
i n drama the t e a c h e r does n o t make e x p l i c i t t o the p u p i l s 
what he/she i s hoping they might l e a r n . E d u c a t i o n a l drama 
f a l l s w i t h i n B e r n s t e i n ' s d e s c r i p t i o n o f " i n v i s i b l e 
pedagogy" where " c h i l d r e n are expected t o p i c k up codes 
t h a t are i m p l i c i t r a t h e r than e x p l i c i t " so t h a t " l e a r n i n g 
i s a t a c i t , i n v i s i b l e a c t " ( 1 9 ) . Codes cannot be e x p l i c i t 
o r l e a r n i n g e x p e c t a t i o n s d e f i n e d i f s t u d e n t s are t o 
c o n t r i b u t e t o and n e g o t i a t e the l e a r n i n g area - as i n 
' r o b b e r s ' . E q u a l l y t e a c h e r s cannot be e x p l i c i t , i f i t i s a 
j o u r n e y i n t o t he unknown, an e x p r e s s i v e t a s k w i t h e i t h e r 
no p r e - s p e c i f i e d o b j e c t i v e o r , as i n t h e next example, a 
s p e c i f i c o b j e c t i v e t h a t becomes a s p r i n g b o a r d f o r 
unexpected outcomes. 
Concepts, Contexts o r Issues 
The f o l l o w i n g e x t r a c t i s taken from B o l t o n (1982). He 
e x p l a i n s t h a t a c l a s s o f top j u n i o r s were e x p l o r i n g t h e , 
"problems o f s a f e t y p r e c a u t i o n s i n a zoo where w i l d 
animals have t o be secured from the p u b l i c and y e t 
a v a i l a b l e f o r the p u b l i c t o e n j o y . The c h i l d r e n were 
i n r o l e as a r c h i t e c t s , i n v o l v e d i n e l a b o r a t e designs 
of cages and compounds, d e t e c t i n g f l a w s i n each 
o t h e r ' s designs and v e r b a l l y s h a r i n g t h e i r f i n d i n g s . 
I n t h e second l e s s o n they were r e q u i r e d i n s m a l l 
groups t o demonstrate by enactment how the most 
p e r f e c t s a f e t y p r e c a u t i o n was not p e r f e c t enough." 
( B o l t o n 1982, i n Nixon (ed) 1982, pp. 34-35) 
Here the t e a c h e r has imposed a c o n s t r a i n t on the p u p i l ' s 
e x p e r i e n c e by r e q u i r i n g them t o show t h a t t h e r e are always 
i n s t a n c e s when no amount of s a f e t y p r e c a u t i o n s are 
s u f f i c i e n t . B o l t o n c o n t i n u e s : 
" I t was d u r i n g the p r e p a r a t i o n o f t h e i r d e m o n s t r a t i o n 
t h a t they stumbled on the s i g n i f i c a n c e o f 'human 
e r r o r ' , a r e v e l a t i o n t h a t a l l o w e d the f i n a l d i s c u s s i o n 
t o t a k e on a s o b e r i n g aspect: To what e x t e n t can the 
- 223 -
s a f e t y o f n u c l e a r r e a c t o r s be guaranteed as l o n g as 
we have t o r e l y on the human f a c t o r ? " ( B o l t o n , p. 35) 
I n d i s c u s s i o n w i t h Gavin B o l t o n , a l o n g time a f t e r the 
l e s s o n , he i n f o r m e d me t h a t he had not s t a r t e d the l e s s o n 
w i t h human e r r o r i n mind. I t had s t a r t e d as. an e x e r c i s e i n 
l o g i c - c o u l d t he p u p i l s - a s - d e s i g n e r s f i n d a weakness i n 
t h e i r design? Yet the s t r u c t u r i n g i n the second l e s s o n and 
the imposed c o n s t r a i n t l e d t o t h i s f o c u s . He r e p l i e d t h a t 
t h i s was because a l l t he s m a l l group de m o n s t r a t i o n s 
happened t o be dependent on human e r r o r r a t h e r than an 
inadequacy i n d e s i g n . He co u l d not t h e r e f o r e have known i n 
advance t h a t t h i s f a c t o r would become s i g n i f i c a n t . Gavin 
B o l t o n c o n t i n u e d t o e x p l a i n t h a t he d i d not have i n mind 
n u c l e a r r e a c t o r s o r drawing on a moral p o s i t i o n , he was 
concerned w i t h t h e q u e s t i o n : can you make a n y t h i n g 
c o m p l e t e l y safe? 
This q u e s t i o n r e l a t e s t o a more g e n e r a l concept o f 
s a f e t y . I n o r d e r t o e x p l o r e any concept i n drama i t i s 
necessary t o s e l e c t a p a r t i c u l a r i n s t a n c e o f t h a t concept. 
I n o r d e r t o e x p l o r e t he ge n e r a l concept o f s a f e t y , t h i s 
t e a c h e r made i t c o n c r e t e by choosing t h e c o n t e x t o f a zoo 
and w i l d animals i n cages. This l e d t o d e s i g n i n g safe 
cages. G. B o l t o n d i d not t h i n k o f t h e p a r a l l e l w i t h 
n u c l e a r r e a c t o r s u n t i l a f t e r t h e performance of the p u p i l s ' 
enactments. Then he decided t o make "a b r i d g e " between 
t h e i r e x p e r i e n c e and an issue . i n the news a t the t i m e . 
The change i n u n d e r s t a n d i n g o r p e r c e p t i o n t h a t might 
have taken p l a c e i n t h i s l e s s o n was i n f l u e n c e d by the 
s e l e c t i o n o f the symbols;the frame as d e s i g n e r s w i t h i n 
which t h e y p e r c e i v e d the ex p e r i e n c e ; t he tea c h e r ' s e x p l i c i t 
c o n s t r a i n t o r i n t e r v e n t i o n and the b r i d g i n g r o l e t h a t the 
tea c h e r assumed i n the r e f l e c t i o n . W hile s a f e t y might be 
con s i d e r e d a n e u t r a l concept, what counts as a p a r t i c u l a r 
i n s t a n c e can o v e r l a y t h i s w i t h new meanings. I n t h i s 
example, how would the an t i - p e a c e e d u c a t i o n lobby view the 
te a c h e r ' s c h o i c e o f focus and consequent sphere o f 
i n f l u e n c e ? Would t h i s be viewed as a v a l u a b l e change i n 
p e r c e p t i o n t o a government committed t o n u c l e a r power? 
I n terms o f the m u l t i - f a c e t e d c o n c e p t i o n o f the drama 
te a c h e r ' s r o l e a te a c h e r might e x p e r i e n c e some c o n f l i c t 
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here. I f B r i a n Agar's a d v i c e i s taken and p r o f e s s i o n a l 
r e s p o n s i b i l i t y comes f i r s t and t h a t i n c l u d e s a co n c e p t i o n 
o f r e s p o n s i b i l i t y towards employers, then i n a Tory-
c o n t r o l l e d l o c a l e d u c a t i o n a u t h o r i t y some teachers might 
view t h i s t e a c h e r as i r r e s p o n s i b l e . Conversely, teachers 
who share David Clegg's view might argue t h a t t o remain 
s i l e n t about human s a f e t y i n r e l a t i o n t o n u c l e a r r e a c t o r s 
would be a " s e l l - o u t t o the e s t a b l i s h m e n t " . 
Or David Davis' v e r s i o n o f t h i s q u e s t i o n - as put t o 
d e l e g a t e s a t the 1986 NADATE Conference (20) was t o 
focus on whether our "drama" was " r e s p o n s i b l e " i n "meeting 
young people's needs". He argued t h a t i f we are going t o 
work i n a r t , the a r t i s t i s compelled t o expose 
c o n t r a d i c t i o n s . T h i s i n e v i t a b l y comes i n t o c o n f l i c t w i t h 
how ideas are h e l d , i . e . t h e dominant i d e o l o g y . 
The zoo drama showed how a tea c h e r w o r k i n g i n drama 
has the power t o make a ' b r i d g e ' between the p a r t i c u l a r 
s i t u a t i o n and w i d e r s o c i a l , moral or p o l i t i c a l i s s u e s . The 
f a c t t h a t t e a c h e r s make t h i s d e c i s i o n i n response t o the 
u n f o l d i n g s i t u a t i o n means t h a t they are l i k e l y t o s e l e c t , 
f o r r e f l e c t i o n , something t h a t they c o n s i d e r t o be o f 
v a l u e . 
Dropping t o the U n i v e r s a l 
Many drama t e a c h e r s , f o l l o w i n g Heathcote's example, use 
the r e f l e c t i o n p e r i o d t o f i n d the ' u n i v e r s a l ' a t the c e n t r e 
o f the p a r t i c u l a r . Wagner ( 1 9 7 6 ) , w r i t i n g about Heathcote's 
way o f w o r k i n g , e x p l a i n s : 
"... she uses what i s happening i n the drama as an 
occ a s i o n t o remind the group t h a t a l l t h r o u g h time 
people have found themselves i n the p o s i t i o n they are 
i n a t th e moment, t h a t t h e r e i s an u n d e r l y i n g 
s i g n i f i c a n c e t o t h i s event which can be recognised by 
examining i t s i m p l i c a t i o n s . I n a sense, d r o p p i n g t o 
the u n i v e r s a l i s l i k e u s i n g the Brotherhoods Code. 
R e f l e c t i n g on the u n i v e r s a l , however, i s something 
Heathcote gets the c l a s s t o do f o r themselves." 
(Wagner 1976, p. 76) 
David Davis d i s c u s s i n g t h i s concept i n 1983 i l l u s t r a t e d 
h i s argument w i t h an e x t r a c t from the B.B.C. Omnibus 
programme 'Three Looms W a i t i n g ' . The e x t r a c t i s the drama 
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s e s s i o n which takes p l a c e i n a boys' remand home. 
The s i t u a t i o n t h a t the boys choose f o r the drama i s 
p r i s o n e r o f war camps. The d r a m a t i c a c t i o n i n v o l v e s a 
group o f B r i t i s h p r i s o n e r s o f war and a s t o o l - p i g e o n 
p l a n t e d by the German guards, t h e i r c a p t o r s . At a c r u c i a l 
moment i n the p r i s o n e r s ' escape, the s t o o l - p i g e o n b e t r a y s 
them r e v e a l i n g t o the guards t h a t they have s t o l e n the 
keys. 
Davis e x p l a i n s t h a t the keys are "the c e n t r a l symbol" -
they 
"stand f o r freedom ( t h e boys are a c t u a l l y i n a remand 
home, keys w i l l a l r e a d y be s i g n i f i c a n t i n t h e i r 
l i v e s ) . The keys have been won and are t o be l o s t . 
They stand f o r hope and d e s p a i r . 
... t he p a r t i c u l a r d r a m a t i c a c t i o n resonates 
u n i v e r s a l meanings - here t o do w i t h b e t r a y a l of 
t r u s t , the way i l l u s i o n s can be s h a t t e r e d , the d e n i a l 
o f freedom ... I t stands as a moment f o r a l l those 
people i n h i s t o r y who have been b e t r a y e d . " 
(Davis 1983, pp. 30-32) 
Davis draws a t t e n t i o n t o the keys as a c e n t r a l symbol 
o f freedom. We are t o l d they stand f o r hope and d e s p a i r -
they are won and l o s t . He emphasises the u n i v e r s a l concept 
o f b e t r a y a l , which i s undoubtedly r e l e v a n t b o t h t o the 
p a r t i c u l a r drama c r e a t e d and t o these boys' r e a l l i f e 
s i t u a t i o n . But i n do i n g so the teacher's choice o f 
u n i v e r s a l overshadows o t h e r p o s s i b l e u n i v e r s a l s and 
suggests d i r e c t i o n o f the r e f l e c t i o n and subsequent 
u n d e r s t a n d i n g . 
I n t h i s example the te a c h e r might have chosen t o r e f l e c t 
on the d e n i a l o f freedom, by openly c o n s i d e r i n g the concept 
o f power, i . e . the power t o l o c k up, t o keep a p r i s o n e r . 
The keys would then become the symbols o f power t h a t some 
people h o l d . T h i s d i f f e r e n t u n i v e r s a l might have l e d t o 
d i f f e r e n t r e f l e c t i o n and a d i f f e r e n t 'change of p e r c e p t i o n 
/ u n d e r s t a n d i n g ' . So by ' d r o p p i n g t o the u n i v e r s a l ' a 
t e a c h e r i s able t o i n f l u e n c e the l e a r n i n g . But the use of 
u n i v e r s a l s a l s o r e p r e s e n t s a tea c h e r ' s d e c i s i o n t o 
' h i g h l i g h t what people have i n common' as was shown i n the 
Beowulf a n a l y s i s so t h a t s i m i l a r i t i e s i n our humanity are 
emphasised r a t h e r than our d i f f e r e n c e s . 
One e f f e c t o f t h i s i s t h a t t h e p a r t i c u l a r s o f the 
c r e a t e d drama are robbed o f t h e i r h i g h l y s p e c i f i c c o n t e x t . 
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I n t h e ' s t o o l p i geon' example how f a r can concepts l i k e 
freedom, t r u s t and b e t r a y a l be understood w i t h o u t 
r e f e r e n c e t o a h i g h l y s p e c i f i c and i n d i v i d u a l c o n t e x t ? The 
boys' c o n s t r u c t e d drama was about two n a t i o n s a t war over 
i d e o l o g i c a l d i f f e r e n c e s . The r u l e s g o v e r n i n g behaviour 
towards a f e l l o w human are t e m p o r a r i l y suspended. K i l l i n g 
t h e enemy can become a brave and courageous a c t . The boys 
i n t h i s remand home might have been heroes i n another 
c o n t e x t . T h i s c o u l d have been the ' b r i d g e ' between the 
drama and t h e i r r e a l e x p e r i e n c e ; i t might have caused them 
t o r e f l e c t on the d i f f e r e n t meanings a t t a c h e d t o human 
a c t i o n s i n d i f f e r e n t c u l t u r a l and h i s t o r i c a l c o n t e x t s . 
I n l i t e r a r y c r i t i c i s m a word i s not judged i n i s o l a t i o n 
b u t i n r e l a t i o n t o i t s whole. Roland Barthes (1973), a 
s e m i o l o g i s t , argues, " i t i s when man [ s i c ] p r o c l a i m s h i s 
p r i m a l l i b e r t y t h a t h i s s u b o r d i n a t i o n i s l e a s t d i s p u t a b l e " 
( p . 8 2 ) . We see t h e u n i v e r s a l s and g l o s s over how the 
c u l t u r a l f a c t s r e l a t e t o a p a r t i c u l a r h i s t o r i c a l o r d e r , or 
an e x p l i c i t e c o n o m i c / s o c i a l s t a t u s ; i n s t e a d we "invoke the 
g r e a t n e u t r a l forms o f cosmic commonplaces" ( p . 95) 
r e s u l t i n g i n myths t h a t deaden towards,"the most n e u t r a l 
p o i n t of t h e i r n a t u r e " ( p . 101). I n t a l k i n g about how 
cinema p e r p e t u a t e s t h i s he uses the f o l l o w i n g examples: 
" I f we are concerned w i t h f i s h e r m e n , i t i s not a t a l l 
the t y p e o f f i s h i n g which i s shown; but r a t h e r , 
drowned i n a g a r i s h sunset and e t e r n a l i s e d , a 
r o m a n t i c essence o f the f i s h e r m a n , p r e s e n t e d not as a 
workman dependent by h i s t e c h n i q u e and h i s gains on a 
d e f i n i t e s o c i e t y , b u t r a t h e r as the theme o f an 
e t e r n a l c o n d i t i o n , i n which man i s f a r away and 
exposed t o the p e r i l s o f the sea, and woman weeping 
and p r a y i n g a t home." (B a r t h e s 1973, p. 95) 
Or, i f h a v i n g been shown the shot o f a group o f refugees 
coming down a mountain i n a l o n g p r o c e s s i o n we 'drop t o 
t h e u n i v e r s a l ' , Barthes argues, they become " e t e r n a l 
essences o f r e f u g e e s " . This s u p p l i e s us w i t h "the necessary 
a l i b i and exempts us from a c c o u n t i n g f o r the s i t u a t i o n i n 
d e p t h " ( p . 9 6 ) . He c l a i m s the " l y r i c i s m " o f u n i v e r s a l s 
l e a d s t o the " i m m o b i l i t y o f the w o r l d " ( p . 102). 
"This myth o f the human ' c o n d i t i o n ' r e s t s on a very 
o l d m y s t i f i c a t i o n , which always c o n s i s t s i n p l a c i n g 
Nature a t the bottom of H i s t o r y . " ( p . 101) 
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Barthes argues t h i s suppresses h i s t o r y and the 
e x a m i n a t i o n o f d i f f e r e n c e s and i n j u s t i c e s . He accepts t h a t 
t h e r e are " f a c t s o f n a t u r e , u n i v e r s a l f a c t s " but says: 
" i f one removes H i s t o r y from them, t h e r e i s n o t h i n g 
more t o be s a i d about them ... 
... N a t u r a l f a c t s must be i n s e r t e d i n t o a category 
o f knowledge which means ... t h a t one can ... s u b j e c t 
t h e i r n a t u r a l n e s s t o ... human c r i t i c i s m . " ( p . 101) 
Ba r t h e s ' comments express concern t h a t e l e v a t i n g 
u n i v e r s a l s and removing them from s p e c i f i c c o n t e x t u a l 
d e t a i l s i s an a t t e m p t t o n e u t r a l i s e c o n t e n t by e l e v a t i n g 
s e n t i m e n t or n a t u r e and thus removing t he h i s t o r i c a l 
c o n t e x t . 
S t u a r t B e n n e t t (1983) drew a t t e n t i o n t o t h i s , r e v e r s i n g 
the q u e s t i o n . 
" I n s essions based on h i s t o r i c a l p e r i o d s , where do we 
o b t a i n our source m a t e r i a l ? Where do we p i c k up the 
p a r t i c u l a r s from w h i c h come t h e u n i v e r s a l s ? " 
( B e n n e t t 1983, p. 4) 
The E f f e c t o f t h e P a r t i c u l a r s on the U n i v e r s a l s . 
Bennett w o r r i e s t h a t t h e teacher's c o n t r o l o f the lesson 
can ensure t h a t drama " o n l y makes e x p l i c i t what i s i n the 
mental spectrum o f the te a c h e r a t the o u t s e t . " (Bennett 
1983, p. 2 2 ) . 
I i n t e n d t o examine t h i s q u e s t i o n i n r e l a t i o n t o a drama 
s e s s i o n t a u g h t by Dorothy Heathcote (1984). Here she 
d e s c r i b e s a l e s s o n where she had been given a ' h i s t o r y 
b r i e f : i n a h i g h s c h o o l : 
" I wanted them t o come t o some u n d e r s t a n d i n g o f l o y a l t y 
w i t h i n a f e u d a l s i t u a t i o n ... I s a i d t o myself how do 
I i n t r o d u c e the i d e a o f l o y a l t y ? What s t r a t e g y s h a l l 
I use whereby t h e r e s h a l l be a slow r e a l i s a t i o n . t h a t 
the c h o i c e s between l o y a l t y and d i s l o y a l t y become 
a v a i l a b l e t o the c l a s s ? And, how do I do t h i s w i t h i n 
a Tudor framework? And what s h a l l be the dilemma? 
What w i l l make i t p o s s i b l e f o r them t o make t h a t 
choice? They were f i f t e e n years o l d . " (Heathcote 1984, 
pp. 117-8) 
The p a r t i c u l a r s t h a t r e s u l t e d from the teacher's q u e s t i o n s 
were as f o l l o w s : The s e t t i n g was the i n t e r i o r o f a Tudor 
mansion; t h e t e a c h e r - i n - r o l e was Lady N o r r i s and the 
s t u d e n t s were her s e r v a n t s . The a c t i o n i n v o l v e d the 
f u r n i s h i n g o f the mansion f o r Lady N o r r i s ' f a m i l y . 
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"... I n the course o f the f u r n i s h i n g they d i s c o v e r e d 
t h a t t h e r e were c e r t a i n spaces i n the house t h a t 
seemed unnecessary. As soon as t h r e e s o l d i e r s a r r i v e d 
w i t h t h e i r p i k e s , s e e k i n g f o r evidence o f poppery; 
every c h i l d jumped t o the c o n c l u s i o n t h a t they were 
s e a r c h i n g f o r the g r e a t B i b l e which I c a r r i e d and 
would not be s e p a r a t e d from ... And from then on they 
h i d i t ... They d i d not know they were going t o have 
t o choose whether t o be l o y a l o r d i s l o y a l . They were 
j u s t caught i n 'a moment o f a u t h e n t i c i t y ' , o f r e a l 
c h o i c e and r e a l concern." ( p . 120) 
I n e x p l a i n i n g her aims Dorothy Heathcote acknowledges t h a t 
a t e a c h e r must "know why [she wants] t o b r i n g the c l a s s t o 
t h a t moment of c h o i c e " , i n o r d e r t o " e f f i c i e n t l y teach the 
p r e c i s e t h i n g t h a t a t t h a t moment you want." ( p . 120). 
" I wanted t o i n t r o d u c e two t h i n g s : one was something 
t r u e , as f a r as t h e r e i s any t r u t h i n h i s t o r y . The 
r e a l i t y o f the N o r r i s f a m i l y and Speke H a l l which they 
b u i l t and l i v e d i n and i n which they h i d 34 p r i e s t s . 
They were f i n e d c o n s t a n t l y , 500 guineas, by the k i n g 
f o r h i d i n g p r i e s t s and would e v e n t u a l l y have gone t o 
t h e i r deaths i f people had not been l o y a l . I a l s o 
wanted t o b r i n g the c h i l d r e n t o the r e a l i s a t i o n t h a t 
a t e a c h e r and a c l a s s are i n each o t h e r ' s hands. They 
were i n my hands a t t h a t moment when the s o l d i e r s 
came, and I was i n t h e i r s . 
... The c h o i c e o f the Tudor mansion was the 
c u r r i c u l u m c h o i c e - they were l e a r n i n g h i s t o r y . The 
c h o i c e o f how t o use t h e Tudor mansion was a teacher 
c h o i c e t o do w i t h my t e a c h i n g e t h i c s . " ( p . 120-1) 
L o y a l t y i n t h i s second area i m p l i e s the a b i l i t y t o put 
y o u r s e l f i n someone else's'hands', i . e . t o a l l o w them t o 
a c t s u p p o r t i v e l y . Heathcote i s choosing t o use the drama t o 
t e a c h something about her s t y l e o f t e a c h i n g . There can be 
n o t h i n g wrong w i t h t h a t . But i f we r e - f o c u s on the q u e s t i o n 
o f n e u t r a l i t y and p r o c e d u r a l values and r e l a t e them t o 
c a l l s f o r r e l e v a n c e and u n d e r s t a n d i n g s o f the w o r l d i n 
which we l i v e , ('warts and a l l ' ) then the p r o c e d u r a l 
v a l u e s i n t h i s example have a n e u t r a l i s i n g e f f e c t on the 
c o n t e n t , g l o s s i n g over t h e p r o b l e m a t i c aspects of the 
concept o f l o y a l t y . 
Bennett r a i s e d a q u e s t i o n about the source m a t e r i a l and 
p a r t i c u l a r s which p r o v i d e the"framework of choices" w i t h i n 
w h i c h p u p i l s t h i n k about l o y a l t y . How does the choice of 
the Tudor p e r i o d , f o r example, a f f e c t the concept o f 
l o y a l t y ? Feudalism went t h r o u g h many changes from the time 
o f W i l l i a m I , so t h a t the s e l e c t i o n of d i f f e r e n t p e r i o d s 
w i t h i n f e u d a l i s m would a l l o w d i f f e r e n t c onceptions of 
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l o y a l t y t o be examined. 
For example, i n e a r l i e s t times as v a s s a l t h e r e was a 
d u a l a l l e g i a n c e t o one's l o r d and t o the crown. The l o r d 
a l s o owed a l l e g i a n c e t o the k i n g . I n r e t u r n f o r swearing 
the o a t h t he l o r d r e c e i v e d l a n d , w h i l e the k i n g c o u l d 
summon an army a t a moment's n o t i c e . I n the 15th c e n t u r y , 
a f t e r t h e War o f the Roses, Henry V l l t h forbade nobles 
from keeping l a r g e r e t a i n e r s t o p r e v e n t them r i s i n g up 
i n f o r c e a g a i n s t him. Th i s sharpens the concept o f l o y a l t y 
by p l a c i n g i t i n a s p e c i f i c c o n t e x t . When Henry V l l l t h 
wanted t o d i v o r c e C a t h e r i n e o f Aragon she wrote a l e t t e r 
t o him, v e r y d e f i n i t e l y p l a c i n g h e r s e l f i n h i s hands: 
" S i r e , I beseech you t o p i t y me, a woman and a 
s t r a n g e r ... I take God t o w i t n e s s t h a t I have always 
been t o you a t r u e and l o y a l w i f e , t h a t I have made 
i t my c o n s t a n t d u t y t o seek your p l e a s u r e ... I f 
t h e r e be any o f f e n c e which can be a l l e g e d a g a i n s t me 
I consent t o d e p a r t w i t h infamy: i f n o t , then I pray 
you t o do me j u s t i c e " (Green 1960, p. 311) 
Du r i n g t he R e f o r m a t i o n , Cromwell t o l d the Church what t o 
preach i n the p u l p i t s , and o n l y p r i e s t s w i t h l i c e n c e s were 
a l l o w e d t o preach. Cromwell's a d m i n i s t r a t i o n was, says 
Green,"a r e i g n o f t e r r o r . " I t i s s a i d t h a t Cromwell showed 
an a b s o l u t e d e v o t i o n t o Henry. Henry V I I I w h i l e f e a r l e s s 
o f open danger was v e r y s e n s i t i v e t o hidden d i s l o y a l t y . 
" I t was on t h i s i n n e r dread t h a t Cromwell based the f a b r i c 
o f h i s power" (Green 1960, p. 322), employing a host o f 
s p i e s . Erasmus w r o t e : 
"Men f e l t i n England as i f a s c o r p i o n l a y s l e e p i n g 
under every s t o n e . Words i d l y spoken ... were 
t o r t u r e d i n t o t r e a s o n . " (Green 1960, p.322) 
To r e t u r n t o the Tudor mansion drama, i f s t u d e n t s are t o 
work w i t h i n a framework and respond t o a moral dilemma 
then they need t o understand something o f the s t r u c t u r a l 
r e l a t i o n s o f power and the p a r t i c u l a r circumstances w i t h i n 
w h i c h moral a c t i o n o c c u r s . 
I n Heathcote's drama t h r e e s o l d i e r s are sent by 
E l i z a b e t h I t o l o o k f o r hidden C a t h o l i c p r i e s t s . P r i o r t o 
E l i z a b e t h ' s a c c e s s i o n , Mary had i n s t i g a t e d a t h r e e year 
p e r i o d o f p e r s e c u t i o n a g a i n s t the P r o t e s t a n t s - a counter 
t o t h e p r e v i o u s ' r e i g n o f t e r r o r ' under Cromwell. When the 
s t u d e n t s i n Heathcote's drama demonstrated t h e i r l o y a l t y . 
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what k i n d o f background i n f o r m a t i o n i n f o r m e d t h e i r choice? 
We are not t o l d i n the account. But i f s t u d e n t s d i d not 
a p p r e c i a t e t he c o n t e x t u a l background what were they 
r e s p o n d i n g to? I f they were re s p o n d i n g t o the symbols 
p r e s e n t e d t o them: a woman, al o n e , h o l d i n g a B i b l e i n 
o p p o s i t i o n t o t h r e e s o l d i e r s c a r r y i n g weapons, then they 
are r e s p o n d i n g t o 'essences'. When the s t u d e n t s r e f l e c t , 
w i l l t h ey c o n s i d e r t h a t t h e i r c h o i c e o f l o y a l t y t o Lady 
N o r r i s would have been treason? W i l l they r e l a t e these 
dilemmas t o t h e i r own l i v e s today o r the dilemmas faced by 
those who h i d e members o f the IRA i n N o r t h e r n I r e l a n d ? 
W i l l they r e f l e c t on the power s t r u c t u r e s i n h e r e n t i n 
f e u d a l i s m and the m a t e r i a l consequences f o r those who d i d 
not f u l f i l t h e i r o a t h o f a l l e g i a n c e ? W i l l they r e l a t e t h i s 
t o the power r e l a t i o n s i n t h e classroom and the teachers 
whom they are dependent upon f o r examination success? 
Barthes exposes the v a l u e s i n h e r e n t i n approaches which 
e l e v a t e u n i v e r s a l s . 
"The s t a t u s o f the b o u g e o i s i e i s p a r t i c u l a r , h i s t o r i c a l : 
man as r e p r e s e n t e d by i t i s u n i v e r s a l , e t e r n a l . The 
bo u r g e o i s c l a s s has p r e c i s e l y b u i l t i t s power on 
t e c h n i c a l , s c i e n t i f i c p r o g r e s s , on an u n l i m i t e d 
t r a n s f o r m a t i o n o f n a t u r e : b o u r g e o i s i d e o l o g y y i e l d s 
i n r e t u r n an unchangeable n a t u r e ... [ i t ] i s of the 
i n t u i t i v e k i n d , i t r e c o r d s f a c t s o r p e r c e i v e s v a l u e s , 
but r e f u s e s e x p l a n a t i o n s . . . 
Myth has the t a s k o f g i v i n g an h i s t o r i c a l i n t e n t i o n 
a n a t u r a l j u s t i i c a t i o n , and making contingency appear 
e t e r n a l . . . 
The w o r l d e n t e r s language as a d i a l e c t i c a l r e l a t i o n 
between a c t i v i t i e s , between human a c t i o n s , i t comes 
out o f myth as a harmonious d i s p l a y o f essences. A 
c o n j u r i n g t r i c k has taken p l a c e ; i t has t u r n e d r e a l i t y 
i n s i d e o u t , i t has emptied i t o f h i s t o r y and has 
f i l l e d i t w i t h n a t u r e ... 
Myth a b o l i s h e s the c o m p l e x i t y o f human a c t s , i t 
g i v e s them the s i m p l i c i t y o f essences, i t does away 
w i t h d i a l e c t i c s ... i t o r g a n i s e s a w o r l d which i s 
w i t h o u t c o n t r a d i c t i o n s because i t i s w i t h o u t depth ... 
i t e s t a b l i s h e s a b l i s s f u l c l a r i t y : t h i n g s appear t o 
mean something by themselves." ( B a r t h e s 1973, pp. 141 
- 143 ) . 
Conclusions. 
I f s t u d e n t s are t o understand v a l u e judgments and moral 
a c t i o n s , they must understand t he c o n t e x t o f p o l i t i c a l power 
and s t r u c t u r a l r e l a t i o n s as w e l l as what i t f e e l s l i k e from 
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the i n s i d e o f a moral dilemma. But t h i s i s not t o suggest 
t h a t t h e e m o t i o n a l engagement i s secondary or l e s s 
i m p o r t a n t . I n drama b o t h are i m p o r t a n t . As Bennett 
suggests drama work sh o u l d set up a d i a l o g u e between our 
s u b j e c t i v e e m p a t h e t i c responses and our awareness o f the 
o b j e c t i v e f o r c e s which l i m i t a c t i o n . "There i s a 
d i a l e c t i c a l t e n s i o n between them which generates t h i n k i n g " 
( B e n n e t t 1983 , p. 2 4 ) . 
Such a view o f drama a l l o w s the c o n t r a d i c t i o n s i n h e r e n t 
i n s o c i a l s i t u a t i o n s t o be experienced and p e r m i t s a view 
of m oral a c t i o n and v a l u e judgments i n r e l a t i o n t o a 
p a r t i c u l a r c o n t e x t , as w e l l as i n response t o 'emotional 
memory'. 
The second aspect o f u n i v e r s a l s t h a t i s r e l e v a n t t o 
t h i s study r e l a t e s t o the'myth o f humanity', or what 
people have i n common w i t h one another. This aspect i s 
s i m i l a r t o the idea o f 'brotherhoods' and was discussed i n 
r e l a t i o n t o the Beowulf l e s s o n . As a g e n e r a l p o i n t i t i s 
p o s s i b l e t o agree t h a t w i t h i n 
"the framework o f a shared 'form o f l i f e ' people do 
share b o t h m a t e r i a l and n o n - m a t e r i a l aspects o f l i f e . " 
However w h i l e we may share some aspects i n common t h i s does 
not mean t h a t we n e c e s s a r i l y , 
" p e r c e i v e r e a l i t y , o r i n t e r p r e t the w o r l d i n the same 
way .. . 
We a r e e s s e n t i a l l y what our past c u l t u r e has made 
us." ( S i n g h 1988, p. 130-1) 
I v a n I l l i c h ( 1 9 8 3 ) , t a l k i n g o f men and women s a i d , "We 
do n o t c o h a b i t t he same c o n c e p t u a l u n i v e r s e " . Given the 
d i f f e r e n t i a l s o c i a l i s a t i o n t h a t boys and g i r l s are g i v e n i n 
our s o c i e t y , I l l i c h concludes t h a t g i r l s and boys must 
p e r c e i v e themselves d i f f e r e n t l y . However t h i s does not 
p r e v e n t women from w a n t i n g t o be t r e a t e d e q u a l l y . I t i s 
d i f f i c u l t t o r a i s e t h i s i s s u e w i t h o u t exposing c o n t r a -
d i c t i o n s . On the one hand i t can be argued, 
" t h a t t o f a i l t o d i f f e r e n t i a t e i s t o deny i n d i v i d u a l i t y 
and the unique q u a l i t i e s and needs o f people. On the 
o t h e r hand i t can be argued t h a t d i f f e r e n t i a t i o n i s 
i n i q u i t o u s , f o r i n making d i s t i n c t i o n s o f any s o r t , 
some c h i l d r e n may be disadvantaged over o t h e r s . " 
( P o l l a r d 1988, p. 159) 
Th i s study has argued t h a t teachers do d i f f e r e n t i a t e , 
m o s t l y u n c o n s c i o u s l y on the b a s i s o f gender, r e s u l t i n g i n 
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the r e i n f o r c e m e n t o f sexism and i t s e f f e c t s on s t u d e n t s ' 
l i f e chances. I n r e l a t i o n t o drama approaches which 
e l e v a t e ' u n i v e r s a l s ' o r 'brotherhoods' and seek t o u n i t e 
r a t h e r than d i f f e r e n t i a t e , i t may sound a c o n t r a d i c t i o n t o 
argue t h a t t h i s p r a c t i c e can be seen as demeaning. 
F i r s t l y , t h e concept o f 'brotherhoods' i s an i n d i c a t i o n 
o f t h i s s i n c e t h e v e r y term expresses t he 'male-as-norm' 
paradigm w i t h i n which g i r l s are i n v i t e d t o c e l e b r a t e t h e i r 
s i m i l a r i t i e s . The r e s u l t i s t h a t g i r l s have t o f u n c t i o n i n 
a male - d e f i n e d r e a l i t y . 
By e l e v a t i n g what we have ' i n common' we f a i l t o 
account f o r our d i f f e r e n c e s , i n c l u d i n g the d i f f e r e n t i a l 
t r e a t m e n t o f women and t h e i r f e e l i n g s about the s o c i a l 
processes and circumstances they have experienced. 
U n i v e r s a l s g l o s s over women's i n d i v i d u a l i t y , and sense of 
i d e n t i t y ; they are d i s m i s s i v e o f our p e r c e p t i o n s and our 
f e e l i n g s . 
By u s i n g the r e f l e c t i o n p e r i o d t o c o n s i d e r u n i v e r s a l 
concepts from t h e s t u d e n t s ' p r e s e n t p e r s p e c t i v e the 
p a r t i c u l a r c o n t e x t u a l circumstances are not accounted f o r . 
Students are r e f l e c t i n g on 'essences' which Barthes argues 
' i m m o b i l i s e t he w o r l d ' . 
Gavin B o l t o n (1986) i n a p o s t s c r i p t t o h i s J o i n t -
Conference address (1985) acknowledges t h a t by i n v i t i n g 
g e n e r a l c o n c l u s i o n s about humanity he was " i n e f f e c t 
' n e u t e r i n g ' the p o t e n t i a l e x p l o s i v e n e s s o f the m a t e r i a l 
the p u p i l s are h a n d l i n g and by d o i n g t h i s a c h i e v i n g a k i n d 
of f a l s e n e u t r a l i t y . " He concludes w i t h the thought t h a t 
i f drama i n the f u t u r e i s t o be about 'Society i n a mess' 
r a t h e r than 'man i n a mess' (21) then"a p a r t i c u l a r 
t e a c h e r ' s p o l i t i c s , morals and r e l i g i o n become i n s e p a r a b l e 
from what s/he i s u s i n g drama t o teac h . " While p r e v i o u s l y 
a r g u i n g t h a t i n d o c t r i n a t i o n i s not p o s s i b l e he here 
acknowledges "a p o l i t i c a l l y a c t i v e t e a c h e r w i l l f e e l 
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j u s t i f i e d i n opening h i s / h e r own p o l i t i c a l doors." While 
t h o u g h t s of f a n a t i c i s m cause him some concern he ends by 
q u e s t i o n i n g whether he has been e n t i r e l y honest about what 
he i s t e a c h i n g . He asks: 
"Have I r e a l l y been g e t t i n g them t o l o o k a t the w o r l d 
as i t i s ? " ( B o l t o n 1986, p.40). 
My main c o n c l u s i o n drawn from t h i s c h a p ter i s t h a t i t 
i s not a q u e s t i o n o f f o c u s s i n g on our humanity or our 
s o c i e t y . Rather i t i s n e c e s s a r i l y t o focus on one i n 
r e l a t i o n t o t h e o t h e r ; t o experience the i n h e r e n t t e n s i o n s 
and c o n t r a d i c t i o n s t h a t stem from our d i a l e c t i c a l 
r e l a t i o n s h i p t o our s o c i a l system. Jonathan Neelands (1986) 
echoing S t u a r t B e n n e t t , expresses t h i s i n ' P o s i t i v e 
Images' when he urges t h a t drama be used i n a d i a l e c t i c a l 
not a d i d a c t i c manner, 
" t o r e v e a l the i n t e r a c t i o n between c o n t r a d i c t o r y or 
opposing f o r c e s , or even the c o n t r a d i c t i o n s w i t h i n a 
s i n g l e f o r c e o r i d e a . " 
I n h i s 'Manifesto f o r Change' Neelands (1986) s t a t e s h i s 
own commitment t o a s e t o f p r i n c i p l e s , based on an 
e x a m i n a t i o n of h i s v a l u e s . A l l drama teachers must be 
encouraged t o f o l l o w h i s example and work out where they 
st a n d i n r e l a t i o n t o the everyday l i v e d experience of 
gender, race and c l a s s . 
W i l l your s t u d e n t s i n t h e i r drama, experience oppression 
or u nderstand how i t occurs? 
L i k e Neelands I b e l i e v e i t must do b o t h : 
"... the r e a l i s a t i o n o f what the c o n t e x t t e l l s us 
about t h e i s s u e i t has generated ... [and t h e ] ... 
i n s i g h t i n t o t he p o l i t i c s o f s o c i a l l i f e . " 
(Neelands 1986, pp. 17-18). 
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C H A P T E R N I N E : C O N C L U S I O N S . 
As i m p l i c a t i o n s f o r p r a c t i c e have a r i s e n i n t h i s study, 
so they have been noted as c o n c l u s i o n s w i t h i n a p a r t i c u l a r 
c h a p t e r . T h i s f i n a l c h a p t e r w i l l not re p e a t those p o i n t s 
b u t w i l l address some g e n e r a l i m p l i c a t i o n s t h a t have 
a r i s e n from t h i s r e s e a r c h , i n p a r t i c u l a r f o r the r o l e o f 
the t e a c h e r . However, f i r s t i t i s necessary t o acknowledge 
a major l i m i t a t i o n i n the p r e s e n t study. 
The c h o i c e o f r e s e a r c h methodology - i . e . v i e w i n g 
r e c o r d e d drama lessons o r a n a l y s i n g p u b l i s h e d m a t e r i a l -
has r e s u l t e d i n o n l y one p e r s p e c t i v e on the issues r a i s e d . 
The t e a c h e r ' s i n t e n t i o n and p e r s p e c t i v e s are not recorded 
and t h e r e has been no i n t e r a c t i v e d i a l o g u e between teacher 
and r e s e a r c h e r . S i m i l a r l y , the p u p i l s ' p e r s p e c t i v e s are 
m i s s i n g and no at t e m p t has been made t o d i s c o v e r t h e i r 
responses t o t h e i r drama e x p e r i e n c e , o r the n a t u r e o f t h e i r 
l e a r n i n g . F u t u r e r e s e a r c h i n t h i s area would b e n e f i t from 
e x p l o r i n g the t r i a n g u l a t i o n o f meaning as w e l l as 
e x p l o r i n g ways of g a i n i n g i n s i g h t s i n t o the n a t u r e o f 
p u p i l s " l e a r n i n g a t d i f f e r e n t phases of r e f l e c t i o n . This 
would a l l o w f u r t h e r i n s i g h t i n t o the e x t e n t o f the 
t e a c h e r ' s i n f l u e n c e i n r e i n f o r c i n g sexism, o r o t h e r k i n d s 
of l e a r n i n g . 
T h i s study has demonstrated the 'everyday' aspects o f 
sexism t h a t occur i n lessons where teachers are not 
c o n s c i o u s l y s e t t i n g out t o t a c k l e sexism as an i s s u e . I t 
reminds t e a c h e r s t h e r e f o r e t o be v i g i l a n t i n terms o f a 
men t a l c h e c k l i s t . Teachers may need t o i n i t i a l l y ' t r a i n ' 
themselves t o c o n s i d e r the f o l l o w i n g q u e s t i o n s u n t i l i t 
becomes a more conscious awareness. For example, q u e s t i o n s 
m i g h t focus on: 
- how r o l e s are a l l o c a t e d / c h o s e n . 
- whether r o l e s r e i n f o r c e ' t r a d i t i o n a l ' male/female 
o c c u p a t i o n s / p a s t i m e s . 
- whether g i r l s are g i v e n the o p p o r t u n i t y t o experience 
h i g h s t a t u s r o l e s . 
- Whether women's r o l e s are dependent upon o t h e r s f o r 
t h e i r s t a t u s . 
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- whether boys are g i v e n the o p p o r t u n i t y t o experience 
s u b o r d i n a t e r o l e s . 
- whether g i r l s are g i v e n the o p p o r t u n i t y t o p r a c t i c e 
c o n f r o n t a t i o n , a s s e r t i v e n e s s and dominance w i t h i n drama. 
- whether boys are g i v e n the o p p o r t u n i t y t o p r a c t i c e 
n u r t u r i n g , c a r i n g , a f f i l i a t i o n and dependence. 
- whether images o f women emphasise h e l p l e s s n e s s , 
e m o t i o n a l i t y , the v i c t i m e t c . , and are assumed t o be 
the norm. 
- whether images o f men emphasise the 'macho', r u t h l e s s n e s s , 
i n s e n s i t i v i t y e t c . , and are assumed t o be the norm. 
- whether the language t h a t the teacher models i s c a r e l e s s 
or demeaning. 
- whether t e a c h e r s o p e r a t e a l i n g u i s t i c double standard 
and thus a double s t a n d a r d o f v a l u e s . 
- whether t e a c h e r s use language d i f f e r e n t l y when t a l k i n g 
t o / o f boys and g i r l s . 
- whether s i l e n c e s o r l a u g h t e r c o l l u d e s w i t h the p u p i l s ' 
s t e r e o t y p e s . 
- whether c l o t h i n g r e s t r i c t s g i r l s ' p a r t i c i p a t i o n . 
- whether t e a c h e r s encourage p u p i l s t o work i n a v a r i e t y 
o f mixed g r o u p i n g s . 
- whether g i r l s and boys have equal o p p o r t u n i t i e s t o 
d e t e r m i n e the c h o i c e o f drama. 
- whether,when t e a c h e r s choose m a t e r i a l , t h e y are f a v o u r i n g 
t h e i n t e r e s t o f boys i n o r d e r t o ensure t h e i r 
c o - o p e r a t i o n . • 
- whether g i r l s and boys have equal o p p o r t u n i t i e s t o 
c o n t r i b u t e t o d i s c u s s i o n . 
- whether t e a c h e r s can f a c i l i t a t e more equal p a r t i c i p a t i o n 
by p o s i t i v e d i s c r i m i n a t i o n - i . e . g i v i n g g i r l s more eye 
c o n t a c t or i n v i t i n g them t o speak, a l l o w i n g them t o 
dominate i n o r d e r t o r a i s e t h e i r s e l f - c o n c e p t . 
T h i s s t u d y has shown t h a t drama can b o t h l i b e r a t e and 
r e i n f o r c e s t e r e o t y p e s . I f i t i s t o l i b e r a t e then i t must 
o f f e r g i r l s o p p o r t u n i t i e s f o r a wide range o f p o s i t i v e 
r o l e s and n o n - t r a d i t i o n a l b e h a v i o u r s and c r e a t e 
o p p o r t u n i t i e s f o r s a f e l y e x p r e s s i n g c o n f r o n t a t i o n , 
d e f i a n c e and anger as w e l l as g i v i n g p r a c t i c e i n demanding 
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a t t e n t i o n and l e a r n i n g how t o i n t e r v e n e i n mixed groups. 
I n o r d e r t o f a c i l i t a t e , i n g i r l s , g r e a t e r s e l f - e s t e e m and 
a s s e r t i o n and i n boys, p o s i t i v e l i s t e n i n g and 
c o - o p e r a t i o n , t he t e a c h e r w i l l need t o be prepared f o r 
p o s i t i v e d i s c r i m i n a t i o n w i t h i n the drama. 
Unless t e a c h e r s are prepared t o examine t h e i r own 
assumptions they w i l l n o t r e a l l y be i n a p o s i t i o n t o 
choose between courses o f a c t i o n or decide which s t r a t e g i e s 
are a p p r o p r i a t e f o r them. To use an analogy from 
p s y c h o a n a l y s i s - you need t o see what i s i n the cupboard 
b e f o r e you can d e c i d e what t o d i s c a r d , how t o t i d y i t up, 
and more i m p o r t a n t l y b e f o r e you can i n t r o d u c e changes. 
T h i s study t h e r e f o r e r e p r e s e n t s a stage t o go t h r o u g h , 
i r r e s p e c t i v e o f the f i n a l c h o i c e . 
I n v o l v e m e n t i n t h i s process has emphasised f o r me the 
need t o make choic e s as a drama teacher t h a t are i n keeping 
w i t h my p e r s o n a l v a l u e s and b e l i e f s . The a r t i f i c i a l i t y and 
l i m i t a t i o n s o f t h i s study have meant t h a t I have 
i n t e r p r e t e d o t h e r t e a c h e r s ' a c t s a g a i n s t a set of c r i t e r i a 
o f my ch o o s i n g . U l t i m a t e l y , t h e r e f o r e , t h e r e s e a r c h has been 
an a t t e m p t t o d i s c o v e r my own assumptions so t h a t I can be 
c l e a r e r about how t o proceed i n f u t u r e p r a c t i c e . The 
s e l e c t i o n o f examples and i n s i g h t s t h a t have been r e v e a l e d 
d u r i n g t h e l e s s o n analyses must a l s o r e f l e c t aspects of my 
own p r a c t i c e , s i n c e t h e r e i s b o t h r e c o g n i t i o n and 
i d e n t i f i c a t i o n i n v o l v e d i n the a c t o f s e l e c t i o n and 
i n t e r p r e t a t i o n . 
Yet i t cannot be e n t i r e l y a p e r s o n a l j o u r n e y , s i n c e , as 
a drama t e a c h e r l i v i n g and w o r k i n g i n the s e v e n t i e s and 
e i g h t i e s I have a l s o been i n f l u e n c e d and shaped by the 
i d e o l o g i e s o f drama i n e d u c a t i o n , p r o g r e s s i v e t h e o r i e s o f 
c h i l d - c e n t r e d e d u c a t i o n , p r o f e s s i o n a l a c c o u n t a b i l i t y and 
i n c r e a s i n g l y c e n t r a l i s e d c u r r i c u l u m p l a n n i n g . 
I have p e r s o n a l l y been i n f l u e n c e d by advocates of equal 
o p p o r t u n i t i e s , by f e m i n i s t debate, and a g r e a t e r 
u n d e r s t a n d i n g o f my power - b o t h the power t o l i b e r a t e and 
the power t o e n s l a v e . I have n o t i c e d t h a t i t i s o n l y 
w i t h i n t he l a s t few years t h a t the concept o f 'empowering' 
our s t u d e n t s has appeared i n the l i t e r a t u r e on drama. I t 
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i s not t h e r e f o r e s u r p r i s i n g t h a t our p r a c t i c e does not 
show much s i g n o f t h i s - the concept i s s t i l l r e l a t i v e l y 
new i n drama. 
We l i v e i n a w o r l d f u l l o f c o n t r a d i c t i o n s . The r o l e o f 
t h e t e a c h e r u s i n g drama c o n t a i n s i n h e r e n t c o n t r a d i c t i o n s 
and consequent dilemmas. Drama, i n embracing r e l a t i v i s m , 
i m p l i c i t l y embraced c u l t u r a l d i v e r s i t y i n c l u d i n g v a l u e s ; 
b u t t h i s c r e a t e s a dilemma f o r the teacher concerned t o 
promote t o l e r a n c e and r e s p e c t - s i n c e t o t o l e r a t e i n 
r e l a t i v i s t terms means t o l e r a t i n g r a c i s t or s e x i s t remarks 
and r e s p e c t must l i k e w i s e be extended t o those who h o l d 
such v i e w s . Those who have h e l d more a b s o l u t i s t views have 
been regarded as extreme whether p o l i t i c a l l y ' l e f t ' o r 
' r i g h t ' , but w i t h i s s u e s l i k e gender,race and c l a s s moral 
r e l a t i v i t y does not work. 
" I f d i s c r i m i n a t i o n based on r a c e , creed o r sex i s 
wrong, then i t w i l l o n l y be wrong i n terms o f c e r t a i n 
v a l u e s which serve as c r i t e r i a f o r j u d g i n g the 
wrongness o f these a c t s . A wrong o n l y makes sense i n 
r e l a t i o n t o a v a l u e or a c l u s t e r o f v a l u e s and the 
p o s s e s s i o n o f , a v a l u e i m p l i e s a commitment. 
Consequently, one cannot b e l i e v e t h a t r a c i a l or 
s e x u a l d i s c r i m i n a t i o n i s wrong and a t the same time 
accept t h a t o t h e r s are j u s t i f i e d i n b e l i e v i n g t h a t i t 
i s r i g h t . Moreover, one cannot detach o n e s e l f from 
• what one b e l i e v e s or v a l u e s , f o r the simple reason t h a t t o 
h o l d a v a l u e i s t o be p o s i t i v e l y a t t a c h e d t o i t . " 
( Colbeck 1980, p. 66, i n Singh 1988, p. 133). 
R.Norman (1975) argues t h a t the " i d e a l of n e u t r a l i t y " i s 
p a r t of " l i b e r a l i n d i v i d u a l i s m " . I t assumes t h a t e d u c a t i o n 
c o n s i s t s e s s e n t i a l l y i n the l e a r n e r b e i n g l e f t t o develop 
under h i s / h e r own impetus; thus the teacher's t a s k i s t o 
make exp e r i e n c e a v a i l a b l e , but not t o i n f l u e n c e i n any 
p r e - c o n c e i v e d d i r e c t i o n , s i n c e t h i s would be t o impose 
one's own v a l u e s on another (R.Norman, 1975, p. 175). 
There does appear t o be some c o n t r a d i c t i o n s i n terms 
between ' l i b e r a l ' concepts l i k e t e a c h e r as ' f a c i l i t a t o r ' 
o r 'enabler' and more s u b v e r s i v e ones l i k e 'teacher 
m a n i p u l a t o r ' o r 'agent of change'; between the conceptions 
o f ' p r o f e s s i o n a l t e a c h e r ' and ' a r t s educator'. As 
pedagogues committed t o c h i l d - c e n t r e d e d u c a t i o n we do want 
t o ' f a c i l i t a t e ' ; as people w i t h commitment t o c e r t a i n 
v a l u e s we do hope f o r changes i n p e r c e p t i o n and 
u n d e r s t a n d i n g o f a k i n d t h a t we f e e l are ' w o r t h w h i l e ' ; as 
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' p r o f e s s i o n a l s ' we do want t o work i n p a r t n e r s h i p w i t h 
p a r e n t s and c o l l e a g u e s ; as a r t s educators we do want t o 
o f f e r p u p i l s a way o f knowing t h e i r w o r l d t h r o u g h the a r t s . 
Sometimes t h e r e are c o n t r a d i c t i o n s . As Sara Delamont (1983) 
says, 
"Teachers are b a l a n c i n g c o n t r a d i c t o r y aims a l l the 
t i m e , b u t we know l i t t l e about how they go about i t , 
o r how they view the n e c e s s i t y . . . " 
She adds, 
"This i s odd when many have argued t h a t the teacher's 
r o l e i s so d i f f u s e because i t i n v o l v e s the c o n s t a n t 
r e c o n c i l i a t i o n o f the u n r e c o n c i l a b l e . " 
(Delamont 1983, p. 71) 
Examining the c o n t r a d i c t i o n s b o t h w i t h i n drama 
p h i l o s o p h y and p r a c t i c e and between i n d i v i d u a l b e l i e f s and 
methodology i s a necessary f i r s t s t e p . The c u r r e n t drama 
debate r e f l e c t s t h i s happening. Some p r a c t i t i o n e r s have 
s t a r t e d t o s o r t o u t the c o n t r a d i c t i o n s and suggest ways 
f o r w a r d . Jon Nixon (1987) argues t h a t drama can no l o n g e r 
"be j u s t i f i e d s o l e l y i n terms of 'personal growth' and 
' p e r s o n a l awareness'. Rather, i t becomes a d i s c i p l i n e 
o f t h o u g h t whereby c e r t a i n k i n d s of problems can be 
a n a l y s e d and t h e r e b y more f u l l y u nderstood. The k i n d s 
o f problems t h a t are p a r t i c u l a r l y w e l l - s u i t e d t o 
d r a m a t i c e x p l o r a t i o n are concerned w i t h human 
m o t i v a t i o n and the consequences of human a c t i o n . But 
these motives and these consequences are embedded 
w i t h i n a s o c i a l and h i s t o r i c a l frame of r e f e r e n c e 
which p a r t l y shapes t h e i r outcome. Drama ... must 
concern i t s e l f not o n l y w i t h the p e r s o n a l experience 
o f the p a r t i c i p a n t s , b u t w i t h the c o n t e x t which frames 
and i n f o r m s t h a t e x p e r i e n c e ... To b u i l d a c o n t e x t 
f o r drama s o l e l y from the r e c e i v e d o p i n i o n s of the 
p u p i l s and t e a c h e r s i n v o l v e d can compound 
m i s u n d e r s t a n d i n g s , erroneous assumptions and h a r m f u l 
p r e j u d i c e s . Only by b u i l d i n g the d r a m a t i c c o n t e x t 
round a w i d e r range o f r e f e r e n c e can the drama work 
be g i n t o c h a l l e n g e these m i s c o n c e p t i o n s . Facts, 
f i g u r e s , p o l i t i c a l a n a l y s i s and ideas can be found and 
p r o v i d e d by the t e a c h e r f o r the c l a s s . As N i c h o l a s 
W r i g h t has argued, " I t ' s when m a t e r i a l ammunition o f 
t h i s k i n d i s a t hand f o r the study o f s o c i a l problems 
- r a t h e r than j u s t t he s u b j e c t i v e e x p e r i e n c e of 
happiness, h e l p l e s s n e s s , empathy or m i s t r u s t - t h a t 
s t u d e n t s b e g i n t o be armed a g a i n s t the m y s t i f i c a t i o n s 
o f i d e o l o g y . " " ( W r i g h t 1980, p. 103, quoted i n Nixon 
1987, pp. 48-49) 
Such views are shared by i n n o v a t o r s l i k e E l yse Dodgson 
whose commitment t o a p a r t i c u l a r set of v a l u e s has r e s u l t e d 
i n t he development o f a t e a c h i n g method t h a t r e l i e s h e a v i l y 
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on the i n t r o d u c t i o n o f background m a t e r i a l i n t o the drama 
work. 
"Lessons l i m i t e d t o the s u b j e c t i v e e x p e r i e n c e of 
p u p i l s ... which do not i n t r o d u c e an element o f f a c t , 
p e r s o n a l t e s t i m o n y and p o l i t i c a l a n a l y s i s , leave us 
t e a c h i n g p u p i l s what they i n f a c t a l r e a d y know, or 
t h i n k they know. We thus f a i l t o g i v e our p u p i l s the 
t o o l s t o a l t e r t h e i r p e r s p e c t i v e on these issues and 
make s o c i a l change." (Dodgson, 1982a, p. 97) 
Change i s o n l y p o s s i b l e i f p u p i l s are g i v e n the t o o l s 
o f a n a l y s i s and t h a t means 'exposing t he i n h e r e n t 
c o n t r a d i c t i o n ' i n t h i n g s . Drama i s p a r t i c u l a r l y w e l l 
p l a c e d t o do t h i s . Drama tea c h e r s have the p o t e n t i a l t o 
empower t h e i r s t u d e n t s or " t o r a t i o n a l i s e i n a c t i o n , 
complacency and even o p p r e s s i o n . " ( A p p l e t o n 1983, i n Singh 
1988, p. 135). 
Thi s s t u d y has urged t e a c h e r s t o i d e n t i f y t h e i r own 
v a l u e s and assumptions and t h e i r c o n c e p t i o n o f the r o l e o f 
the t e a c h e r . This w i l l i n v o l v e d i s c o v e r i n g whether t h e r e 
are p e r s o n a l c o n t r a d i c t i o n s and dilemmas i n the p h i l o s o p h y 
and p r a c t i c e o f drama i n e d u c a t i o n , and r e s o l v i n g them. 
Only then w i l l drama t e a c h e r s be ready t o move from the 
'cro s s r o a d s ' and be i n a p o s i t i o n t o enable s t u d e n t s t o 
p e r c e i v e the c o n t r a d i c t i o n s , i n c l u d i n g sexism, i n h e r e n t i n 
the ' s o c i a l c o n s t r u c t i o n o f r e a l i t y ' , f o r themselves. 
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- p r o v i d i n g , as a m a t t e r o f r e a s o n a b l e j u d g m e n t i n t h e 
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